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ABSTRACT 



The Development of Standards in Reading and Writing for Kindergarten 
Through Grade 8 Through the Creation of Exemplars and Verbal 
Descriptions. Doctorow, Roslyn, 1994: Practicum Report, Nova University, 
Ed. D. Program in Early and Middle childhood. Elementary and Middle 
School Education /Assessment/Reading/Writing/Standard Setting 

This practicum was designed to determine board-wide standards for assessing 
student achievement in reading and writing in Kindergarten through Grade 8 
by creating analyzed exemplars of student work. Reading and writing 
indicators were developed to be used as the basis for analyzing the reading 
and writing exemplars. Teachers collected writing exemplars from the 
children in their schools. Reading exemplars were developed from 
videotapes of students involved in reading activities in their school. Both 
the reading and writing exemplars were analyzed using the indicators as a 
common set of developmentally appropriate criteria. 

The writer developed reading arid writing indicators, analytic and holistic 
scoring scales and a booklet of analyzed exemplars of student writing from 
Kindergaten through Grade 8. Reading exemplars have been developed on 
videotape. All board consultative staff have attended in-service training 
sessions to learn how to use the exemplars as standards to assess student 
writing and additional in-service training is planned. 

Analysis of the data revealed that more teachers are using computers 
to keep track of student progress; teachers are using the exemplars as 
standards to help them assess the work of the students in their classrooms; 
and a number of teachers who responded to the survey have already begun to 
share the exemplars, criteria, and outcomes with parents and students. 
The most significant unexpected outcome is the plan to use the writing 
exemplars with all teachers in the system from junior kindergarten to grade 9 
and ultimately through secondary school. 
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CHAPTER I 

INTRODUCTION 

Description of Work Setting and Community 

The writer is currently employed as a research consultant by an urban board 
of education located within a large metropolitan area which is purported to be 
the most culturally and ethnically diverse city in North America. This 
multicultural diversity is reflected in the board which serves a total of 60,452 
students in 129 elementary, middle, junior high and secondary schools. The 
students come from more than 122 different countries and speak more than 
77 languages in their homes. The student population, which had been fairly 
homogeneous until the mid 1980% is served by a total of 6269 staff including 
2215 business and operations staff and 178 superintendents and central office 
staff. The board operates within the jurisdiction of 14 elected trustees who 
represent the 14 wards within the city. 

The 1992-93 operating budget of the board is $454 million. Local taxes make 
up 96% of revenues and other sources such as permit fees provide the 
remaining 4%. Along with regular day school programs, the board offers 
programs in: Adult and Continuing Education, Heritage Education, summer 
school and courses in a number of workplace sites. There are also 84 child 
care centres operating within the schools. The mission of the board is "to 
empower every student to learn, to achieve success, and to participate 
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responsibly in a pluralistic global society/ 7 

Writer's Work Setting and Role 

Although the writer was employed as a"generalist program leader" or 
curriculum consultant at the beginning of the practicum period, she is 
currently employed as a research consultant in the Research and Evaluation 
Services Department of the board. Over the last two years the responsibilities 
of the writer have included working in the area of benchmarks development 
in mathematics and literacy, assessment, and student learning outcomes 
which are all board-wide responsibilities. 

The writer's responsibilities connected to mathematics benchmarks 
development inciude: being a member of the benchmarks steering 
committee, writing the benchmarks newsletter, providing information to 
administrators, and parents about the benchmarks process, and participating 
in benchmarks-related in-service, activities and follow-up with teachers and 
administrators. The writer is also a member of a writing team established to 
review and revise the current benchmarks test instruments to ensure that 
they measure all of the outcomes that the system values in mathematics for 
students in grades 4, 6, 8, and 10. Part of this review process includes the 
development of a computerized benchmarks assessment which would adapt 
itself to the achievement level of each individual student, provide teachers 
with diagnostic information about each student, and provide the system with 
data about student achievement in mathematics at specific points in time. 

Development of literacy benchmarks is currently underway. The writer has 
a number of responsibilities related to the literacy benchmarks development. 
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These include: being a member of the literacy assessment steering committee, 
participating on the Literacy Assessment Profiles committee, developing the writing 
assessment portion of the literacy benchmarks assessment, working on the 
development of the achievement portion of the literacy benchmarks 
assessment, working with the in-service planning committee, and presenting 
components of the in-service to administrators, support staff, and teachers. 

Student learning outcomes in mathematics, reading and writing have recently 
been established in order to define expectations for student achievement in these 
curriculum areas for students completing kindergarten, grades 3, 6, and 9. The 
writer has been working with the writing teams to refine these outcomes in order to 
determine the suboutcomes and indicators for each outcome and to determine what 
constitutes beginning, partial and full acquisition of each outcome at each division 
level. 

In order to make this information accessible and usable to teachers, the writer has 
also been involved with a team developing a computer software program which 
incorporates all of the information connected to student learning outcomes. As a 
member of the software development team for Tracking Student Outcomes (TSO), 
the writer has participated in a field test project which began in September 1992. The 
writer was responsible for setting up the field test and coordinating the 
implementation of the project for the 1992 - 1993 school year. Over 100 teachers 
working in 50 schools across the board volunteered to participate in the field test 
project. Each school involved had to ensure that two teachers would be working 
together to support one another as they participated in the project. Each school also 
had to agree to dedicate one computer to the project. 
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During the year, the writer worked with the field testers, the TSO 
development team, and the board of education's research department to 
support the implementation of TSO in the field test schools. Teachers have 
been using the software to keep track of stvdent progress, maintain anecdotal 
records about students in their classrooms and develop more comfort with 
the computer and the TSO software. 

The Tracking Student Outcomes software also includes a Curriculum 
Consultant component. This section of the program enables teachers to view 
quick-time videos, still photgraphs, and a variety of graphic screens that 
demonstrate exemplary instructional strategies, and assessment techniques. 

Ultimately, TSO users will be able to use the data they collect about students 
to generate computerized report cards that can be updated on an on-going 
basis. Field testers are currently able to import the TSO student data onto an 
electronic report card form, but a new report card form is under development 
which better reflects the student outcomes that have been generated by the 
system. 



CHAPTER II 



STUDY OF THE PROBLEM 
Problem Description 

In 1975, the Provincial Ministry of Education produced a policy document 
which outlined and described the curricular goals and objectives for 
elementary education in the province. In this document it was mandated 
that teachers "provide opportunities" for students to learn specific skills, and 
knowledge and develop attitudes related to all areas of the curriculum. Local 
boards of education were expected to develop their own curriculum 
documents, implementation plans and methods of assessing and evaluating 
student achievement in order to interpret and carry out the policies of the 
province. 

When the provincial policy document was released in 1975, field 
superintendents, school administrators, and classroom teachers in the 
writer's board of education had a great deal of autonomy. Although a 
number of curriculum documents were being developed centrally by 
"curriculum experts", teachers relied, by and large, on their own resources to 
put into practice the policies of the Ministry of Education. As a result, the 
curriculum content, teaching techniques, and evaluation methodology varied 
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from school to school and classroom to classroom. There were no consistent 
expectations for students, no consistent formats for reporting to parents, and 
no consistent approaches to evaluating student achievement. 

In 1988,. after the policy had been in place for 13 years, and as the costs of 
education continued to increase, the public began to ask whether they were 
"getting their money's worth" from the education system. Many parents 
believed that their children were not learning basic skills and that students 
were graduating without the basic knowledge required to be successful in the 
world of work. Parents began to demand proof that their children were, in 
fact, learning. Since each school board had local autonomy, and since there 
were no province-wide measures to determine student achievement levels, 
the province was unable to demonstrate to the public that the education 
system was working. 

The Ministry of Education, to respond to the increasing demands for 
accountability, began to develop benchmarks which would be used as a set of 
standards against which to judge student achievement. These benchmarks 
were to be tied to core learning outcomes which defined the knowledge, skills 
and values expected to be acquired by students in the province's schools. This, 
the Ministry officials believed, would provide the public with the data they 
required to determine how well students were doing in school. 

When the Ministry had still not come forward with the promised 
benchmarks after five years, the public lost patience. Local boards of education 
also lost patience with the Ministry of Education and began to develop their 
own learning outcomes and benchmark measurements. The board of 
education in which the writer works recently established clearly defined 
student learning outcomes in reading and writing for the end of 
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kindergarten, grades 3, 6, and the transition years. However, the board had 
not, to this point, provided teachers with a board-wide set of standards against 
which to measure the performance and achievement of the students they 
taught. 

This lack of standards was a concern for trustees, parents and educators. 
Despite the development of student learning outcomes in reading and 
writing, without a clear set of expectations against which to compare student 
work, teachers from class to class and school to school were still not able to 
make consistent judgments about student performance. 

Briefly stated then, the problem was that primary and junior teachers were 
expected to evaluate reading and writing without any guidelines having been 
accepted as standards. 



Problem Documenta t ion 



In 1992, the board of education carried out a "Quality Assurance" study- 
to determine how satisfied parents, educators and students were with the 
schools in the board, and how well the schools were carrying out the mandate 
of the board. In this report only 67% of parents interviewed thought that 
their child was always "encouraged and provided with opportunities to 
achieve academic success", 19 % thought their child sometimes was 
encouraged, and 8% thought their child was rarely encouraged. The 
remainder did not know (North York, 1992). 




Percent of parents who thought that their child was encouraged and 
provided with opportunities to achieve academic success. 
In this same report, only 52% of parents interviewed believed that they 
received enough information about what is expected of their child in terms of 
academic performance (North York, 1992). 

Parent Survey 

Figure 




H Always 
El Sometimes 
H Rarely 
□ Don't Know 



Percent of parents who believed that they received enough 
information about what is expected of their child at school in 
terms of academic performance. 
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The Quality Assurance report also surveyed parents and reported that only 

67% of them thought they always received enough information about their 

child's learni ng progress (North York, 1 992). 

Parent Survey 




H Always 
HI Sometimes 
H Rarely 
□ Don't Know 



Percent of parents who believed that they received enough 
information about their child's learning progress. 



Only 51% of teachers interviewed in the 1992 Quality Assurance Report 

thought that the students in their school generally did as well in their 

academic, subjects as students in other th e board s ch ools (North York, 1992). 

Teacher Survey 

60.00% 
Fig- 50.00% 
4 40.00% 
30.00% 
20.00% 
10.00% 
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■ Always 




B Sometimes 




U Rarely 




E3 Don't Know 



Percent of teachers who thought that the students in their school 
generally did as well in their academic subject as students in other 
board schools. 
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An additional reason for the existence of this problem was the lack of a 
consistent procedure with respect to reporting to parents and report card 
formats. Although the board suggested report card formats for all divisions, 
teachers, school staffs and/or families of schools could design their own 
jeport cards and, once approved by the area superintendent, these reports 
became the format used. This created a great deal of confusion among 
students, parents and teachers about the criteria used to generate grades and 
comments with respect to individual student achievement. Schools and 
teachers also had an option in terms of how often they reported to parents, 
whether they conducted more than one parent-teacher interview per year, the 
format of parent- teacher interviews and the information provided at parent- 
teacher interviews. This lack of standardization with respect to interviews 
and reporting further created confusion and misunderstandings about the 
achievement and performance levels of students in the schools. Parents, 
students, and teachers had to interpret reporting information according to 
their own experiences and beliefs since there were no board- wide guidelines 
in place that were accepted as standards. 

Causative Analysis 

The writer believed that there were several possible causes for the problem, 
including the following: 

No clearly defined criteria for assessing student achievement 

Assessment of student achievement had, to this point, taken a traditional 
approach where f ests were designed to measure narrow content that 
"concentrate principally on basic skills in reading, language and math" 
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Herman, Aschbacher, Winters, 1992) and where routine and discrete skills 
were the focus, instead of complex thinking and problem solving skills. 
These tests did not need to incorporate the development of criteria, since a 
response on a test was either correct or incorrect. As school boards and 
districts moved toward the development of student learning outcomes that 
focused on high-level goals, it was obvious that alternative forms of 
assessments were needed to assess what students knew and were able to do. 

'The criteria used for judging student performance lie at the heart of 
alternative assessment" (Herman, Aschbacher, Winters, 1992). And according 
to Diez and Moon "Determining criteria for satisfactory performance may be 
the most difficult aspect of assessment. It requires us to back up and ask, 
"Wha^ would a student do if } t or she had mastered a specific ability?'" (1992). 
Without the development of criteria, assessment tasks are unable to be used 
to judge student performance - assessment tasks, in fact, remain merely tasks 
or activities. 

The board of education in which the writer works developed, in 1992, 
student learning outcomes for reading and writing. However, no attempt 
was made to develop criteria to determine whether or not these outcomes 
had been met by students at different grade levels. Teachers, therefore did not 
have clearly defined criteria by which to determine whether or not a student 
had achieved the expected outcomes. 

A lack of established exemplars that indicate the developmentally 
appropriate growth in student achievement in reading and writing 

According to Herman, Aschbacher, and Winters "unambiguous scale 
definitions usually consist of a description of the dimension to be rated, plus 
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examples of student work illustrating acceptable responses " (1992). These 
work samples or models provide students, parents, and teachers with a 
concrete model of what work looks like at different performance levels. The 
need for examples of student work or exemplars is also highlighted by Sadler 
(1987). Sadler defines exemplars as "key examples chosen so as to be typical of 
designated levels of quality or competence". 

Wiggins believes that part of the problem with American education is that 
although standardized tests have been in place for some time, teachers have 
not been provided with exemplars of student work. The problem, according 
to Wiggins, is that although the items on the test are standardized (input), 
"there are not standards for judging the quality of all student output - 
performance on authentic tasks" (1991). In the writer's board of education, 
these exemplars were not available to classroom teachers. This resulted in "a 
wide variation in beliefs and practices regarding student evaluation," (North 
York, 1992) where judgments about student performance were made based 
more on teacher intuition and subjective feelings than on any kind of 
concrete system for judging student work. 

An increasing demand for accountability on the part of all system partners 
including the public, industry and the school system 

As more and more money was put irto education out of the public purse, 
taxpayers demanded the right to know whether their dollars were producing 
students who could succeed in the real world. They demanded accountability 
on the part of the public education system. In the 1992 Quality Assurance 
Report from the writer's board of education, some parents commented that 
they would like more information regarding what their children were 
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learning, and what the expectations were for their children. This was echoed 
by Robert Allen, A. T. & T. Chairman and CEO who stated that "the fact is 
that we can't say with any assurance what our students are learning or even 
what they should be learning" (O'Neil, 1991). 

Differentiated expectations for students based more on socioeconomic factors 
than on student ability 

The writer's board of education was characterized by its multicultural and 
racially diverse student populations. It was also characterized by the 
economic diversity of the student populations. Students living in the west 
end of the city, known as an area of lower socioeconomic status, had 
traditionally not achieved at as high a level as students living in the east end 
of the city where there is a higher parental income level. More students in 
the east finish high school and go on to university; more students in the west 
are streamed into low level courses and drop out of school before 
matriculation. 

Teachers, who were generally in charge of planning and implementing 
their own classroom programs, were unsure about the level of consistency of 
programs among similar grades or divisions. According to the 1992 Quality 
Assurance Report only 51% of the teachers surveyed felt that their students 
usually did as well in their academic subjects as students in other the board 
schools (North York, 1992). The teachers of students from lower 
socioeconomic backgrounds believed that their students did not achieve the 
same standards as students coming from higher socioeconomic backgrounds. 
There was a belief that students coming from less affluent backgrounds could 
not perform at the same academic level as their wealthier peers. 
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Little understanding on the part of teachers of authentic student assessment 
techniques including portfolio and performance assessment 

In the 1990 Reading Review, teachers indicated that "it was difficult to 
adequately track student progress due to the number of students and the time 
it takes for evaluation" (North York, 1990). The 1992 Quality Assurance 
Report indicated that "there is a wide variation in some schools in beliefs and 
practices regarding student evaluation'' and that approximately two-thirds of 
schools do not have formal evaluation policies in place (North York, 1992). 

Over the past year, the board has also offered workshops and in-service 
sessions on alternative assessment techniques. These sessions have been 
fully subscribed although supply teachers have not always been available to 
cover teachers 7 classrooms and many of the sessions occur after the school 
day. This reflects the need to provide teachers with more information about 
alternative assessment in practical terms in order to enable them to begin to 
put some of these techniques into practice. 

Relationship of the Problem to the Literature 

Accountability 

The demand for accountability of the education system to parents and the 
public has received a great deal of attention in the press and in the literature 
over the past several years. The National Education Goals, produced in 1990 
by then President Bush and the U. S. governors took on the school system of 
the United States and outlined a plan to ensure that schools would work 
toward a set of common goals and objectives as a way of ensuring that all 
students reach clearly established standards of performance. In a report 
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produced in 1992 by the National School Boards Association the goals were 
described as, "a product of concerns about education shared by America's top 
leadership, the President, and the governors. These goals, together with their 
objectives, represent the consensus of our leaders' judgment about what 
needs to be accomplished in education" (1992). 

Glickman (1990) talks about "the open-accountable school of the '90s". He 
believes that there are "two pillars" of accountability - "equal access to 
knowledge and public demonstration of results". Schools operating within 
this framework will provide the public with documented evidence about 
what students are learning and how well they are achieving. 

Phillips and Finn (1990) believe that the recent state-by-state assessment 
conducted by the National Assessment of Educational Progress (NAEP) 
provided the public with the information being requested to determine the 
performance of the education system. They cite a 1987 Gallop education poll 
where 75% of those surveyed with children in public schools supported 
"state-by-state and school-by-school comparisons of achievement test results.' 

In Canada, the Council of Ministers of Education has developed a School 
Achievement Indicators Program to "provide a Canadian information base 
that will assist ministries and departments of education to assess the 
performance of their education systems in relation to agreed-upon criteria'' 
(1991) as a means of responding to the increased demand from parents, 
students, and the business community about how well the Canadian 
education systems are doing "against the backdrop of the realities of global 
competitiveness and the importance of lifelong learning." 

The demand for accountability has also come through in many recent 
newspaper and magazine articles. The Globe and Mail, Canada's national 
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newspaper, in a January 4th editorial, called for the development of a 
Canadian Scholastic Aptitude Test (CSAT) that would be administered by the 
federal government and offered voluntarily to students across Canada in 
Grades 4, 8, and 12. 'The CSAT would test basic skills, with individual results 
available to students and parents, and results by district available to everyone 
through publication in the newspapers." A January 1st article in this same 
paper quotes Jim Bennett, vice-president and general manager of the 
Canadian Federation of Independent Business who wants to have school-to- 
school comparisons and standardized tests as a means of making education 
accountable to the public (1993). 

Criteria 

The literature points to the lack of clear criteria available to teachers on 
which to judge student performance (Camp, 1992). According to Wolf, Bixby, 
Glenn and Gardner (1991) teachers, because of the conditions under which 
they work and because of a lack of training in assessment do not have the 
professional training to be able to determine what students are expected to 
learn and, in fact, what students actually are learning. Wolf, LeMahieu, and 
Eresh (1992) point out that teachers have not been expected to set standards 
which would be assessed. Instead, assessments have been created which are 
used to rank children, rather than educate them. 

Wiggins (1991) reinforces the importance of establishing a set of criteria that 
can be applied to "test" excellence in order to judge "diverse forms of local 
student work. However, in response to the issue of criteria-setting, Maeroff 
states, "the bottom line is that it is easier to propose outcomes than it is to set 
the criteria and establish the performance levels that are represented by 
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various achievements" (1991). Guskey (1991) supports the need to establish 
criteria that are made clear to parents, teachers and students if we wish to help 
students improve. If clear criteria are not established, according to Guskey, 
then teachers will not be able to determine the content of their teaching. 

Exemplars 

An exemplar, according to Wiggins is "a set of criteria aga inst which to 
measure achievement" (1991). He feels that without the provision of 
exemplars to be used as a standard against which to judge student 
performance teachers have difficulty knowing what is expected from their 
students at different grade levels and helping their students work towards 
achieving expected goals. 

Being able to provide evidence to parents through the use of exemplars of 
"what varying degrees of mastery or quality look like for each step or 
component" of a task is critical for teachers (Redding, 1992). Sadler (1987) 
believes that exemplars are necessary for teachers in order to be able to draw 
upon their professional knowledge and make "sound qualitative judgments" 
about student achievement. 

The difficulty of defining exemplars is reinforced by Wolf, Bixby, Glenn and 
Gardner (1991) who stress the need to describe and provide evidence that 
students have reached a certain level of attainment or achievement. This is a 
complex task that needs to be seriously addressed in order to ensure that 
measures used are objectively applied to all students. 



Achievement Equity 
Traditional standardized tests have been used as one means of sifting and 
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sorting students and, it has been argued, have not been designed for a 
multicultural, multiracial population. Low test scores on standardized tests 
for recent immigrants, black students and the poor (Chapman, 1991) have 
been used by some to validate the opinion that these groups are intellectually 
inferior and should be discouraged from advancing their academic careers. 
Wolfe (1991) describes systemic barriers that discriminate against children 
based on gender, class, race, religion, or culture in the public school systems. 
This is reflected in the school curriculum, instructional strategies used by 
teachers and approaches used to measure student achievement. 

Assessment 

Traditional standardized tests have concentrated on assessing students 7 
mastery of basic skills. This focus resulted in the establishment of low 
standards for student achievement. O'Neil (1992) believes that these testing 
programs drove the curriculum and created teachers, who "teach to the test" 
by teaching low level skills. Teachers need to be involved in setting high 
standards for their students and finding ways to assess student achievement 
of these standards. 

Assessment, until recently, has been seen as a way to test mastery of basic 
skills; to use test data to rank schools; and to use test results to sort students. 
Because there has been such an emphasis on students achieving high scores 
on standardized tests (which, because of their design only test part of the 
curriculum), teachers have spent a disproportionate amount of classroom 
instructional time overemphasizing basic-skills subjects and neglecting 
teaching students to develop higher-order thinking skills. According to 
Wolfe, LeMahieu, and Eresh (1992), "We have rarely developed productive, 
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rather than reductive or punitive, assessment and accountability systems - 
despite the fact that our students are among the most tested in the world." 
Chapman (1991) discusses the history of educational testing over the last 
century. He describes the growth of the testing movement and the fact that 
tests have, over the past 100 years, been used as a "hostile gatekeeper" to keep 
students with low scores out of higher education. He concludes his article by 
pointing out how the testing movement has continued almost 100 years since 
its inception, and how test use has, in fact, expanded over 'he last twenty 
years. 

The challenge for today's schools is to create assessment tools that measure 
what students know and can do within a "real-life, meaningful context" and 
with "sufficient depth and breadth to allow valid generalizations about 
overall student competence" (Wiggins, 1992). Herman, Aschbacher, and 
Winters (1992) warn that we must ensure that the new assessment being 
proposed for schools be used to help rather that hurt students. They telieve 
that "good intentions do not ensure beneficial results". Traditional 
standardized tests are not, in and of themselves, harmful. But when they 
started to be used as a means of ensuring accountability to help improve 
schools and student performance, their results were over-relied upon and 
meaningful teaching and learning became the secondary focus of schools - 
teaching to the test became the school's first agenda. 



CHAPTER III 

ANTICIPATED OUTCOMES AND EVALUATION INSTRUMENTS 

Goals and Expectations 

As stated in Chapter II, the board of education in which the writer works has 
recently established clearly defined student. learning outcomes in reading and 
writing for the end of kindergarten, grades 3, 6, 8, and the transition years. 
However, the board has not, to this point, provided teachers with a board- 
wide set of standards against which to measure the performance and 
achievement of the students they teach. Primary and junior teachers are 
expected to evaluate reading and writing without any guidelines having been 
accepted as standards. The goal of the writer was to work with teachers to 
determine board-wide standards for assessing student achievement in reading 
and writing in the primary and junior divisions by creating exemplars of 
student work to be used as evidence that students have, in fact, reached the 
established standard. It was also the intent of the writer to work with 
teachers, once the exemplars were developed, to field test the exemplars as 
they track the progress of the students in their classrooms. 
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Expected Outcomes 

Outlined below are the expected outcomes that were projected for this 
practicum: 

1. 30 of the 40 teachers in the practicum will complete weekly entries on the 
student tracking portion of the software Tracking Student Outcomes (TSO) to 
keep track of student progress as determined by interviews with the teachers 
before and after the practicum has been implemented (see Appendix A). 

2. In each classroom, at least one piece of each student's writing will be 
assessed using holistic marking. This will be determined through the 
Teacher Writing Survey which will be administered at the beginning and the 
end of the practicum period (see Appendix B). 

3. Consensus will be reached by the teachers involved in the practicum on 
the exemplars of student work to use as standards for assessing the work of 
students in their classrooms in reading and writing (see Appendix A). 

4. 30 of the 40 teachers will provide parents and students with information 
about the standards. This will be measured using the Standards in Reading 
and Writing Questionnaire (see Appendix C). 



Measurement of Outcomes 



The writer developed surveys and sent them, with a cover letter, to all 
teachers involved in the practicum using the Teacher Interview Survey (see 
Appendix A) to ascertain the approaches being used by teachers at the 
beginning of the practicum to track student progress. The same survey form 
was completed by teachers at the end of the practicum period. 

By comparing the responses to the survey, the writer was able to determine 
whether teachers were using the computerized tracking program (TSO) to 
keep track of student progress. 

The Teacher Writing Survey was also completed by teachers at the 
beginning and the end of the practicum period to determine whether or not 
teachers have learned about holistic marking in writing and whether they 
have used holistic marking to mark at least one piece of student writing by 
the end of the implementation of the practicum. 

By comparing teacher responses to the "exemplar" section on the Teacher 
Interview Survey (see Appendix A) at the beginning and end of the practicum 
period, the writer was able to determine whether teachers have reached 
consensus about the use of exemplars to determine the expected standards of 
student work in reading and writing. 

The Standards in Reading and Writing Questionnaire was to be distributed 
to teachers, parents, and students at the end of the practicum period. The 
completed Questionnaire results were to be tabulated to determine to what 
extent the teachers involved in the practicum have informed others about 
the development of standards in reading and writing. 
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CHAPTER IV 



SOLUTION STRATEGY 

Discussion and Evaluation of Solutions 

As stated in Chapter II, the problem to be addressed by the practicum is that 
the board of education in which the writer works has recently established 
clearly defined student learning outcomes in reading and writing for the end 
of kindergarten, grades 3, 6, 8, and the transition years. However, the board 
has not, to this point, provided teachers with a board-wide set of standards 
against which to measure the performance and achievement of the students 
they teach. 

The development of national standards has been suggested by Bruce (1991), 
by the Council of Ministers of Education, Canada (1991) and by O'Neil (1991) 
as one possible solution to the issue of setting standards in our schools. Bruce 
describes th ove taking place as the European Community becomes 
integrated to\ ard the development of standards which would be common 
across the European Community. National standards would be one way, 
according to O'Neil's discussion, to raise standards. He discusses the concern 
in the community that student achievement in the U. S. is "at best, marginal" 
and describes the movement taking place to create national standards in order 
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to ensure higher levels of student achievement. In Canada the Council of 
Ministers of Education believe that national standards would ensure 
"improved accountability in provincial and territorial education systems". 

Spady and Marshall (1991) propose that schools move to the adoption of 
Transformational Outcomes-Based Education (OBE) in order to ensure that 
all students will be able to demonstrate their learning at significant points in 
their school careers. These demonstrations will be based on established 
criteria that are known to all systems partners (students, parents, teachers, the 
business community) and the expectation is that all students will be able to 
achieve and demonstrate their learning successes. Fitzpatrick (1991) describes 
a model of Outcomes-Based Education that has taken place in Illinois where 
schools were restructured based on the principles of OBE. In these schools, 
students work toward achievement of outcomes of significance where 
teaching strategies and assessment are directly tied to student achievement of 
success. 

Another suggestion, proposed by the Quality Education Network in 
Ontario, is for schools to use standardized tests to measure student success in 
every subject. They want the government to establish province-wide skill 
standards for every grade (Toronto Star, 19^2). This concept has also been put 
forward by the Metropolitan Toronto Separate School Board (MSSB) in an 
article in the Mirror (Melbourne, 1993). The MSSB believes that only 
standardized tests can tell parents how well their students are doing when 
compared to students in other boards of education. Radwanski (1987) believes 
that province-wide standardized tests should be administered to all 
elementary and high school students "at appropriate intervals throughout 
the years of schooling" to ensure that the province-wide knowledge and skills 
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outcome? are being achieved. 

Barrs supports the use of "The Primary Language Record" as a way for 
teachers to manage their observations about student growth in the language 
arts curriculum. In this approach, teachers are able to "establish common 
standards and also raise standards" through moderation which involves the 
discussions of evidence for teacher judgments about student work (1990). 
The need for teachers to have evidence of student learning is supported by 
Camp (1992) who believes that portfolios of student work can provide 
"interpretable evidence of learning to audiences outside the classroom". 

Baron (1990) talks about performance assessments as one way to create 
publicly stated performance criteria since they require the development of 
scoring standards. Performance assessments take place in the classroom 
where teachers and students can discuss the quality of student thinking using 
shared standards. Baron believes that performance assessments have the 
potential to assess deeper levels of understanding and will impact on the 
curriculum being taught and therefore on the teaching and learning that 
takes place in the classroom. 

Students and teachers can work together to develop standards as a form of 
"collaborative assessment". Sperling (1993) describes such a classroom where 
the teacher and students have developed the criteria for high-quality writing. 
Students worked in pairs to grade four writing samples using their own best 
judgment. They were guided by the teacher to contribute to the development 
of writing criteria as they assessed the writing samples. An assessment form 
was designed that showed the performance continuum based on the teacher's 
and students' criteria. Students used the continuum to evaluate their own 
work before they submitted it to the teacher for marking. Parents were able to 
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share the criteria and could see clearly what was expected of their children. 
As a result of this collaborative process, "students can compare their self- 
assessment with the teacher's assessment, set goals for future work, and 
initiate corrective action to improve their own work/' 

Standards-referenced assessment uses "the pattern of performance, taken 
over a series of testing episodes and assessment tasks" (Sadler, 1987), to assess 
student outcomes. Sadler describes a number of ways to develop standards 
but feels that standards alone cannot be used to judge student work. Instead, a 
number of exemplars - "key examples chosen so as to be typical of designated 
levels of quality of competence"- are required in order to enable an objective 
judgment to be made. Sadler also believes that a standard requires a verbal 
description that will "free them from dependence on the private judgments 
of e valuators and on exemplars". By combining exemplars and verbal 
descriptions, teachers are able to use their professional judgment to assess 
student work. Sadler believes that the use of exemplars and verbal 
descriptions "has the potential not only for achieving comparability among 
schools but also for helping students to acquire evaluative expertise 
themselves". 

In addition to these solutions, other ideas to be explored might be: the 
development of benchmarks as one way of setting standards; mastery 
learning as a way to establish standards and ensure student success; and 
ungraded classes to enable students to achieve required standards and 
outcomes at their own rate. 

According to the Board of Education (1989), a benchmarks is "a measure 
which represents student learning outcomes at a particular point in time 
relative to program objectives". The benchmark becomes "a point of 
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reference against which future measures of student learning outcomes may 
be compared to monitor student growth". Benchmarks have been used in the 
writer's board of education to assess student achievement in mathematics in 
grades 3, 6, 8, and 10. Benchmarks have also been developed by the Toronto 
Board of Education to "demystify the goals of education and illuminate the 
nature of good performances for teachers, students, and parents" (Larter and 
Donnelly, 1993). Toronto benchmarks are used to provide consistent 
information to parents, teachers, and students about student performance and 
school expectations and provide models of excellence (standards) that 
students can work towards. 

Mastery learning, as developed by Carroll (1963) and Bloom (1968), 
involves the development of criterion standards of performance that are to be 
reached by all students. In order to master what is required, students may 
vary in the time taken to achieve the standards. For Carroll and Bloom, time 
should not be used as a barrier to learning. They believed that time should be 
utilized as an alterable resource, depending on the differing learning rates and 
needs of students. In this way, all students can reach the agreed upon 
standards. 

Ungraded classrooms such as the primary programs in Kentucky and 
British Columbia, provide children with opportunities to grow and develop 
and learn at their own pace. In these settings, children work toward 
achievement of learning outcomes that may be reached by each child at a 
different point in time and in a different way. These programs recognize that 
young children require opportunities to learn through developmentally 
appropriate practices where their progress is continuously assessed. 
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Description of Selected Solution 
The solution that the writer implemented responds to the identified 
problem in a positive and practical way. It is clear from an analysis of the 
problem that all partners in the educational community - parents, students, 
business and industry, and educators - believe that the education system is 
operating without any clearly defined standards or expectations for student 
performance. Without this information, it is impossible for teachers to 
define what to expect from students, for students to provide exemplary work, 
and for parents to know whether or not their children are achieving 
outcomes that are acceptable for their age, grade, and level of development. 

The solutions generated from the literature all point to the need for the 
development ol standards. What differs is the way in which these standards 
are generated. It is the writer's belief that standards developed at a local board 
level have the potential to enable an educational system to respond to the 
needs of the educational community to which it is accountable. Therefore, 
the writer worked towards the development and implementation of 
standards in reading and writing at the elementary level through the 
development of exemplars and verbal descriptions, as described by Sadler 
(1987). 

The standards were tied to the board's learning outcomes in reading and 
writing and were generated through collections of student work samples as 
exemplars. Descriptions of the exemplars were provided by teachers (see 
Appendix D) who also used the standards in a field-test to determine 
whether or not they accurately and adequately reflected the achievement of 
students as they develop skills and knowledge in reading and writing. 
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The standards are available to teachers, students and parents across the 
board to provide a consistent model for making decisions about student 
performance. Thus, equity of outcome will be addressed through the 
development and use of board-wide standards since the expectation is that all 
students are working to achieve the same standards, regardless of gender, 
race, or socioeconomic background. 

In order for the standards to reflect the board's reading and writing 
outcomes, they contain exemplars or demonstrations of students actively 
engaged in learning. Alternative assessment techniques are required in order 
to help determine student achievement of the standards. Teachers are 
therefore becoming more involved in learning about, creating and utilizing 
alternative assessment techniques in order to determine if students have 
reached the expected standards. The assessment criteria or expectations are 
clearly spelled out to the students as they work toward the creation of 
performances and portfolios that demonstrate what they have learned in 
reading and writing over a specified period of time. 
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Report of Action Taken 

Teacher Survey 

In the spring of 1993, teachers who had agreed to participate in the TSO 
field-test for the 1993/1994 school year were asked to complete a questionnaire 
(see Appendix A ) that provided the writer with preliminary data about the 
field-testers' current teaching practices in reading and writing, their 
knowledge of the board's outcomes, their understanding of exemplars of 
student work, and their beliefs about setting standards on a board-wide basis. 

Exemplar Collection 

After the collection of the above questionnaire, a brief in-service 
presentation was made to the TSO field-testers about exemplars and how they 
could be used to begin to develop board-wide standards in writing. The writer 
requested that these teachers begin to collect writing samples of student work 
(see Appendix D ). The writing samples were to be analyzed first by the 
teachers using the indicators that had been developed for writing at the Early 
Years-, Primary, Junior and Transition Years divisions in our school system 
(see Appendix E ). The teachers' preliminary analyses would be reviewed and 
revised by the writer after the exemplars had all been collected. The writer 
also contacted consultants in the board and asked that they invite teachers 
with whom they worked to provide additional writing samples for this 
collection. 

At the same time, the writer received permission from a local principal to 
use his school, a Junior Kindergarten - Grade 6 elementary school, as the site 
for videotaping of reading exemplars. This school was selected because the 
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staff seemed to have a good understanding of the board's reading and writing 
outcomes and had a history of planning and working together. The staff also 
had a common philosophy and approach to teaching and practiced a number 
of common instructional strategies. The student population, like the rest of 
the board, is a multicultural, multiracial group, with many students needing 
English as a Second Language support. 

The reading exemplars, like the writing exemplars, would be samples of 
student work demonstrating the successful achievement of reading outcomes 
at the Early Years, Primary, Junior and Transition Years. Indicators had been 
developed for the reading outcomes (see Appendix F ) and were to be used as 
the basis for the written analysis of the reading exemplars. The staff would be 
involved in working with the writer to plan scenarios for videotaping the 
reading exemplars. The videotape would be edited and incorporated into the 
Tracking Student Outcomes software in the form of Quick Time videos and 
still shots. A text would be provided to describe the reading exemplars for the 
teachers using the software. 

The writer next met with the convener of the school (a classroom teacher 
who is a recognized curriculum leader on staff) to plan the involvement of 
the students and staff in the videotaping process. Meetings were scheduled 
during the following week with teachers at each grade level in the school to 
learn how they were implementing the outcomes in their classrooms. Scripts 
were written by the writer from which storyboards were created to enable the 
video crew, convener, and staff to plan the shots for the videotaping of 
reading exemplars. 

Over the next two weeks, a video crew and the writer spent several hours 
in classrooms working with teachers and students to construct the reading 
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exemplars. The writer worked as "director" of these video sessions and 
consulted regularly with the convener to ensure that all the information 
needed was in place. Despite the fact that there were a number of technical 
difficulties at the beginning of the videotaping, the students and staff were 
extremely cooperative. Shots had to be set up with hot lights and classrooms 
had to reorganize programs and furniture to accommodate the video-taping. 
Students were asked to do several retakes of a number of scenaiios. All of 
this was done willingly and patiently. 

To celebrate the conclusion of the school's involvement in this part of the 
project, the Superintendent of Curriculum, who is responsible for the 
development and implementation of the Outcomes in the board agreed to 
pay for and cater a luncheon for the school staff to thank them for their 
patience and cooperation. This was held in June, 1993 and was attended by all 
staff in the school including the school secretary and classroom assistants. 
The Curriculum Superintendent was glowing in her thanks to the staff for 
their participation in thi? venture. By acknowledging their role and 
recognizing the inconvenience to the school, the superintendent gained 
additional support from this staff as they continued to implement the 
changes that were starting to occur in the board based on the development 
and implementation of standards of student work. 

Exemplar Editing 

By the end of the school year, the writer had collected at least two hundred 
exemplars of student writing at the appropriate grade levels. The writer then 
spent several days sifting and sorting through these to select the samples that 
best represented the outcomes and indicators being used by teachers to assess 
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the students' levels of proficiency in writing. Analyses of these samples were 
developed and written by the writer to add to the exemplars. At this point, all 
of the selected student samples were edited by a computer graphics .irm 
where they were formatted for entry into the Tracking Student Outcomes 
software. The completed exemplar? we e then available to be added to the 
TSO field-testers' computer hard drives to be used in the coming school year 
(see Appendix G ). 

The reading exemplars were edited by the writer and the convener of the 
school where the videotaping took place. Selections that best typified the 
exemplars were chosen from the many hours of videotape that we had and 
the analysis of the exemplars was scripted by the writer and convener. This 
script was developed to be the audio-taped "voice over", read by a narrator for 
each reading exemplar (see Appendix H). The material we selected was then 
added to the Tracking Student Outcomes software by the technical staff 
working on the continuing development of this software. 

Exemplar Implementation 
a) TSO Field-Testers 

The Tracking Student Outcomes Development Team met early in the 
1993/1994 school year to plan the field-testing of TSO for the year. It was 
decided that the writing exemplars would be the focus of the field-test for the 
next seveial months. Dates were set for the first two field-test meetings and at 
these meetings, field-testers were able to load the new writing exemplar 
section of TSO into their hard drives. At this meeting, the writer worked 
through an activity with the teachers to demonstrate how to use the 
exemplars and the analyses to assess samples of students' work independently 
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and as a school division or staff. Teachers left this meeting with the 
understanding that they would try to use the exemplars to assess their own 
students' writing. 

b) Selected Teacher and Parent Groups 

Once the writing exemplars were provided to the field-test teachers, other 
teachers in the board began to ask for "hard copies" of the writing samples 
and workshops about how to use them to help analyze student writing. The 
writer received permission from the Superintendent of Curriculum to create 
hard copy booklets of the exemplars and to provide them to groups of 
teachers, on request. A number of workshops have already been held with 
several groups of teachers. Several principals have also used these booklets of 
writing exemplars with their staffs to have teachers work together to begin to 
establish standards of student writing and agreed upon criteria for assessment 
in their own schools. 

The writer has also been asked to give presentations about outcomes to 
parent groups at organized Families of Schools parent meetings. At these 
meetings, the writer has provided parents with information about the 
outcomes, indicators and exemplars, and, where time permits, has engaged 
parents in the process of assessing student writing using the booklets of 
exemplars. 

c) Outside the writer's Board of Education 

The writer presented the system's outcomes and exemplars at an 
International Conference on Evaluation held during the fall of the current 
school year (see Appendix I ). This presentation was part of a full-day 
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workshop designed to present the successful implementation of outcomes in 
the writer's Board of Education. It was a joint presentation where the writer's 
role was to present the exemplars and have workshop participants spend time 
analyzing student work and coming to consensus about their analyses. The 
feedback about our session was very positive. Participants felt that this was 
an important activity for teachers, school staffs, and school boards to engage 
in. 

Repeat of Teacher Survey 

The writer sent surveys out to the field-test teachers in January, 1994 ( see 
Appendix A ) to determine how teachers' attitudes and practices had changed. 
Fifteen of the field-testers responded to the survey and distinct differences 
were found in their understanding and use of exemplars in writing 
(Chapter V). 

The writer also interviewed administrators and teachers in three schools 
in various locations across the system where tne whole staff was being 
included in the implementation of the writing exemplars. 

Ongoing Plan s 

a) Board-wide Literacy Assessment 

At present, the hard-copy exemplar booklets are being reformatted to 
incorporate the levels of performance on each page (see Appendix J ). These 
booklets are going to be used by all kindergarten to grade 9 teachers beginning 
in the fall of 1994. They are going to become part of a new system- wide 
assessment in literacy that is beginning in the board in April 1993. 
The board's literacy assessment will be composed of a standardized reading 
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test for all grade 3, 5, 7, 9, and 12 students, and a Student Profile which will be 
maintained for all students from kindergarten ' j grade 9. Teachers will use 
the exemplar booklets to analyze samples of their own student writing which 
will be passed on from year to year until the students reach high school. 

The board's research department will collect a sample number of Student 
Profiles at the end of each school year. The student writing in the sample 
. Profiles will be scored by a trained staff and checked against the classroom 
teacher's assessment to determine if there is inter-rater reliability between 
scores. This is the board's first attempt, on an organized basis, to ensure that 
all teachers begin to use the same standards to assess student writing. 

In order to ensure that all teachers are familiar with the exemplars and 
have some training in how to use them, the writer is currently involved in 
planning in-service training sessions for all the board consultants to 
introduce them to the exemplars and teach them how to use them with the 
teachers they work with. There is an expectation in the board that all teachers 
will be provided with in-service training in holistic and analytic scoring of 
writing using the board's outcomes, indicators and exemplars by, the fall of 
1994. 

b) Outside the writer's Board of Education 

The writer is scheduled to present the outcomes and exemplars at the 
International Reading Association Conference to be held in May, 1994 (see 
Appendix I). The writer expects to introduce conference participants to the 
exemplars and introduce them to the way in which the writer's board is using 
these exemplars on a board-wide basis. The writer has also been invited to 
give a presentation about the outcomes to a private school in the city in 
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the Spring of 1994. 

As part of her responsibilities this year, the writer has been involved with 
an Assessment Consortium that includes the writer's board of education and 
three additional boards. Representatives from some of these boards will be 
attending the holistic and analytic scoring sessions in the writer's board of 
education in the spring of 1994. 



Chapter V 



RESULTS, DISCUSSION AND RECOMMENDATIONS 

Results 

The problem addressed by this practicum was that the board of education 
in which the writer works has recently established clearly defined student 
learning outcomes in reading and writing for the end of kindergarten, grades 
3, 6, and the transition years. However, the board had not, to this point, 
provided teachers with a board-wide set of standards against which to 
measure the performance and achievement of the students they teach. 
Therefore, as a solution strategy, the writer worked towards the development 
and implementation of standards in reading and writing at the elementary 
level through the development of exemplars and verbal descriptions, as 
described by Sadler (1987). 

The standards were tied to the board's learning outcomes in reading and 
writing. The writing standards were generated through collections of student 
work samples as exemplars. Descriptions of the exemplars were provided by 
teachers (see Appendix D ) who also used the standards in a field-test to 
determine whether or not they accurately and adequately reflected the 
achievement of students as they developed skills and knowledge in writing. 
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Outcome 1. The first expected outcome of the practicum was that 30 of the 
40 teachers in the practicum would complete weekly entries on the student 
tracking portion of the software Tracking Student Outcomes (TSO) to keep 
track of student progress as determined by interviews with the teachers 
before and after the practicum has been implemented (see Appendix A). 
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Outcome 2. The second outcome for the practicum was that in each 
classroom, at least one piece of each student's writing would be assessed using 
holistic marking. This was to be determined through the Teacher Writing 
Survey which was administered at the beginning and the end of the 
practicum period (see Appendix B). 

Consultant in-service on holistic scoring (and analytic scoring) to assess 
student writing has been planned for the spring of 1994. At that time, the 
writer, along with another consultant in the board, will be demonstrating the 
use of holistic and analytic scoring to all the consultative staff in the writer's 
system. The consultants will then provide in-service sessions to teachers to 
ensure that they have a beginning awareness of the techniques used to score 
student work using holistic and analytic scales. 

The writer has developed six-level holistic scoring scales for grades 3, 5, and 
7 (see Appendix K). These scales will be used at a system-wide level to score 
samples of student writing as part of the board-wide literacy assessment to 
begin this spring. These scales will also be used by teachers, along with the 
writing indicators, to score their own students 7 work. Scored samples of 
student writing will be maintained in the Student Profile that all teachers will 
be keeping for their students from kindergarten to grade 9. 

Outcome 3. The third expected outcome for this practicum was that 
consensus would be reached by the teachers involved in the practicum on the 
exemplars of student work to use as standards for assessing the work of 
students in their classrooms in reading and writing (see Appendix A). 



ERLC 



43 



41 




Criteria used to Assess Writing (beginning of practicum) 




43 



42 



Figure 9 
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Outcome 4. The fourth expected outcome for this practicum was that 30 of 
the 40 teachers would provide parents and students with information 
about the standards. This was to be measured using the Standards in Reading 
and Writing Questionnaire (see Appendix C). 
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How Parents are Made Aware of Expectations (beginning of practicum) 
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How Students are Made Aware of Expectations (end of practicuxn) 

Although the writer did not administer the Standards in Reading and 
Writing Questionnaire (see Appendix C) to parents, students, and teachers, 
the writer was able to use the teachers' responses to the Teacher Interview 
(see Appendix A) to gather the information for figures 10, 11, 12, and 13. 

Despite the fact that the writer made modifications to the original 
practicum proposal during the implementation of the practicum, these 
modifications did not impede the writer's ability to proceed with the overall 
plan of the practicum, that is, to develop standards in reading and writing by 
creating exemplars and verbal descriptions. Because the implementation 
period is a dynamic, interactive process, the writer found that she was 
provided with opportunities to modify, expand, and extend the original 
practicum plan, resulting in the creation of an exemplar booklet in writing 
(see Appendix M), and a plan for all teachers to learn how to use the 
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exemplars as standards when assessing student work. 

Discussion 

The establishment of board-wide reading and writing standards seems to be 
"an idea whose time has come". A recent editorial in the local paper 
indicated that the writer's board of education was in the forefront of the 
accountability movement by creating and distributing a pamphlet called 
Standards for Student Success to parents and the community (Toronto Star, 
1994). This pamphlet has outlined the board-wide standards in a format that 
is easy for parents to understand. The pamphlet is intended for parents and 
teachers to use as they assess the progress of their children. 

Since the beginning of the practicum period, the writer has seen a new 
focus and commitment on the part of the decision makers in the writer's 
board to ensure that close attention is being paid to student performance in 
order to increase student achievement in reading and writing. The move 
toward board- wide assessment in literacy at grades 3, 5, 7, 9, and 12 
demonstrates the serious approach the board has taken toward ensuring 
accountability for student achievement. 

Outcome 1: Use of the Computer to Record Student Information 

The teachers who have been involved with the practicum have begun to 
make use of the technological tools available to keep track of student 
achievement. At the beginning of the practicum period, 26 of the teachers 
who responded to the survey indicated that they kept anecdotal, paper and 
pencil records to record student information. About 5 recorded student 
information using the TSO or other computer software (see Figure 5). By the 
end of the practicum, 17 of the teachers were making use of TSO, or some 
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kind of computerized record keeping, while 14 continued to keep track using 
paper and pencil (see Figure 6). 

The use of technology to keep track of student achievement is a powerful 
and exciting technique that has the potential to bring schools into the twenty- 
first century. Campbell (1992) describes the way one school uses laser disk as 
an assessment system where student data is collected from kindergarten to 
grade 6. "To begin planning assessment, grade-level teams determine criteria 
to evaluate growth for each child" (Campbell, 1992). The TSO software has 
embedded in it the criteria, levels of performance, and indicators that teachers 
use to assess student achievement in reading and writing. As more teachers 
become comfortable with the use of technology to keep track of student 
progress, it will assist them in determining student growth over time, using 
common criteria. Not only will this assist teachers in communicating with 
parents, students and each other about student achievement, but it will also 
provide teachers with information they need to create programs for students 
based on individual student strengths and needs. 

Some teachers have also begun to scan samples of student work directly 
into the computer. This becomes part of an ongoing student file that can be 
used in much the same way as a portfolio. By connecting the scanned 
samples of student writing to TSO, teachers have a means of keeping track of 
student progress that can be conveniently passed on from teacher to teacher. 
It can also be used as a way to help students track their own growth and 
development. Hetterscheidt, Pott, Russell, and Tchang (1992) use a piece of 
software called The Grady Profile to record students reading aloud and to 
scan and record student writing. These teachers use technology "to involve 
students in self-evaluation and critical thinking, promote students' 
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ownership of the learning process, and make reading "samples" part of 
student portfolios". 

Outcome 2: Use of Holistic Scoring Techniques 

Although teachers in the TSO field-test have not yet had opportunities to 
learn about and utilize holistic scoring (see Outcome 2), the tools are now in 
place to begin this process. A decision has been made to use holistic scoring 
scales in the board-wide literacy assessment to begin this spring. Teams of 
teachers will be trained to holistically score the collected student writing 
samples and these holistic scales will be included in the exemplar booklet that 
will be provided to each teacher. The writer developed these holistic scales 
using the student outcomes for writing and the Ministry of Education and 
Training standards for writing (see Appendix K). 

Teachers will also receive in-service training, beginning this spring, to help 
them use the analytic scales that the writer developed, based on the student 
writing indicators (see Appendix E ). According to Freedman, "the analytic 
scale offers more information than a single holistic score" (Freedman, 1991). 

Freedman points out the importance of linking large-scale testing with 
teachers' own classroom assessments of student writing. By displaying the 
holistic scales with the analytic scales in a graphic format in the exemplar 
booklet, teachers are provided with a device that helps them to make 
connections between the two forms of assessment (see Appendix L). 

Outcome 3: Use of the Exemplars as Standards 

During the implementation of this practicum, the writer has seen a move 
toward the establishment of standards in reading and writing by the 
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provincial Ministry of Education and Training. In September, 1993, the 
Ministry produced a draft Reading and Writing Standards document tor 
teachers from grades one through nine (Ministry of Education and Training, 
1993). The expectation is that this document, once it has been validated by 
educators, parents, and the business community, will become the basis for 
province-wide standards in literacy. This is the first time that the provincial 
government has established expectations for all students that are grade and 
subject specific. 

Along with these standards, the government is also carrying out a 
provincial reading and writing assessment for all grade nine students in the 
province. As one of the components of the assessment, students are to 
submit a number of pieces. of writing that will be scored by a trained group of 
teachers who will use a six-point holistic scoring scheme (Ministry of 
Education and Training, 1993). This scoring scheme is accompanied by 
"anchor papers" that illustrate the specific characteristics of writing at each of 
the six levels. Teachers, and students involved in the assessment were 
provided with the holistic scales and the anchor papers prior to the 
assessment period. For the first time, all grade 9 students in the province 
know what characteristics their writing must contain in order for it to be 
considered superior writing or merely adequate or limited writing. For the 
first time, all the teachers of grade 9 students in the province know what the 
components of a proficient, competent or dependent piece of writing look 
like. 

The "anchor papers" selected for the grade 9 assessment are similar, in 
many ways, to the exemplars that the writer has been developing for teachers 
in her work setting. The main difference between them is that each exemplar 
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selected for the writer's board of education contains an analysis that 
demonstrates for teachers the criteria or indicators that are contained in each 
writing sample. According to Sadler (1987) the analysis of each writing 
sample is a key element of the exemplar so that teachers can best use their 
professional judgment to assess student work. It "frees them from 
dependence on the private judgments of evaluators and on exemplars". 
Farr and Tone (1994) corroborate the need to develop a scoring system that 
contains clear criteria, anchor papers, and. a written description or "marginal 
annotations" of raters 7 comments to "limit variance in scoring". 

The teachers with whom the writer has been involved during the 
practicum implementation have been enthusiastic in their support of the 
development of board-wide standards in reading and writing. In the survey 
completed by teachers and in interviews with teachers and administrators, 
comments such as: 

"Similar standards would be most beneficial. They would be helpful in 

assessing our own children and would make us more aware of what is 

expected." 

"It would be easier for students to move from school to school with 
the development of board- wide standards". 

"Standards would provide common expectations among teachers". 

"Parents would be assured that in changing schools the same expectations 

would be placed on their child according to grade level". 

In fact, 23 of the teachers who responded to the survey at the end of the 
practicum indicated that they were using the exemplars as standards to help 
them assess student writing compared with 8 of the teachers who were using 
them at the beginning of the practicum ( see Figure 9). Even though 
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14 respondents indicated that they used outcomes as criteria to assess student 
writing at the beginning of the practicum, by the end of the practicum 27 of 
the respondents indicated that they were using outcomes, TSO or the 
exemplars (see Figure 7 and 8). All of these are elements of the standards that 
are composed of common criteria and expectations. 

Outcome 4: Sharing "Standards" Information with Parents and Students 

Teachers are also beginning to help parents and students become aware of 
what is expected through the sharing of criteria and /or exemplars. At the 
beginning of the practicum, teachers stated that they used curriculum night, 
interviews, reports or other means to inform parents about student 
expectations. By the end of the practicum, 12 of the teachers who responded 
were sharing criteria and/or exemplars with parents (see Figures 10 and 11). 
Teachers used modelling, conferencing, direct instruction, discussion or other 
ways of sharing expectations with students at the beginning of the practicum. 
By the end of the practicum 12 of the teachers who responded were sharing 
criteria and exemplars directly with their students (see Figures 12, and 13). 

When teachers share criteria with students, students are able to understand 
the development of writing and can begin to work toward improving their 
own writing. Lamme and Hysmith (1991) found that by sharing criteria with 
students the children were able to identify the level of their own work and 
they were "more satisfied with where they were as writers and could take 
more risks with their writing". They pointed out that parents could also use 
the criteria to see the progress that their children were making by examining 
pieces of analyzed writing that had been collected and analyzed based on 
criteria over the course of the school year. 
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The ultimate test of the writer's practicum solution strategy is still to begin. 
No data exists yet to inform the board of the reading and writing achievement 
levels of our students. This baseline data will begin to be collected this spring 
in the form of standardized reading and writing tests and the collection of 
student writing samples as the board begins its board-wide literacy assessment 
process. The data collected from writing samples will be compared with 
students' writing scores on standardized tests. 

Teachers will begin to receive training in the use of the analytic and holistic 
writing scales and exemplars of student writing this spring. They will begin 
to use these tools to score and analyze their own students' writing. When the 
board-wide testing takes place in the spring of 1995, there is an expectation 
that students' writing scores on both the standardized tests and the writing 
samples will improve. 

Conclusions 

The development of standards in reading and writing through the creation 
of exemplars responds to the needs expressed by parents and teachers in the 
1992 Quality Assurance Report to clearly define what the expectations are for 
children in terms of academic performance across the board (North York, 
1992). The causative analysis in Chapter II outlines several issues that have 
been addressed through this practicum process and its focus on the 
development of standards in reading and writing. 

Clearly defined criteria for assessing student achievement in reading and 
writing now exist to help teachers, students, and parents determine the level 
of achievement of students in reading and writing. These criteria are 
developmentally appropriate and have been created to be used right across 
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the system for all students (see Appendix E and Appendix F). 

The exemplar booklet that indicates the developmental^ appropriate 
growth in student achievement in writing will be made available to all 
teachers in the system over the next several months. Teachers will now have 
"examples of student work illustrating acceptable responses" to writing 
(Herman, Aschbacher, and Winters, 1992) that can be used as benchmarks 
against which to measure their own students' work. These exemplars can 
also be used to open up dialogues between teachers as they move into this 
new approach to assessing student work. 

The accountability issue has very successfully been addressed, not only by 
the work done through this practicum, but also through the publication of 
the recently published "Standards for Student Success" brochure (North York, 
1994). According to a recent newspaper report, "the North York Board of 
Education has come up with a way of letting parents in on what has become 
the best kept secret in Ontario's education system - what kids are supposed to 
be learning" (Toronto, Star, 1994). The publication of the exemplar booklet 
adds the dimension of exemplars with a written analysis to provide an even 
clearer picture of the developmental^ appropriate expectations for students 
as they develop their writing skills. 

Teachers who work in different locations across the board now have a tool 
to use to help them develop a common set of expectations and standards for 
the students they teach. No longer will teachers who have only taught in 
special needs schools be left wondering if their students are achieving at the 
same level as students in more affluent areas. The standards can be seen as 
one way to ensure that there is equity of outcome for all students, regardless 
of socio-economic status. 
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The use of exemplars along with the analytic and holistic writing scales 
provide teachers with tools that can be used as alternative assessment 
techniques. By analyzing student writing using these tools, and by then 
including these analyzed samples in the new student Literacy Assessment 
Profile, teachers across the system will begin to put in place some common 
evaluation practices that will build a profile of the student's writing 
achievement over an extended period of time in order for teachers to 
monitor the student's growth, his/her skill development, strengths and 
problems evident in the student's written work. 

The outcomes outlined in Chapter III have all been successfully addressed 
by the implementation of this practicum. More teachers are using computers 
to keep track of student progress; teachers see the use of exemplars as 
standards to help them assess the work of the students in their classrooms; 
and a number of teachers who responded to the survey have already begun to 
share the exemplars, criteria, and outcomes with parents and students. 
Although teachers have not yet used holistic marking, they will soon be 
receiving training in the use of both the holistic and analytic scoring scales in 
order to enable them to have a consistent approach to scoring the wiiting of 
their students. 

The most significant unexpected outcome of this practicum is the plan to 
use the exemplars with all teachers in the system from junior kindergarten to 
grade 9 and ultimately through secondary school. Although the writer began 
to expand the use of the exemplars beyond the original field test group 
through printing hard copy booklets of the exemplars, the curriculum 
superintendent asked that these booklets be desktop-published in a new 
format, printed and distributed (after teachers have received training in their 
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use) to all teachers. The writer spent several hours working with a ''layout 
person" to design the new booklet, which is now available in draft format. 

The development of standards in reading and writing can be seen as a 
powerful way to improve student achievement and to provide teachers with 
a tool that can be used to improve instructional practices and assessment 
techniques. The writer sees the work that she has completed through the 
implementation of this practicum as an important component of the board's 
plan to ensure that our students have the skills, attitudes, and knowledge "to 
learn, to achieve success, and to participate responsibly in a pluralistic, global 
society" (Mission Statement, North York Board of Education). 

Recommendations 
The writer has found this practicum implementation to be a very 
challenging and rewarding experience. By working with teachers to collect 
and analyze samples of student work, the writer was able to engage in and 
encourage teachers to engage in professional dialogues about what student 
writing should look like at various stages of development. As the practicum 
proceeded, it became clear to the writer that the creation of standards is an 
"iterative" process. Once teachers begin to see evidence of what children can 
achieve, based on the exemplars and standards, questions arise causing one to 
rethink the standards - to determine whether or not they are appropriate and 
achievable, whether they need revision, whether they are clearly defined, and 
so on. 

The writer would therefore propose the following recommendations, based 
on the writer's experiences during the practicum period: 

1. In-service training needs to be provided to teachers in order to ensure 
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that they understand how to use the exemplars to analyze student 
writing. 

2. Teachers may wish to develop their own exemplars for their own 
school as a way to begin to develop standards. By developing school- 
wide standards, teachers can begin to develop common criteria to assess 
the writing of the students in their school. 

3. Students and parents could be involved with teachers as exemplars 
and standards are developed. 

4. Consider all work being developed as "work in progress". This ensures 
that revisions can be made on an on-going basis to the materials being 
developed. 

Dissemination 

Much of the information contained in this practicum has already been 
shared with the writer's colleagues in a number of ways. Several of the 
articles in the REFERENCE section have been copied and distributed to the 
field-test teachers and to committee members of the various literacy 
committees operating in the board. The writer has also made these articles 
available to a number of administrators who have expressed an interest in 
the writer's work. 

The writer has already used the exemplars and writing outcomes in a 
number of workshops, conference sessions, and meetings. Teachers, 
administrators, and consultants see the exemplars as a valuable tool that can 
be used to establish board- wide standards. Additional opportunities to share 
the information at conferences and workshops are already being planned. 

The use of the exemplars by the TSO field-testers is an important 
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component of this practicum and is of particular interest to the Curriculum 
Superintendent who is responsible for the development of the software. The 
writer intends to share the analysis of the survey information contained in 
the practicum with her. 

The exemplar booklet will be printed and disseminated across the system by 
the fall of 1994. This is a very exciting component of the dissemination plan, 
since all teachers will now begin to have a common set of expectations with 
which to assess student work. 

The writer also plans to write an article for an educational journal 
describing the value of the development of exemplars. The practicum 
implementation would be used as the basis for such an article. 
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TEACHER INTERVIEW QUESTIONS 



Section A: Tracking Student Progress 

1. What techniques do you use to keep track of student progress in 
a) writing: 



b) reading: 



2. What information do you record when tracking student progress 
a) writing: 



b) reading: 



3. How do vou record this information? 



4. How do you use this information? 



5. What do you see as advantages of an automated tracking system? 
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6. What do you see as disadvantages of an automated tracking system? 



Section B: Determining Standards 

1. What criteria do you use when assessing student progress in 
a) writing 



b) reading 



2. How are students made aware of what is expected of them in 
a) writing tasks 



b) reading tasks 



3. How are parents made aware of what is expected from the child in 
a) writing tasks 



b) reading tasks 
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4. How consistent are expectations for students in reading and writing in 

a) your school 

b) your family of schools 

c) across the board 

5. What advantages would there be to having a board-wide set of standards in 

reading and writing? 

Section C: Exemplars 

1. Have you been introduced to the concept of "exemplars of student work"? 

2. What would constitute an exemplar of student work? 

3. Have you ever used exemplars of student work to assess the work of the 

students in your class? 

4. What are the advantages of using exemplars for you and your class and for 

your school? 

5. What are the disadvantages of using exemplars? 
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1. Children in my classroom spend <25% _ 25-50%_ 50-75% 

>75% of writing time involved with personal and imaginative 

writing and <25% _ 25-50%_ 50-75% >75% involved with 

functional writing. 

2. As a staff, we have developed a consistent set of criteria for assessing 
student writing, yes no 

3. When assessing student writing, my assessment is based on: 

• my overall impression of the student's work, yes no 

• criteria that I have established ahead of time with my students. y_ n_ 

4. Students in my class keep a portfolio of written work, yes no 

5. Students have the opportunity to respond to each other's written work, 
yes no 

6. Students select pieces of writing for revision and editing, yes 

no 

7. Students in my class publish a number of edited pieces, yes 

no 

8. I use the North York Writing Outcomes as the basis for assessment of 
writing in my class, yes no 

9. When assessing student writing, I look for the following elements (please 
circle the number in order of priority from 1 - least important to 10 - most 
important) 

Ideas and Content 12 3 456789 10 
Organization 12 3 456789 10 

(b 
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Voice 123456789 10 

Word Ooice 123456789 10 
Sentence Fluency 12345678910 
Conventions 12345678910 
Handwriting 12345678910 

10. 1 have/have not (circle one) attended a workshop on holistic marking. (If 
you have attended a workshop, please use the back of this page to describe 
what, if anything you have done to modify your assessment practices for 
student writing.) 
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QUESTIONNAIRE 



ERIC 



Standards in Reading and Writing 
Questionnaire 



71 



Please indicate whether you are a parent , student , or teacher 

I am/am not (circle one) aware of standards and expectations being used to 
evaluate reading and writing. 

if you are aware of standards and expectations please answer the following 
questions. If your are not aware you do not need to complete the rest of the 
survey. 

1. How did you learn about these standards? 

2. What is your opinion of the standards that have been set? 

3. Would you make any changes to these standards? yes no 

If yes, what changes would you make? 



4. Were you consulted about what the standards should be? yes. 
no 



5. Has your knowledge of these standards made any difference to the quality 
of work you see or do? yes no 

6. Additional comments: 
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TSO — Building the Exemplar Collection 



Please send us your students' work samples that demonstrate their achievement of writing 
outcomes Please photocopy this page as necessary, fill it in and attach >t to each sample. 
Tnank you very much. 



School:. 



Y0RKW00DS E.S. 



"eacher: 



KATE REEVES/MARY ANNE 



Student Name: 



BRIAN MORRIS 



FOOT Hi 

Student Age:- ■ Years 



Grade:- 



Months 



Please indicate with a check (\) in the box 
the outcome illustrated. 

COMPOSING Personal / Imaginative Writing Q 
Functional Writing CD 

TRANSCRIBING Conventions of Writing □ 
Revising and Editing CD 



Please indicate with a check (\) in 
the box the level of acquisition of 
this outcome for children of this 
age. 

BEGINNING ACQUISITION (_J 
PARTIAL ACQUISITION 
FULL ACQUISITION CD 



Please describe the features of this piece of writing that make it exemplary of the outcomes 
and level of acquisition noted above. You may find it helpful to refer to the indicators. 



SEE ATTACHED. 



We did not u se this form because we found there were not enough check-r.ark 
areas for the evaluations we did. 



Please note that the individual student record we printed was effective 
December 1992 , The comments reflect recent w'»rk^ 



Thank you very much for your contributions to the progress of this project. 



ERIC 



Please 



return to Roz Doctorow at Lamberton Centre by March 12, 19D3. 



KATE REEVES/MARY ANNE FORSYTHE, YOWKROODS E.S. 
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IndMdu*! Pwhrmtnc* 

PmviousPupl Next Pi** 



Panooatane Functional Converttont 
Imaginative wrong d Wrung 
wrung 

0 




Summary of Performance 
Comport^ 1 1 
Tr**or*1ng Q 

Progress Report Comments 


Ob»fY*ttons Brian Morrte 


Sp.4.7 9/92 
Sp. 6.0 1/93 

Ut.Sp.8.1 Mtch.11.8Exp.421/93 






was to write a Tourney p»or. 



WRITING OUTCOME NO. FUNCTIONAL , 
As referred to under outcome No. 1 above, sequence was disrupted by curve In end of story (we 
suspect). 

WRITING OUTCOME NO. ^^CONVENTIONS 

Occasional Incorrect past tense forms: letted, supposed). Attempts paragraphing. Generally uses 
standard spelling. Prints ratter than wrttteg-. Uses pronouns and possessive naps correctly. Uses 
some descriptive languages (adjectives). Composition comprises mainly simple sentences. Good 
use d punctual (eo^exdarrwtkxirrwrts). 
WRITING OUTCOME NO. 4/EDrTS, REVISES 

Reluctantto consult wttfi otners and to Incorporate suggestions to his revisions. Uses reference 
books, e.g... dictionary to aid in speftlng. 



APPENDIX E 



WRITING INDICATORS 



3 
ti- 
ll 



00 

5 
'5 
c 

CQ 

II 

CO 



oil 
a 



Sri 

i 

5— 

b 
o 

a 
z: 

h 



fig 



2 



a. 

CQ 
CQ 

a. 



c 

o 



s 
cr 



3 



□ 
□ 
□ 

□ 
□ 
□ 

□ 
□ 
□ 



c 

Q 

3 

.<2 

s 
cr 

cj 

i 4 

.s 
s 



cj 
o 
c 
o 

3 

CO 

e 



i 



p 

11.5 

>! .o 



□ 
□ 
□ 

□ 
□ 
□ 

□ 
□ 
□ 



> 

c 
o 

o 
00 

c 



. . 3 

> O 

o 



i a e 



1 

s 

o 



03 r- 

1.2 



□ 
□ 
□ 

n 
□ 
□ 

□ 
□ 



o 



cj 

00 S 
3 c- 

1 8 

.5 oo 

00 C 

cj — 



<D 



Si 

S 2 



- 2P 



O 



a -ft 



91 S 

CQ CJ 

-I S I 

<« j CJ 
U-.1 CJ O* 



c 

c 

1— i 

O 
t3 



O 

e 

p 



□ 
□ 
□ 

□ 

n 

i i 

□ 

□ 
□ 
□ 



c 



o 

t: 

c0 cj 
3. 

H § 



O 



V3 4> 



CJ 
CJ 

CO 



CJ 
.3 



OX) 
OD 
3 



Oil 


CO 




.£ 






CO 


CJ 




O 




cd 




CJ 


" i— , 


a 


£ 




O 



pi 


(— ■ 


□ 


G 


n 


□ 


□ 


□ 


n 

i — ! 


□ 


□ 


□ 


L— 1 


□ 


□ 


' 1 




i — i 


i — i 
C 


i — • 


□ 


□ 


n 


i 


G 




n 

i — , 


□ 


□ 


□ 


□ 


i — i 
I — 1 


i — ■ 


□ 


uJ 





CJ 
c 



o 

c0 

c 

'ob 



o0 



cj CJ 

u— CO 

^. £ 

el | g 
§ o 



... ^. & 

^ C c; 



IE 



CD 

o 



co £ 

co o 
^3 w— i 



00 
3 



O 



O0 
C3 



> 

3 

<X 
o 
G 
> 



3 



1 .a 



3- « 



CO 



•3 = 

° 3 
o 

* 2 
a 

op « 



H 
o 



CO £ 

.S c 

CO <-» 



CO 



3 ^ 

CJ C3 



3 

CJ 

Oco 
— .H 
op 



CJ 

e3 

CJ 
I— 
CJ 

o 



O 



o 

Cu 
O 

CO 

CJ 

CJ 



CJ 



CO 

CO 



c 03 

"o0 rt* 

CJ — 

3- 



76 



ID 

GO 



! I 



I « 



9 

ERIC 



3 

O 



o 

CJ 

< 

00 

£ 

3 

*0X) 
CW 

CO 



CJ 



3 



3 
-° 

CJ 

o 



e 



CJ 



00 
3 



o 



OX 



CO 

3 

w ° 
CJ w 

^ a 

3 

w C 

O O 



O 

o 

s 

x: 



u 
O 



e 



o 
o 

J3 

CJ 



o ^ 

"gi c 5 
£ 8 S 

o o C 



3U11UM aA»BUl38UlI/l8U0SJdd 



*3 
3 

3 

*o 
u 

c 

CJ 

o 



CJ 

"5 y 



o 



oo 

3 



c 

1 



^1 

3 

c & " 

co *n 



o o 



p 



3 

00 



1 



0£> 



•5 

Cu _ 
CQ 



§ 02 



= a. 

UU CQ 



□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


n 


n 

i — i 


n 
i — i 


□ 


□ 


□ 


□ 


□ 


□ 


□ 



□ 
□ 
□ 

n 
□ 
□ 

□ 
□ 
□ 



7 7 



OO 



o3 



-a 

o 



e 

o 

T3 



2 K 

^ s 



G 

O 

c 

o 
o 



00 

oo "O 

3 O 

oo 



oo 

£ 5 £ 



00 fll 

2 T5 O 
C — oo 

2 g "2 
.5 ^-g 



oo 



00 

u 

o J- 

« ° 

oo i3 



■s s 

c o 



3 



t 



.E 

oo 

J* 
S3 

a 



2 

o 
c 



Cu 

o .5 

r$ 



T3 



oo ^ 



00 



on 



C Cu 

■8 2 
§ s 



g i» s 

O OO r- 

3 £ 



■g « 
<sj J* 
~ Cu 

-o 

£ u- 

U ° 

• — x; 

I- 00 

t% 

tO cj 

.a o 

Cu w 

00 ^ 

o 

o 3 



c 



a 
cr 



c 

£ 



ERLC 



0J 



3 J2 
o o 

5 1 
Is 

00 

oo *C 

•a * 

6 g 
5 



o 



^ o 
a a 

3 .S 



a s9 



O0 C/5 



Cm 



u 

w 

B 



jo snonoaAtio^ 



o 

J3 



Cu 



C 

o 



c 

Cm) 

c 
E 
o 

o 

O 

E 
E 

on 



n 

LJ 


n 


□ 


□ 


pi 

LJ 


n 

i — i 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


c 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 



□ 
□ 
□ 

□ 
□ 
□ 

□ 
□ 
□ 



□ 
□ 
□ 

□ 
□ 
□ 

□ 

□ 

□ 



□ 
□ 
□ 



l_J 

□ 
□ 



□ 

I — 1 

□ 

□ 



□ 
□ 



c 

© 



3 



■2 



o 
<3 
o 

1 

CO 
CJ 

> 



-3 



•8 

CJ 
O 
> 



co CJ 
v- > 



V, 

o 

u. 
O 
CJ 



o cj S r 
3 3 O 



6 - 

^ g 
> 

° 73 
c 

•s ° 

CJ i_ 

23 ^ 
cd £-> 

X> ^ 



IS 

5 u« 



2 

op 
"o 

& 

c 
*3 



■c 6 
8 8.. 

s .§ i 

Co™ 
£ to O. 



co 



OX) 



3 

"5- £ 

CO 

3 CU 



■a 

o 

> 

5 

u 
c 

.3 

CO 

c 

CJ 

£ 



a. 




c 

o 

2 

3 

o- 



On 



3 

a- 



2 

T2 

CJ 
.m 
« 

c 

3 

E 

<*5 



•2 « 



CJD 

.E 
*£ 

.5 w 

ox ^ 

o 



op 
"J2 



c 
o 
£ 
3 



* 2 

co 

u- O 

CJ co 
> 

.2 g 



o 
3 
a 

3< 



O 

to ^ 
03 

« 3 

co 

5 c 

u cj 
_ > 

03 



CJ 



o£) 

c 



s « 



C3 CO 
co -2 

113 * 



CO CJ 

•si 



oo £ 
.2 P 

o - 
3 
o 



OS 

3 

'5 
c 

"cb 

cj 



o 

O0 £ 

co 

3 s 

CO £ 



T3 

r3 



0 OX) 

■111 



3 



s 



a 

CO 

c 
c 



S3 

^ o 



C3 




CO 








s 






o 

CO 


•a 




CO 


a 






CJ 




O 


■3 


For 


x: 

CO 


S 



rt 



2 ^ 

C 3 



c 

o 



oo 
c 

'•i 



i 

3 

O 

u 



> 

Ur 

r3 
3 

'_J 
O 
> 



3 2} 

CJ 

> 

3 

O 



^ o 



CJ 
3 
CJ 
3 

a* 

a 

CO 

3 

3 

•a 

CJ 




co "3 *i 
cj 3 S3 

D- P 3 
cj U 

o *o 

0 3 ^CJ 

*Cu OO *CJ 
3 3 -3 
.5 — C 

*C £ 

.5 To 
c ■— 

o *5 



SI H o c 
01 rt •£ 



ojo 

3 



- 8 

o .52 

"3 CO 

C es 

it 

OT) 



CJC £ £ '3 
ec ^- ^ H 
OX) ^ t£ 03 



5 * 

5-J 

co cu 

CJ 1—4 

— o 



e 

0 



o 

E 

£ 

o 



3 

CJ 



a. 

CJ 



in ffl 



•5 m 



□ 
□ 
□ 

□ 
□ 
□ 



□ 
□ 
□ 

□ 
□ 
□ 



□ 
□ 
□ 

□ 
□ 

□ 



□ 

n 
□ 

□ 
□ 
□ 



□ 
□ 
□ 

□ 
□ 
□ 



□ 
□ 

□ 
□ 
□ 



c 
□ 
□ 



79 



a, 

— a. 

73 



□ 
□ 
□ 



□ 
□ 
□ 



□ 
□ 
□ 



□ 
□ 
□ 



□ 
□ 
□ 



□ 
□ 
□ 



□ 
□ 
□ 



e 

o 



.2 

3 




6 
o 



to c 
.q co .G 



o 
o 



> 
•a 

to 

-a 

5 



u 

CD 



3 

CO * 
C T3 

'co 



3 



-a 
-a 



o 

4> 



6/5 cO 

TO .£ 



1« 

Cm — 

3 5 

to tD 
3 -O 



i/i CO 

•2 c 
■a — 



O "3 
O 

O oo 
Cu o 
o 

>> cu 



to <— 



3 



3 1 

o Cu 

Ui TO 



as 

3 £ 



o 
ex. 

Cu 
3 



CO g 

c 2 

11 

4/5 G 4 VJ 

a a " 



o > CJ 

.2 • — 

o c h 

« o u 

to w C 

o ca O 

)3 ° w 

Ui 3 o 

O- O- to 



3 

< 



XL 



C J3 

0 .g 

tu 

CT to 

1 E 
O 

a. g 
„ o 

to 'd 

3 £ 



73 
c 



to &o 1> 
co C -C 

=> .5 £ 
w 2 

c/i r? JC 

o 

T3 



•a 
o 



T3 



c 




X 


to 




.2 


"3 


a 


CO 




rt 


'EL 




.S 


ci 


3 


TO 

0 


to 


"to 

TO 


c 




ses 




(U 




Pun 




u. 

u 


1j 
a 


3 


E 


c 


on 



to 



c o 
- 71 n 



to 

o o 



CO 

c 



o 
a. 



3 2 to > 

r r 



to 72 £ 



c 
o 



>> op 

» % 

t — 
o .5 

.8 I 

^ to 
&0 . 
SO 



o 00 



to 


to 




t: 


rb 




pa 


ve 


ci 
c 




•0 




E 


an 




so 


to 




c 




use 


nou 


Han 



pi, CO 

>- 3 

o o 

to 

3 to 

c ^ 

TO .2 

E c2 

TO 

to q 



c 

CO 

o 



u 

TO 

o 

5 

C 



1 .2 



^ CO 



^ c 



CO «JJ to 
° TO ^ 



o 

c S 
.2 

E «« 

lo "CJ 

5 .5 

-if S 

I '5 

CO — 

o 

CO 

-° ^ 

dm (O 



I I 



C 

o 
cr 



CO 

•S 
*c 
c 

*C£) 

ty 

CO 



04 

c 

•n 



ERLC 



c 
o 
U 



C T3 

O V 

" E 
3 

to ^ 

O to 

0> 



to G 
»- O 



TO 

<J to 

to 

3 E 



T3 

13 



s I 

to ty^ 



T3 



E 
o 

"3 



0 co 

" 2 
co 

1 ~ 

G t 

O 



«- O U 

(O *(9 CO 

o e w 

to ,h to 

3 t-J 3 



.G 

o 
o 
a 



S 

Cu 
o 

TO 

c 

o 



a 



o 
-a 



co 
.E 

•E 



2 g 



C 
3 



"3 

.2 S 

I - 
^ o 

Cu 
T3 Cu 

CO 

to >s .E 
O .G -3 



C 'J 
O G 
* """ to 

fj — 

O G H 



SUI)U\\ JO SIS0I)U9AU0^ 



c 
o 



c: 

Xm\ 



r3 

•a 

13 



g 5 

« '5 

ii c 

G C 



OG 

5 



1o c 

Cu TO 



c 
E 
3 
in 



<rs> 



3 



t: 

CU 



00 
C 



oO 
o 
CQ 

II 

CQ 



CO 

c 

'C 


Cu 


□ 
□ 


□ 
□ 


cu 

OO 


CO 


□ 


□ 


Winter 


Uh 

CU 
CQ 


□ 
□ 
□ 


□ 
□ 
□ 




tu 


□ 


□ 


13 




□ 


□ 


CQ 


□ 

f 


□ 



□ 


□ 


□ 


□ 




□ 


□ 


□ 


□ 


f — 1 
LJ 


i — > 


1 — I 


□ 


□ 


□ 


□ 


c 


1 — 1 
1 — ! 


□ 


i i 


□ 


□ 


f — > 


r~ i 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


( — 1 

□ 


1 — 1 

U 


n 
u 


n 


□ 


□ 


□ 




□ 


□ 


□ 


□ 


□ 






□ 


□ 


□ 


□ 


D 


G 





80 



GO 

s 

O 

U 

b 
o 

H 

si 
O 

z 

3 



9 

ERIC 



c 

o 



cr 

CJ 

< 



3 



s 



CU O 
CJ C 

1 I 

Cu o 

8 2 

S jf 
co 2 

CO O 

3 > 



o 

E 

o 



T3 
3 



> 

c 
o 



CJ N 



p § 

ft 6 * 



3 (jjj.t: 



5 E 



X CU 

cj o 
Cu O 

co 

* «, 

c '5b 

CJ u 
X> 

Cu 



CO CO O 

P CJ > 

E — 

£ cu S 



op 

O P 



53 <u 



CU p 
a CU 



S g 5 gp E 

«-» w rd r* 



1/5 Cu 



O CU O 



>» CJ 

.§ s 5 

2 « x 

^ ^ _ ofl 

^ o 'S 

o S »- cc 

00 2 <L> -~ 

3 co Cu 



CJ 

o 



Cw 

o 



X) 
> 



o 2 

o 

3. 

O b 

w p 



c 



cu 
co 
v_ 

CO 



c 
c 



cu 
c 



Dp 

12 



*2 c 

5 -a 

xj c 

cj o 
cu 

on CJ 

CJ -3 



CJ 
X> 
ec 
o 
O 
> 



5 ^ 

U- CJ 



p c 



if B-S 

Cu « U CO 

k y y — . 

U O <fl c 

> -o .9 



c co £ o 
• - > - Q 



oo 2 ^ 
.£ *S p 



3 

O 



a 

OJ 



CU 



co CU 
CJ O 

1 i 



O JL. 



-C CJ 

O *ZL 

tn — 

.2 — 

*o p- 

CO 



CJ 



cu 
o 



c 

o 



cr 

CJ 



r 2 

Cm > 



3 

cr 

CJ 

< 

DX) 
G 

C 



.£ 
E 

8 

CJ 

C 

n 

X 

W 

"3 
c 

o 

e 

CJ 

co 

u 
Q 

X 



- w 



DO 

CJ 

CQ 



o 

CJ 
CU 
CJ 



T3 
CJ 

-a 



if 

X) 
CO « 

cj y 

3 > 



CO 



O 

ca H 

CU 

"3 « 



o 
El 
i£ 
E 
c 



o 

cu . 



o 



cu 

K • 



3 CJ 
CU 

.E 2 



o • • cu 

1541 



.E 
'E 

cu § 
X ~ 
cj Cu 



-a 

O 

c 

o 



'5 



c 

CJ 

£ 

CJ 

Cu 
CJ 



3 

X) 
C3 
U 

o 

> 



o & 
*- ^ 

oo 3 

c x> 

00 o 

i5 5 



c 

CJ 



CJ 
CJ 

c 

X 

o 

CJ 

O 



to 

'p C 



c rt 
c = 



5 "2 



O 
3 



p £ 



E) 2 



CJ 

CJ 
> 

CJ M 

'5 -a 



co Xt u 

I! 2 y 

S co^ 
*z £ S 

^ * 



3 

JC 



5 



c 

3 



JO ^ JJ 

) co g .E 
.E o 



o 2 E 



5 - 

.3 2 



p ^ 



•p ° 

E 
o 



co e -2 ^ . 

.E a S -E S &d 

C Cm " 



O « 3 

cu so 
H cc* 



> 



cu 

X 

o 



c 3 

"ri ^ 

cL 3 

K o 

CJ .3 

-3 PS 

C > 

^ CO 

P c 



CO 
c 



-3 



Cu 
E 



xi uu 



co 



y 2 



3 ; 

•§ E- J 
II § ? 

Cw,| 3 X 



3 



00 

.S cu 

I/O CO 



u 

.1 °" 

j? 00 



□ 
□ 
□ 

□ 
□ 
□ 



□ 
□ 
□ 

□ 
□ 
□ 



□ 
□ 
□ 

□ 
□ 
□ 



□ 
□ 
□ 

□ 
□ 
□ 



□ 
□ 
□ 

□ 
□ 
□ 



□ 
□ 
□ 

□ 
□ 
□ 



□ 

□ 

□ 



81 



tt. CO 



□ 
□ 
□ 



□ 
□ 
□ 



□ 
□ 
□ 



□ 
□ 
□ 



□ 
□ 

□ 



□ 
□ 
□ 



□ 
□ 
□ 



B 

o 

a 

cr 

< 



1 a 

CJ G 

* O 
o 

CO 



C 



„ ^ 6 

2 oo e 

c<3 C O 

3 ^ tS 

O 3 2 

a y =s 



oo u - 

& >> 

~ & S 

<s &o a> 

•P 3 

fe o 8* 

r- CJ oo 

.3 oo <u 

g: 3 
£ >^"3 

Cu ~« CJ 

to CS ' 

o 



CJ 



"2 g 



OX 



$2. 

w U— l 

co o 

2£ So "£3 



00 



c 

o 
o 
u 

<u 

oo 

"2 

o 



o 
o 



g 



a 



o 
c 



oo 

.5 £ 

g S3 
o > 
g: -o , 

O «5 w 



« o c 

3 15 x 



•c .2 



cj 



s § 

i co 
CJ cj 
^ <l) 
T3 

op — 

O 

O 



o .5 o 



CJ O 

c « 
o ts 



•Q ^ 



O 00 T5 

CJ cc 

«3 CJ 

.G c3 

3 O 

O0 *w 

.g o 

■g 15 

"2 ob 

5 w 



c 



CO 00 
CJ oo 

& > 



2 o 

p CS o 

J-i #j Jr 



C/2 l_r 00 



S W 00 

i 

e C g 
^ o ^ 

5 3 g> 



o 
y 
"5. 



00 



2? « 8 



> 



5,3 ^_ 



op t> • — 
•S S — 



a 

.2 

.ts 
.a 

3 

cr 



r 



i2 5 
E ° 

CO 



2 



"c3 

w 

Ur 

3 

o 
u 



6 * 

S 
o 



3 

a. 



Ui 00 

a> > 

g?| 



00 (T3 



CO 00 

oo 

oo 



S ^ s 



oo x: 

oo T 
3 > 



oo «3 

£ eg 



3 
C 

o 
S 
c 
o 
o 

o 



u > 

a 3 
T3 ^£ 



O (73 



00 



3 u. 



oo -jS 

w s 

oo rt 
3 



•= O0 c 

w c E 

lie 



^ G 

G 3 

O 
G 

CJ ^ 

s •§ 

CJ O 

a s 

■s s 

CJ CJ 

> t 

o S 

CJ 

X> CJ 

3 > 
00 



C3 *T3 
C3 



4> 
> 



O 

o 



op 

c w 

CJ cx 

> n 



— G 

•a ° g 

"8 *a .2 

o o £ 



on 



3 J> 



o 
o 

oo 
C 



o O O 

oo c3 w 

00 oo 

00 ^ C3 

oo _ B 

CJ ^3 , 



oo 
c 



5 'O0 g> 

•° C= 

00 • * cC 

CJ iZ 
CJ G 

O 1/5 .3 

O *oo 

u- co 3 



G 

1*8 



oo w 



• 1 

OO 

CJ CJ 
"H, 3 



Lo oo 

CO .£ 
CJ J= 

3- V 



y CJ 



C Ui 

3 oo 

j= 9. 



3 t! 



C 

o 



3 

cr 
< 

00 
G 

c 



9 

ERIC 




-G ^ 

♦5 G 

3 

oo g 
CJ c 
oo 



*Z3 cj 



00 

c 



2 b.§ 



CJ 00 CJ 

fc 

O «*-• ^3 
U O ^3 

3- U 

co .Si, 

CJ 00 XT *2 

N C tj u 

*G > * ^ 

oo 5 jo «a 
o _2 -3 



QJ o 



CJ ^ 



> >> 



v- o 



o g 
c 

O G 

oo 

II 

00 CJ 

cj -a 
oo w 
oo 

3 T3 

co G 

O « 

oo 



o S 



DO TD 
X> C3 



*G 

CJ 

Ui 

k § 

Cu 

O Cu 

w G 

oo W 

C u, 

•5b « 

• - H 



5 



CJ 



CO 

C 



CO w 00 

Cj oo -3 

O u. _ 

O CJ .3 

3 cj «0 

Cu Cu cj 



w c 

^ > 

O0 

c ao 



u- G 

o g 

go "O 

CJ G 

cj cj 

o Cu 

G cj 

cj .2 

a g o 

co w 3 

CJ o3 O 

If •= 

Cu. CU oo 



3 

3 

O 
CJ 

r3 
G 
C 
3 
CO 



G 

uu 

II 

u- 

1 

Cu 

II 

cu 



c 
c 

'oh 
o 
CQ 

II 

CQ 



s 
o 

u 

H 

o 

o 
z 

H 

w 
>* 

z 
o 

z 



ERLC 







Dp 






cu 


cu 


ca 






U< 


CJ 




c 


CU 




CO 




Uh 




cu 




CQ 





c 

o 



3 
3* 

cj 



3 

fa 



o 



3 



S3 



c 

o 



3 

cr 

cj 
< 

CD 

.5 
'c 
c 

*DJD 
CJ 

CO 



□ 


□ 


□ 


□ 


□ 


□ 


□ 


LJ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


I — ; 

D 


PI 


n 


n 


n 

l — i 


□ 


□ 


□ 


□ 


1 — 1 


n 

LJ 


n 


□ 


m 


□ 


i — i 
i * 


n 

i — . 


u 


L_ 1 


n 

1 — 1 


□ 


rn 




□ 


i — i 

L_i 


n 


i — i 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


G 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


C 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 



a 

00 
CJ 



3 

£> 
cO 
U 

o 
> 



-a 



CJ 

(J 

G 
0) 

g 



cj 



O 

1*5 



CO 

g. § 

?J .c 
^ c 

cj 

o 



O oo 



CJ 



C 

o $2 



cj 

> « 
c 

8 S 

CO 



c 
o 



3-S 



00 

cj 



o 



i-. a 
o ,2 



cj 

o 
o 
c 

o 
u 



Q 

si 

G 

•s 

o 
c 

> 



C4 op v5 
2 % c 

as .2 

G § 



S8o 



C 
O 

c 

c 



w CD 



C 

e 
S. 
e 

O 



O w 



s * 

^ 'S3 
o 

« « o 
2? § E 



0 .G 

1 r 

G, G 
K O 
O CJ 



G 
O 



cj oX) 

Uh G 

oo — . 

o cu 

O Cm 



c o 



p 5 



C3 

c 

« 
E 



e 
"u 

p 

W 
"« 

G 
O 

12 
a. 



O 

X 

o 



•§ 

u 
O 
> 

O 
> 

G3 



•I § 

00 O 

O G 

> .G 



«- C 

52 o 

0) N 



CO 
u. 
G 
O 
G 



00 CO 

§ 2 



CJ 

o 
G 



S3 § 
.2 * 

w I— 

C G 

CJ OX) 

£ c 

O 

CJ 

T3 

& § 
eg 



c 

.2 

o 

G 

s % 

CJ 



CJ 

§ CJ 
&X .G 



G 
CJ 



J. "G 



-So 

- & 2 

CJ G P 
CJ Cw 



CJ c 

y H & 

& oo" UU 



-G O 
— oo 
G 

CJ O 
oo CU 
G £ 

0 35 

oo » 
G "O 

1 § 

G 



C 

W) cT 

3 '5 
OX) G 

C CO 



G 

G, 
CJ 



2 o 



c E 

cj O 

E « 

Cu oo 

^ O 

. 00 

u = 

CJ - - 



oo 

G ^ 

CJ CJ 

G 'C 

w CJ 

CJ X> 

^ s 

X o 

CJ > 



JJ 
o 



c3 cj 
OX G 



c 
a, £ 

CO rv 

00 ^ 

CO CJ 

s > 

1 § 

G « 
£ -G 

00 CJ 



ex. 

o . . 
oo 

cu o 

« § 

oo G 

a <2 

G > 

G *- 

u -P 



- id 
E 2 

00 

cj *i- 

.2 £ 



^3 _ OO 

° .§ 

>> G '5 

^ Cu 



CJ 

5 



"3 



c 

CO 
CJ 



O 

oo 



O0 



OJ3 

^ op.G 
y c c 

CU <3 

cj <G CU 



oo C 

CJ M 

'!•§ 

oo eg 

J ^ 

Cu c 
c ^ 

p 

cj 5T' 
Cu ~ 

*g *r 

S ^ 



w w a 
"3 <£- 



a 
c 

CJ 
U-i 

CO 

CJ 

G 



CO 
O 
u 

G 
G 



OO 

p 

t4_ CJ 
S > 

O0 ZJ 

G g 

cj O 

.22 

i- ^ 

§-c 

co 

cl w 



sfl "3 

00 CJ 

cj G 

C Cu 

CJ CO 

« « 

s a 

E « 

S ^ 

00 

oo 

2 co 

oo _ 

G C . 

O cj cj 

G G "3 
CJ C G 
•3 O CO 



CJ 
oo 
G 

•3 



C oo 
cj c 

^ 2 



CJ 
1— 

o 
c 



O f5 

a co 
o 



cj *2 

P CO 

o 



o 
E 

G 

Cu 



~ - Cu 



Cu ^ 

co 

O0 "oo 
CO CO 



CO CO 

£ '5 

•g 3 



*3 
00 G 
G CO 



00 co 



G CJ G 

CJ "G 2 

•3 .2 

G co 

O Cu c 

Cu O E 

CJ £ O 

-3 Cu vG 



CJ OO 
3 G 



■5 -3 

U G> 

oo C G 

CJ Q **~ 1 

o c c 

.£ *i2 

CU "to 

oo 

S ^ E 

C w 

G .O 

t> *3 ^ 

§ § | 

u— < CO 



CJ 

C 



C 

O 



.2 I 
«- o 

o ^ 
co .G 

G t »— 
O 



j .G cj 

OX oo J- 

" 3 o 

oo oo 



= G 
G CO 
G G- 



G O 
"S. O 



CU 

o 



CJ J-S 
.G C 



G 



*3 
C 



CJ 

oo c£ 

•~ c 

> ° 

> cj 



Cu 

o 

a. 

cu 

CO 



OX 



00 
G 



G * 



Sutju^ jBuoipun j 



00 

= a. 



5 05 



□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


f — 1 

□ 


u 


n 


□ 


i — i 

LJ 


n 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 



□ 
□ 
□ 

□ 
□ 
□ 

□ 
□ 

□ 



□ 
□ 
□ 

□ 



□ 
□ 
□ 



□ 

□ 

□ 

□ 
□ 

□ 

□ 



83 



i03 
CJ 



e 

o 



3 
O" 

u 

< 



c 
cx 

>> 

'cj - 

tO Cd 

3 " 



cs 
o 

co 



2 
> 

- cd 

s -° 

0 * 

° <o 

cd 

J3 

1 g 



3 Cd 
to "O 

•s a 

5 & 

00 _. 

c E 
£: o 
-5 £ 

6 * 
a .s 

co "O 
3 



Of 

.5 



« <u o 
° 1/5 e 

C/5] 3 .3 



3 to 
3 3 

g I 

O - 

to 

CL o 

8 



53 <-> 



c c 

00 3 
O 

ai o 

u. (J 



| g 

CL. 

B ^ 

.2 -c 



o o 



Cd 

3 « 

CD 72 



>% .3: 

C £ 

cd 

a 



oo 
c 



cj 



^ o 

CD N CL 

o* tr 

.s § .s 



3 
o 
•o 

o 
ex 

<L> 
3 



13 

cj 



-a 
c 



2 o 
ml a. 



3 oo 
g o -g 
K * ■» 

t O to *2 

cd • — 
u-O g, 

o cs -g 

co 

CJ c 

>^.£2 .2 
<T> > to 
Ss cd 

w- u. CD 

^ ^ 

> >» CL 

*ZZ X 

3 cj 

CD __. 

<d ^ -o 
g S 

OO CL co 

c cd cd 

.3 T3 CD 
3 .5 ^ 



T3 



Cd 

Cm 

CD 
»— 
CL, 



Cd <~> 
CD .3 

c 
o 

.2 '5 

Cd 2 

CD CD 
CO 

jS *- 

3 £ 



00 - 
e 5/3 
.3 CD 

• c 5 

* 3 



e 

© 



< 



3 '5 



' CO 

S o 



C3 



^ > 

0 ^ 

0 cs d 



CO 



CD 

>,J2 00 
*ZZ O- C5 

3 P 
CD 

2- to 

o S o 
f ci ^ 3 









used 


alize* 


curat 


ds 


"CD 


ac 


for 


ds 


CD 
u< 






O 



2 i 



s 

00 



s 

o 



00 < 

3 

IC^ CO 

o E 

Cu jrt 
*p to 



O CD 



cd 

•o 



Of 
3 

CJ ^ 



3 
O 

00 'ZZ 
3 CJ 



5 3 

to O 

u. CJ 

CJ 

§ rf 

O0 3 

3 3 



CO 

00 w 
3 CJ 



CJ CJ pO 
co CL. 3 
3 to co 



& 2 



" 2 



-r ^ ^ 

CD V- 

y 3 
o 



CJ £ © 
3 co *^ 

^ CO 

co O 



J3 

5 



o *u 

w 3 
3 « 



3 
O 

3 to 
CJ CJ 

r: 00 

> v. 

00 

co C 

M '3 



5 3 3c 



CJ — 



^ O 



o to 

- a u 

~ CL. O CD 

CL. -o Xi 

r> 3 s 7: 

co co — i O 



co 3 O0 

U .2 .S 



hfl CD CD CJ 



3 CD 
CD 
3 

co cj 

CJ CD 



to 

W 

CD to 

1£< ess 
O 
2 M 
cl .5 



X 3 

CD *~ 

•O J3 

3 ."3 

« ? 

co 

a 00 

CD 3 



O u- 
> cs 
v_ 

to *0 

«D _C , 

"C -"3 

3 3 J*2 

c3 T3 io 



O CD 

CD ~ 
CO 

cd co 3 

V» cj u 

CD cj •— 

u O t 

" 'S. ~ 



"8 .2 
•S I 5 g 

— "3 ^ .2 



^ cj 5> 

CD 

00 3 O w 

CD CD ««- t O 

Cd g 00 g 

CL. CL, .3 c 

CJ cj ^ to 

^ Ui « 



3 



00 
c 

c 



ERLC 



- CD 

3 S 

o o 

— iO 

? 6 

S '5 



3 

.2 

u 



CD -O 
to jD 
3 «d 

2 to" 

CD 

Op j3 

3 CL, 

1 § 

.3 00 

00 O 

D CL, 

.0 cd 



o 
S 



00 
3 



H 



OX 



CD O 

ca c>0 



cd 


CO 

3 


CD 
VI 




3 


3 


CO 


O 


CD 


CD 








3 




V- 


O 


to' 




t_ 


O 


to 


CL, 


to 


3 




cs 


O 






B 




ph 


de 


O 


to 
CD 
CO 




CD 


3 


•a 


to 


cd 


an 


3 


*CJ 



o -o 0 



00 9. 
8 e -2 

C 3 CS 

00 .z: 3 

O O0 'rT 1 

yog 
2: x> cj 



3UIIU/W J0 SU0IJU9AKO-1 



© 
C 



3 03 

•S & 

3 cd 

« ■§ 
■£ 8 

CD 



M 2? 

3 

"ob 5 

CJ ^ 
3 

CD 

. ~ CL. 
C -3 

al 

o 



CD 
3 

2 I 



C cd 

1 CJ 

CJ T3 



'to CJ 

to M 

'd ^ 

X 3 

cj cd 



O -3 CS 

0 '5 

(5 3 r- 



W CLc 
2 CJ 



•a 

CJ 

■a 



00 « 

CJ 



3 00 

CJ 3 

•a p — r: 

cd cj Ir* 

0 3 - i 

^ § ■§ I 2 

LD) CLc £- ? "O 



00 IT *3 
■~ id 

0 •* *5 

CJ 

CO .3 

CJ CJ u. 

«-> 0 5 

CL to c 

to CL 

1^1 = 
S 35 3 sz 



CO 



CJ 



3 r: 



cs -a 

p, o w r. 

4J W 'C - 

\_ ed u o 

CL «0 cd to 



8uii!P3/8uisiAaH 



3 
3 
00 



APPENDIX F 
READING INDICATORS 



1 o f, 



1 

I 



II 

•a 

I 

II 



00 
3 



DO 

II 

CO 



00 

.So. 

3. _ 
00 CD 



U. CO 



O 

1 
I 



as 



9 

ERIC 



c 
o 

*m « 

• M 

.55 

I 



a- 
u 



c 

<o 
'5 
a* 



co 
c 

*c 

E 

'3d 

GJ 



□ 
□ 
□ 

□ 
□ 
□ 

□ 
□ 
□ 



« o 

"8 ° 
a 8 



3 co 

*0 03 
03 

j2 .£ 

03 c3 
CJ 



3 

CX£J 
eu 
DS 

CO 

re 

a: 



o 
"5 



3 

CJ 







CJ 




£ 








.2 


> 


*E 


arl 






u 


0/ 




CJ 




a: 


ir. 


ir. 




•o 


S3 


re 


Cj 


CJ 




OS 



00 

3 3 
"E rt 

to -e 

— t3 

o 

& B 

^ CO 

CO 
C =5 
GJ 00 



□ 
□ 
□ 

□ 
□ 
□ 

□ 
□ 
□ 



CJ O 
"3 



OX) 

3 

o 



3 
.2 

*E 
Si 



CJ 



3 

O 

5 

►3 



00 
3 

'to 
O 

o 

-G 

^ 3 £ 

«£ cj .3 

w -re o 
to c 

<*> CJ CO 

o) .ts ^ u 

.§ 1 a 



00 >» 
3 X> 



O CJ 



O0 C 

c cj 



.3 C 
co -3 

§ s _ 

co 3 

rt 2 3 



t3 



CO 

oX) a 
3 

o 



•3 
G 



01) 

.E 
3 



c 



o 
E 

HI 

O 



□ 
□ 
□ 

□ 

c 
□ 

□ 
□ 
□ 



•o g 



c 

« 

6 

3 



o 

03 
w 
3 
o 



•3 

co 
C 



re OX) 

>>.£ 
g 5 

3 



03 



O 3 
co 03 



C -3 

"i ° 

3 ^3 



o 
c 



o 



3 J= 

C 



OX) 



2 o 



w 3 H 



2 g - 

T3 I/! 

a ? 

CO CJ ^ 

cj „e qj 



□ 
□ 
□ 

□ 
□ 
□ 

□ 
□ 
□ 



S ^ 

co 8 
3 3- 
O w 
03 

o3 -3 



-3 

c3 CO 

00 £ 
3 g 

i £ 
IS 

3 -3 

v— CC 



co 


3 


o 


C 


CO 




C 


cz 


o. 




<s> 


zz 


CJ 
i— 


a 


iO 


♦S 


*3 


CO 


o 

I— 


a 




re 
o 




c 


73 





CO Q 

O CJ 

« 5 oo 

S s c 
to * ; r- 

= .22 ^ 

— CJ 

— -o *- 

S S o 

■5 oo^ 

CJ .3 CJ 

■3 § S 
00 5i & 

O 3 ^ 

a >, & 

o I g 

d ^ 

3 ^ C 



g re 
re u- 
3 oo 



^ O O 

5 E S 
~ ^ I 

g § - 

re o to 

CJ 

z s - 

c c c 

3 < i3 
"3 r3 



.2 

S 

u 

X 

C 

3 
Oi} 

E 

*E 
« 

cv 
•3 



□ 
□ 
□ 

□ 
□ 
□ 

□ 
□ 
□ 



X 
CJ 



I 

E 

ciS 

00 

•3 -E 

cj re 
u cj 



CJ 3 



CJ 



5 



X 
CJ 



re "5 

3* 

3- CJ 

1 "h' 



3 



"5 b 

cj ~ 



CJ 



SuipnGisjapun^ uoijbuuojui 



86 



•JO 

r, CO 



y 

3 (X 

$ CO 

_ a, 

13 

•J. CO 



□ 
□ 
□ 

□ 
□ 
□ 

□ 
□ 
□ 



□ 
□ 
□ 

□ 
□ 
□ 

□ 
□ 
□ 



□ 
□ 
□ 

□ 
□ 
□ 

□ 
□ 
□ 



□ 
□ 
□ 

□ 
□ 
□ 

□ 
□ 
□ 



□ 
□ 

□ 

□ 
□ 
□ 

□ 
□ 
□ 



□ 
□ 

□ 
□ 
□ 

□ 
□ 
□ 



□ 
□ 
□ 

□ 
□ 
□ 



□ 
□ 



e 
o 



3 

a 
< 



3 





cj 


CJ 






,£ 


O 








g 






a 


■g 






co 


O 






cj 








o 

I— 


o 






3 








O 








o 








cj 

J— 


on 






OO 


>, 








cj 






1 












00 




uti 


1 


.£ 




_>> 




•H 












1 


£ 




OO 


CJ 


5 




o 


OO 


c 


3 


a 


O 


u. 


o 


i— 
3 


& 


00 
VI 


oo 
w 


O 






CJ 


GO 


Cu 


73 


CU 



e 



8 SS 

=> .t: 
Q S 



oo . ZZ 
w T3 



00 

a 

B 

CO 
4) 

c 



£ £ 

' V-« C3 

CCJ > 

> CCJ 



=3 
CJ 

oo 

K3 

oo 

3 w 

5 O 

S S 

" c 

3 <«- 

ccj O 



c 

O 



ID 0) ID 

C3 
CJ 

O 



o .5 



CO QJ 

2 '5 

oo - O 

c co h 

3 <u> P 

OO o w 

£ c ~ 

JD CJ w ~ 

<w 2 c 

•DOS 

c " 3 

gu § 

& £ o 

cj o .3 

" > 

o **- c 

o o o 



_r cj «- 

c3 *-» CJ 



cj <u 

O co 



cj 

£ .. 

CCJ t/5 

B -O 

S § 

£ .B 

o a 

co D 

£ I 

cu U 



c 

V) " W 

c o CU cu 

C o 3 2 
o w a .3 

£ o o I 
5 & £ w 



co 

II 
5 c 
o ^ 

cj 

>> 73 

— 1 U* 



oo 

§ s 



55 c s ^ 

-rt C GJ o 

S « « 2 

2: oo P co 



u 
G 

a> 

•s g 

O co 

to H 
.2 S 



o 

^5 



C3 o0 

c 

T o 
p c 



o0 £ 
c ^ 

o > 



3 

• CO 



co C3 
CO 



.2 

4> 



C 

•8 



oo 

£ 

O to 

£"1 

o ^ 

oo o 

.Si > 

i— « ~ 

^ ° C 

£ « U 



co 00 
co .S 

o o 



c 
o 



I 



o 

Cu 

oo 



00 

a 
B 



o 
o 



C3 

o 



C 

o 

Cu 



3 

O 



o s 

Cu r* 
Cu £ 



CU oo \\ 
CO CJ 

53 S3 5 



cu 



o0 ^ ^ 

.5 5 S 
3 g. S3 
B o 
oo 73 -o 

C u. o 

g°| 
« o a 

— c 

S .2 

CO 

; 00 to 

! .5 3 



o cu 



co « -3 
C '2 O 



C ^; 
P3 

CO CO 

co 3 
CJ w 

> g 



o 



c 
00 

00 s 

£ CJ 



K CD E 

c ^ a 



CO CO 

S S § ^ 

C P 



?^ co 

S - C > 

O c O C 

•£ O O 



c o 

Cu'u- 

X o 

w ^ 

00 o 
cz w 

o 

= 1 

s § 



«— co 

*C CJ 

B a 

5 a 



CU 



00 



0 "3 *S 00 

^ (J ^ o 



3 



oO 

•E 8 

G CJ 

CJ 00 
"Si ~C 
CJ C 



4> , 

8 S 

o 00 



0 « 
w CJ 

a £ 

I— 1 CJ 
CJ 

C & 

c 
60 



o 
Cu 



« £ 



CJ ^ 

*TD CO 

*- Si 

50 £ 



• — > 



cj ^ 

£ ^> 

o .£ 

"w I— 

00 CJ 



00 w 

CO ^ 

£ = 

9.2 9 



ex 

"£ 
c 

'ob 
o 



ERLC 



o 

CJ 

CU 
u 
o 



2 
E 



2 



* 6 

w CJ 

3 X) 

ti 

0 s 

1 S 

CO 

— . CO 

c -52 

OO cj 

-2 £ 

Cu 

cr co 



73 o 
cj 



0JQ CO 

C O O 

'£ 3 

rt r. rt 
-> 0 



^ Cu 

CJ G 

c >^ ^ 

O 2 T3 



_ U 

O CJ 

£ o 

CJ 

o 5 



" - 3 
x: «-> 

co 00 ?' 

c - 



00 



3 *a 

o 





c 




c 








c 










CO 








CJ 




1— 






CJ 












0 








O 


cu 






*§ 




or. 

CJ 


c 


O 




CJ 



"3 

it ^ 

« CJ 

r- 3 



Cu O 

00 

cj 3 



w 0/3 



C * 
CJ 



00 
•3 



£ I 

S 3 
CJ 

>> 2 

— CJ 

g g 

00 
CO w 

cj -o 
O 3 
*0 rt 



CJ 

^ CJ 



3 c 
o 

o ^ 

3 "5 

cj A 

> E 

cj w 

§ 3 
C3 
CJ 

>^ w 

!t: 3 
3 



G 
uO 



£ -g 



3 

CJ 
CJ 

0 ? 

to 



3 

. rt 3 
co 



3 

uo 



ii 



'% 

cu- 
ll 

Cu 



GO 

a 



00 
CJ 

CQ 
II 



Cu 

W 03 



CO 

.s ^ 



1 

I 



c 

© 



s 

er 
u 

< 



3 



□ 

□ 

□ 
□ 
□ 

□ 
□ 
□ 



o 



□ 
□ 
□ 

□ 
□ 
□ 

□ 
□ 
□ 



p 



3 

O 



c 

o _ 

E 13 

& E 

O oo 



3 
01 

OS 



*> & o 

§ * .2 

13 c O 

^ "§ g 

h *° : 

<U 00 flj 

3 J-4 

^> *S x 

o w 



00 

CO 

ir "O 
& « 

X CJ 

2-1 

00 

•= a 3 
SPS .a 



□ 
□ 

□ 

□ 
□ 
□ 

□ 
□ 
□ 



00 c 

.5 * 
c o 



o 

- s 

C CJ 

on ' ~* 

00 

=3 « 

CJ (J 

.2 g S 



□ 
□ 
□ 

□ 
□ 
□ 

□ 
□ 
□ 



a> 



U CJ .55 O 

CO ft cc 

S -a g. « 



Cu c 



cj cj 
5/5 c 

3 P 



□ 
□ 
□ 

□ 
□ 
□ 

□ 
□ 
□ 



* -I 

00 

5 ^ 
o x 

« w 

.5 ^ 

d o 

E « 
o 



cu 

oo O 
a> Cu 



a 

OS 

s 
I 



9 

ERIC 



| 

§■ 
"3 

r 
<2 



C 

o 



3 

cT 

CJ 

< 

0£ 

c 

*£ 
c 

*5b 



oo • 
c 



E 
o 



c 

o 



I— 

3 

OI 

cj 
OS 

C3 



00 * 
03 

OO , 

c 
CJ 



CJ 

o 

p 
•r cj 

Ha 



c 
cj 



CO £ 



c 

a 

E 

> 

"E 

w 

u 

o 



OS 



00 






hoos 


loud 




(J 






o 


cad 




•a 


t_ 


5 


rea 


oo 


5 


c 


'E 


being 


'o 
.O 


o 


story 


OO 
CJ 
00 
OO 


on 
>^ 


CJ 
u. 


O 




c 


eni 


O 


X 



3 

O 
JO 



3 

a* 



2 "S 

CJ 

00 

lo* c: 
CJ p 



52 C 

Cu ^ 
X 

« oo 

S I 

c — 

o £ 



04 
.5 

E 

to 
u 
o 

•a 
c 



.2 -o , 

es « oo 



Cj «3 C- • 



c 
o 

E 



3 



CO 

CJ 

to 



CJ 
1— 

2 

'E- — 

CJ 



2 u 



c 


















CJ 








&0 
















CO 
c 








CJ 








c 








o 






-a 
























i 






.2 


a 




E 




kZI 


a 


or 


E 


*E 








oo 


or 


c 




*00 




CJ 


C 


oo 


c 




oo 


o 


o 








to 




C3 


^* 


o 






o 


3 






1m 


cr 


C3 









O 




CO 




CJ 




_3 




CJ 




CJ 

Ua 




3 








'HL 




c 




0 




to 


CO 


T3 


.E 


pen 


"c 

rz 







CJ 
r5 



C3 



1 = 

_ C 

2 "So 
S 8 



'E 



T3 
3 

to 

"S 
as 



>> 






to 


E 
i— 










oc 






"cj 


lia 




CJ 


'e 


etc. 








ca 






a 


c> 

cp 


cE 










cjO 



< 



p 
c 

o 

&< 



.0- 



-0 CO 



a e- 

£ (S3 



_ a. 
■a ^ 

a. CD 



□ 
□ 
□ 

□ 
□ 
□ 

□ 
□ 
□ 



□ 
□ 
□ 

□ 
□ 
□ 

□ 
□ 
□ 



□ 
□ 
□ 

□ 
□ 
□ 

□ 
□ 
□ 



□ 
□ 
□ 

□ 
□ 
□ 

□ 
□ 
□ 



□ 
□ 
□ 

□ 
□ 
□ 

□ 
□ 
□ 



□ 
□ 
□ 

□ 
□ 
□ 

□ 
□ 
□ 



□ 
□ 
□ 

□ 
□ 

□ 

□ 
□ 
□ 



88 



C 

o 



3 

cr 
u 
< 



§ 2 g 

g „ a 

3 8 

b O 



8 

3 
O 
CO 



.2 o 

"C 

Cu o 

o 

Cu 

& 

CO 

S 5 
o 

CO ^ 

a ^ 
a> O 
U o 

CO iX3 



g 



t: c 
S o 



O £ G 
>> C- CO 

s- s e 

c £ c 

« ig s 
.S .£ 3 



.52 O 



<U CO 



Cu 



g o 

s 



co 
> 



o 

o 
o 



c « 

*5 '5b 

co <u 



>i3 to 
£ O 



•§ to 
o -Si 
o cu 



00 3 



O G 

c "3 

tj cO 



5 .3 



a s c 

Cu to 3 



CO CD 

ig co 

~ *Cu 
G 

s § 

& C 

o 



co *0 



G 
C 

£ 

o 
CO 



*3 CO 

5 2 



-r: C 
O CO 

<u G 



CO <U 
G C? 



.2 ^ 



00 "O 
G G 

e « 



« 2 

«~ G 
to O 
C i-i 

is 

"3 co 



3 a 

•G <D 

G C3 

CO w 
U. CO 

O j3 
C- ^ 

° G S 

* to G 

00 co c3 . • 

C «- co 

^ "« S .2 

S '§ -C G 

co O ^ o 

■s-o i 1 

5 



G T3 £ 

a 00*1 

G c 2 
oo oo 

* s " 



G 

.2 "o 
*n g 

03 rt 



C 

o 
£ 

CO 



W C O 

O -G C 

G rs v- 

G ■ 
G 



G 

w O 

s 

S r-! CO 
G w ^ 



"2 o 

G J- 
en G- 



C 

o 



3 

u 

< 



6§ 2 

r. ^ w 

5 wo c 
.2 c 3 

O *cO G 
3 O 



o 

C3 — CO 

G G co 
o 

co tr. 52 
*T3 — 



UOI] 


c£ 


Acquis!! 


.2 


C 


c 


nni 


Uses 


8f 



1 § 



>» G 



9 

ERIC 



o « 

w o 

co 

3 c 

XL § 

O i-« 

^ Q. 



^ -5 

oo v: _ 

o ^ *G » — 

« = o c 



w co *G 
O — o 



c « 

■s & w 

cj 3 2 

M ^- - 



o \G 
o co 

Cu s 
CO 



15 



1 1 & 
If SS 

> co w 



CO 0 

co "g ! 

8 8 - 



w G 
G 

O 

o 



^2 6/5 



CU 



.2 
1 
•5 



CI - 



S 5 



2 w o 

.1! 1 t ^ 

u jo -a 

c rt c 

co c0 

CO CO 

cO cO "G 

X! 5 



G ^ 2 = 
— G G 



Cu 
„ O 
cO U 

O G 



_ -C 

a § 

•° S3 

CO o 

C c- 
O 



o 

G 



CO G 

2 5 



5^ c2 



c c: 3 



G C 

E 



c *2 

^•0 3 



op Op 

"g "E 



Ofi 



£2 £ 



^ -3 

^ O G 

G .3 co 

g G 

to ^ *co 

CO « S 

CO co G 

•G CO O 

JS C 

3 O 



o -a 

c- J3 ^3 ••' 

? si ? ^ 

co u* o — -fr 

^ - > s 

w C G^ 

■3 - ^ O 

*J "*o Cu w 



C- JC Cu G 3 ^ 



7= w -a 



o 
a 

C 
CJ 

3* 



CO "3 "O 

G CJ 
- CO >> 

§ ■= S 

111 

S S2 

oo o 
1G Cu co 



O 3 
3 ~> 

^ .3 

CO " 

OO _ 



>1 -3 



li IS.. 



— \T 



3 



E' *3 

3ii ro 3 



^1 w o 



3 y y 



[2 ^p — 
c E ^ "5, 

s: 1 E. £ E 



3 "2 S 

.2 § a 

CO ,U 
CO CO 

co C 

g: ° o 

•o 00 > 

cu ^ 2 

2 o 

p CO 
t— 

^° -3 2 

w C 

£ 3 

>3 CO 

CJ w w 



C CO 
P J3 



>| 'g 3 5j 

CI £ g 
wl C- co £ 



c 

co CJ 



u ? £ 



3 &o 
CJ ■ — 



^ 3 
G O0 
C G "3 



3uipuBjsjapu/i V HPiS 



89 



3 
ti- 
ll 



II 



00 



00 

& 

II 



Erf 

s 

o 

o 
o 

>-< 

< 

as 

O 

3 



ER?C 



DC 

.5 a, 
c- ^ 



o 

S ft* 



c 

o 



3 

©■ 
u 



3 

to 



C 

O 



3 

cr 
< 

1 



c 

o 



cr 
< 

OX 

.5 
*E 
c 



□ 
□ 
□ 

□ 
□ 
□ 

□ 
□ 
□ 



1 

to 

1 

co 

S a 

•s.1 

o 

CO ^ 

•o -a 

CU CD 

>T o 

co «3 CO 
•3 -3 .ixi 

s I § 



is 

*3 

w 
PS 



3 K 

CO 

re 0 
ex 

CO 

^ o 

to 

o o 



O £ 
C O 

c 



s o 



oo a> 
.5 E 



3 

*3 



op 

•5 



o — 

e E o 



C on 

^ e 
a * 



□ 
□ 
□ 

□ 
□ 
□ 

□ 
□ 
□ 



a 

'8 
1 

w 

3 
O 

X> 

. . w 
c a 
o o 



£ 

'Cu 

o 

3 

O 



"3 
C 

o 

Cu -a 



o ~ 

00 '3 
C .3 
•3 Cu 



OC 



3 a. 

O 00 

3* 

2 6 

a. 

3 -a 



O 



4> 

a; 



3 

O 



H 3 



□ 
□ 
□ 

□ 
□ 
□ 

□ 
□ 
□ 



O 5/5 

* 2 

U « 

O £ 

CU CO 

° O 

3° e 

3 *a 

3 

■S-o 



□ 
□ 
□ 

□ 
□ 
□ 

□ 
□ 
□ 



CO 

3 
O 



S .2 

- s. 

60 ° 

s -a 

'« .a 

§ & 

J3 Cu 

" § e 

« _a. « 

E 



CO - 

x> £ 3 

« a & 

*- « 52 

o 00 u 



•3 

15 



6 g 



— ■ D 

CO 

0) *- 

c3 o 

00 co 



00 « 

c £ 

•5 w-. 

3 O 

B ^ 

to o 

s •§ 

•O 3 

3 3 

3 3 



O 

o 

'E- 

c 
>> 



3°.S 

i b . 

8 g o 

g £ z 



as 
u 

o : 



2 E 

"3 co 



O ^ 

5: « 



O CO 

§ 5 



3 co 
SI 

CO Cm 

*« 00 
3 

"3 o 



3 
O 



O0 > 
3 w 

c a 



E rt 

3 co 



00 3 
3 CO 

^3 "to 
3 52 

^ -5 



O0 ^r. 



O O0 T3 
CEO 



>* « a* 
c ~ £ 



» £ a 
.3^0 

to CO O0 

3 O O0 

- S 5/5 

.3 u. 

3 C SJ 

E 5 y 

.£ "2 « 

e o "& 

CJ 0 s • 



1= co H 



O 

■3- 



00 



,3 

3 g co' 

3 c E 





to 
0 
u 






3 






















mat 








0 


*3 


C 






co 
CJ 


CO 


E 


rt 










clar 



T3 

?! 
O 

as 



□ 
□ 
□ 

□ 
□ 
□ 

□ 
□ 
□ 



~o o 

3 w 
O 

I I 

•3 2 

o Cu 



O *3 
3 



•3 



-3 
3 
O 



rt 3 

r W co 



•O ^ Cu 
« .3 3 

£ * 5 



E S 



-3 H 
3 Cu 
C3 X 



° 

C3 



'5 £2 

-3 2 

G OO 

_ E ^ 

0^-3 

~ — o 

w CO 

3 co £ 

. C3 3 O 

< 



CO 



5 E 

CO to 
CO 

V *3 



r : 



3uipurjsj3pun^ uoijbuuojui 



„ 0, 

= ft. 

0 CO 



I °" 

J CD 



- ft, 



□ 
□ 
□ 

□ 
□ 
□ 

□ 
□ 
□ 



□ 
□ 
□ 

□ 
□ 
□ 

□ 
□ 
□ 



□ 
□ 
□ 

□ 
□ 
□ 

□ 
□ 
□ 



□ 
□ 
□ 

□ 
□ 
□ 

□ 
□ 
□ 



□ 
□ 

□ 

□ 
□ 
□ 

□ 
D 
□ 



□ 
□ 
□ 

□ 
□ 
□ 

□ 
□ 
□ 



□ 
□ 
□ 

□ 
□ 
□ 

□ 
□ 
□ 



s 

o 



s 
er 
u 

< 

■3 

fa 



E 
c 

5bft< 



8. 



CJ <J 

• s — o 



3 

to *o 

cj cj 



CO ^ 

' 3 



CJ DO vSi 

CO . ft> 

3 O 



£2 5 

C JG 

c 

O 

CJ 4> 

0 2 

CO 

~ T3 

co c 

00 CO 

CJ 

CO (A 

3 O0 

>>.£ 

G CO 

cj 

CX * 
CJ CJ 

G G 



CO 

00 "O 
3 " 



CJ 

QJ> CO 



G 

O 

CO 

<D 
o 
a 



G 

.2 

CO ,p 

2 8 
8- « 



^ cj 
cO - — 

2 

is .a «S 
£8 

s S 0 

cj 5 



g. c w> 

•§.2 5 
e S t - 
8. 8 * 
I o S 

"G <«_r Q 

.s .s £ 



00 

.£ 

o 
o 

CJ 

-o 

cj 



DO G 

c0 CXt 

to £ 

_ o 



a* 

o 

a- 

CO 



o cj 



to i~ 

CO 

O 

£ 



CO 



G 

tG 
cj 



©0 
G 



<J 
r£ 

co 

cj 

G 



O 
cj 



5 E 



cj 

£ 

G C 

.G CJ 

c0 .G 

s £ 

O D w 



5 a - 

§ .a £ 

G ^ 

•| „ G 

00 « "2 

cj G 

q u- cO 

*■* CO 



ca 
o 

rs 

G 

"S 

C 

Gh 

Cu 
G 



■a *g 



co c: 



>> *c0 



# § 8 
B S e 

co C-» •— • 



CJ 

*S 
*> 
CJ 

'co -° 

O 

o. 

•G G. 

§ lo 



*0 *G 



•S3 
1 



CJ 

Gh 

*G 



CJ 



• CJ 

— w 

CO 3 

G *i 

o 2 

cj G 
G. 

G 

CJ — 

J= co 

*- t> 

G co 

O .2 

^ *co 

B s 



G « 

E o 

CJ « 

•5 *^ 

G 



S c 

.G t> 

w G 

* = 



• ."2 



o 
p 
> 

co © 
.H co 

CJ 



&0 
G 

o 



cO 
to 

O CO 



CO CO 



BO W 

1-1 O 

G- 



G 3 

O0 *- 

G 2 

c0 (j 



o o 



P G "O 
G S = 



G B 

CJ « 



00 rt 



» 1 
H o 
co a. 

'= s 
o ^ 

G. "o 
G. ^ 
CO w 



S 

o 



u 

5 



c 

o 



c 

*5 
c 



CO CJ 

cj w O 
m CO 

O fli 



X5 

CJ co 
CJ ^ Jl 

CO O CO »3 



CO 
G 



O CO 



G 
O 



cj g 
C 



.G JG ^ 



X CJ 

CJ CJ 

•O G 

c 2 

CO 'co 

8 '5 



CJ 

"co 
c 
o 

e 

CJ 

ft- 



2 

G 

U. 

o 



*G 
G 



~ « s 

co co co 
CJ CJ 00 



S5 « 



t3 
C 



ERLC 



G 

O 



CJ 



X CJ 

- £ <L) O 

O G T3 G 

« C S 



CO CO 

£ S3 

cj > 



co 

cj ? 

co G 

3 x; 



CJ 

^ G 



ir, co 
G 



rG 

o 



cj 



o H G 

Gi 



CO 



CJ CJ 

W DO 

CL. r- 

co G 

Li 

G 

Q rt 



IT. 

> G G 



co « 

B I 
•a 

s .a 

co G 
-G o co 
G i3 cj 

CO Si 

n S o 

ir co 

G."§ ej 

p <o c 
co O 



J= o 

s « 



00 

G 



00 



G 



co 



CJ G 
O c 
G o 



CO CJ 

G *G 

O 

>> 8 

w T3 
C _ 
^CJ G 

G ^2 
cj G 

& 5 

"3 CO 



c4 — 
u 



c 

G C 

•5b c 

CJ G 

X) cj 

00 
g . 3 

"w " ' 
cj *G 

I § 

*■ CO 

g c 

e G 
CJ CJ 
CL C 

G — 

5 g 

CJ ^ 



u C ? 



.E 
•5 
c 

C3 



DO 

o 

X3 



O G 



CJ 

'00 



00 

G 



O cj 

E 3 .., 
■3 « -S 
5f J 

CJ G 



^ O 

S u 



>, G! 

*n c 

o 

co -g 

CO p 
co O 



" co 

a. 2 

3 co 
co G 



CJ 

G 
O 
cj 



E .£ 

^ °0 
CO cj 



>i — to 
w. G CO 



8 5 = 

= 2 a 

2 ^ .3 

C C V" 

c- — . o 

CL t3 



H « 
re co *G 



c 

cj 
o 

v— 

c 
Co 



CJ DO 
G- C 



C 

c 



tj C 



Suiputjjsjopufj ?^ npjs 



I 8 

CO CO 
CO 

G 



G Q CO 



g|f2| 8 



G 5/3 

o 



c 

o 



G 

C 

•s 



.e a 



£ CO 



Cl co 
•G G 



CO 



O ^ 

cj ^ 

G O 

S) ^ 

- CJ 

cj -3 

> S 



— — 



G- > 



■I § = 



CO U 

CJ *^ 
=5 

•G O 



H £ S 

^ cl § 

c "S = 

€ 2 o 



00 h 

52 t) 



> 

CJ 



CJ — 

> G 



> *- = 

^ w 3 

CJ CJ w DO 

-G G G k. 

CO O C3 
JG CX S 

•5 .cj rt -o 

00 t: = E 
■S s s 

G- -i 



CO 



G 3 G 

(- -C G -G ■£ 
5 G - « 



3 

II 

■a 

I 

Cu 



oo 
c 



CU 

PQ 
II 



C0 

s 

o 
u 

B 

O 

O 

z 

< 

<< 

a; 
o 



r S2 
Z 
< 



#05 



U. 

— a. 

U< OQ 



9 

ERIC 



1 

! 



C 

o 



< 



r 



□ 
□ 
□ 

□ 
□ 
□ 

□ 
□ 
□ 



□ 
□ 
o 

□ 
□ 
□ 

□ 
□ 
□ 




co ^3 
o tu 



2 1 



•a 

S 



4) 



cu — • 

c * 

o o 

3 U 



p 1- 



^ o 



eu 
c 
"5 

£ o 



•a 



o o 

u — • 

5 y 
c £ 

CU 

« c* ^ 

<o '£ > 

fC 3 — 

•5b y 

T"l CU 

K " 3 ' 

' tO 

O ^ *S 1 

C3 CO 

6 .ts « 

g £ ■§ 

x: u eu f T i 

r> rt w fciJ 



cu 
x 
cu 

■a "g 

to 

3 <c 
o *c 

CO ~ 

o 2 
3 c 

°" c 
o 



73 

g I 

Cu 
co O 

*^ c 



□ 

□ 
□ 
□ 

□ 
□ 
□ 



c 

C3 



3 

CU 

•a 
c 

cu 

Cu 
o 
•a 
s 

s 
o 



□ 
□ 
□ 

□ 
□ 
□ 

□ 
□ 
□ 



E 

o 



.sc.* 



•O 

C3 

2? 

CO 

3 

CU 



CU 03 

> — 

*o x 

co cu 



2 | 

.ti o 

« ° 

<u -3 

co 3 

3 O 



es 


(*-■ 






o 


CO 

CU 




no 










ne 


"S 










O 


cs 
> 


CO 












cc 


cu 


O 








O 
*£ 




00 




>< 




C3 




4) 






C3 






Cu 


c 


00 

.S 
•5 




CO 








O 


H 






£ 


nde 


co 

.5 


CO 








CU 




C3 


CO 


fi- 


ater 


3 


use 


de 


an 


.E 


E 


E 



o 

3 
O 



3^ 
C 



t 

c 
o 

c 

c 



O 3 

*S to 

3 ■£ 

1'5 



x 5 

2 c 
a. — 

E w S° 

° § — 

3 ^ 

o 



c 













cu 




rt 


C3 












OX; 


fi- 












.E 






o 




<— 

Q 


c 




o 


00 


-3 




3 






CO 




use 


indc 



□ 
□ 
□ 

□ 
□ 
□ 

□ 



T3 

CU 
co 
t~. 

a 
cu 
-c 
cu 



g 



C3 
CU 

CU 

Ui 

•5 

c 



cu co 

c 

cu 



o 
o 

3 

O 

.2 S 

cu 
u< 
Cu 
X 
CU 



3 
O 



C cu 



*3 ~ 

CO • — 



to ~ 
C3 >< 



1 5 



^ "3 

E 3 
c 



91 







r; 
3 


itcri; 




\r. 


> 




O 


E 




E 






CO 








Alou 


c 


hca 


scd 


o 


o 


< 


w- 




3 

CU 




ads 


ads 


CO 

"3 


CJ 
CJ 

I— 




UIUl 


Re 


OS 


o 


un 


c 
u 


3 



Suipueisjopun^ uojjbuuojui ^IP^O SP^^[ 



□ 
□ 
□ 

□ 
□ 
□ 

□ 
□ 
□ 



□ 
□ 
□ 

□ 
□ 
□ 

□ 
□ 
□ 



□ 
□ 
□ 

□ 
□ 
□ 

□ 
□ 
□ 



□ 
□ 
□ 

□ 
□ 
□ 

□ 
□ 
□ 



□ 
□ 
□ 

□ 
□ 
□ 

□ 
□ 
□ 



□ 

□ 

n 
i — . 

□ 
□ 
□ 

□ 
□ 
□ 



• «— 

1 

3 
o 



00 

b 



CD 



s « s 

^ i- o 
o o «*- 



to e 
o> .B 
J- N 

O P 
on 00 

«§ 8 

b 'S 
B o 

Dm c 



00 

O 

w O 

• «— » CO 

•-.ft O 

2 

6 a 

e «J 

s & 

CO E 

. o 

to O 

3 00 

s .s 

Si £ 

2 5 



a) i2 c 

O ^3 

O «« 

w B ^ 

b E S 



o 

o 



e o 



00 

4J 

O 

Q 



=3 B3 

CO " 

0 



3 



B 
o 



QJ 

b 

CJ 

o- 
o 
*o 

.S b 



GO 

& 1 
o « 3 -g 

> 00 1— 

"s 1 



o 



• 00 
i- cu 

SI 

B w 

in 

B a 

'■3 I'll 
^ > s .2 

E ^ B 

w C/5 00 o 



00 00 



.•3 00 .i- 



o 

00 

b 



•b b o .5 
"C 

^ is 



s a 



to 
CJ 



Ip4 O 



« 3 
o 

00 »t-j 

CJ ^ 

00 "H 

8 "g 

d) O 
u-. 00 



§ o 



00 

c 



T3 

I 

to 



C3 
C 

o 

00 1— 

°- c 

C3 3 



•O 00 O 

S ^ 5 

« 2 

J- CO 

•^2 1-1 

£ <u 



£ C 00 

£ « tu 
c 

c « 00 



^ O i- 

w o ^ 

c > 

•§ e .S 

c .2 

o to 

^ s 

^3 00 



CO o 

> "o 

r- "O r3 

•is o o 

•r* ,~ 00 

* e e 

t_ to H 

g ^ 0 

00 -O O 

e § 2 



CO CO 



C «£' *- 



00 .2 g 
o c 0 

O O 

o 

u Ml i 



c 

o 



•£ H 



S ^ * 2 O 



c 

Cu 

00 0 

<L> ^ 

.t^ 00 

w 3 

O B 



00 •£ 



es © <« 
o c c 

•§•§ I 

O CO o 

rf i 



C 3 



t > 



c 
00 
o • 

o 
o 



^ o 



o re c 

00 w o 

00 w 

CO CO > 

S CJ 2 



3 



b9 S 8 i 

J5 .2 C3 V; x: 

» '5 * -2 si M 

* « 5 S 3 

«i j= « s 'i § I! ^ 



00 



o 

i2 

u 

o 



c 

c 



to 



CJ 

00 
c 



O 



co .2 

>>, CO 

a s 

x> 0 



c 
o 

El 

O « 



3 

C 



o 5 

to 

O C 



£ o 



&0 



4> 

00 to 

U 

>> 1= 
C 0 



01 

•5 



o/j 
'"5 



00 

c 00 

-~ B 

E -5 

eo 

00 o 
o ^ 

c 

a ,2 



> ^ 

o 

c: o- 

O JZ 

&. o 

to o 



B 5f 



C O 

S rt 

^ B 
O 



2 « i 



C C > 

5, £ & 

O C 



Cm =3 



^ CO g 
53 B J£ 



B £2 
u 3 



c 



a £ '5 
'-ox: 
•S *> Z 

cj o w 

— _ x 

E .S § 

£ 8. 8 
^ « 2 



CJ -C 
C .3 

CO ^ 



C- 



> 5 

B U 



1— w o 

C3 S 5 



-I 'J <J *J 

O0 



APPENDIX G 
SAMPLE WRITING EXEMPLARS 
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Outcome Personal & Imaginative Writing 
Love! Early Years 
Achievement Full Acquisition 




C 



Analysis Vocabulary, Srnirnirp, Planning, Creativity . 

This Early Years writing sample is an example of a student who recognizes that her own writing conveys a 
message. She combines text with artwork and does not yet attend to the conventions of written work, 
breaking the word Jessica into two parts. She has created artwork to accompany her writing to add meaning 
to the text. 
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Outcome Personal & Imaginative Writing 
Level Primary 
Achievement Beginning Acquisition 




Analvala Vocabulary. Struchir.-. Planning . Creativity 

y This Tis a i sample of a spontaneous piece of writing, written in a conversational style. 1 he student has 

illustrated her story to make it more meaningful. She is conveying her message using a simple sentence and 
vocabulary. 
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Outcome Personal & Imaginative Writing 
Level Primary 
Achievement Partial Acquisition 



;einse|s he Jp US 





s 



Analvaia Vocabulary. Structure Planning. Creativity 

MnB,y *'" This sarnple illustrates a creative writing format to convey information about the topic of pencils. It is an 

example of visual writing where the reader has to determine how to read the sample before being able to 
decode the message that has been written. 

from Literacy thr migh Whole Language 
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Outcome Personal & Imaginative Writing 
Level Primary 
Achievement Full Acquisition 



Bcfipp/pess is &fcffy up 

Soppiness is qomj 
Happiness^ Vten*. 

Mappj'ness is a> pet 
fUpptoes*. is jasf 



Analytl* Vocabulary. Structure. Planning. Creativity 

This sample illustrates the student's ability to write a personal version of a familiar story partem. His 
sentences are complex, creative responses to the task. 

The student clearly demonstrates his understanding of the pattern he is using to model his own writing. 
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Outcome Personal & Imaginative Writing 
Level Junior 
Achievement Beginning Acquisition 



TK-c T-Fc • 

8u~f 3: -('O 3<» rec\(^ r«slly b°t*^Jy 

g*+-Kr\? mae^. £>A« s<??«£ "Ftr»e. g ° "V© 

c*nc4 if* fooK vac -Via/ a ™? r>K.-+e.s b«A-¥ 



Analytic Vocabulary, Structure, Planning. Creativity . u _ _ . . . . . 

The wnter introduces her topic through the lead sentence of her itory. She uses repetition for emphasis and 
incorporates phrases encountered in reading in her writing ("So at this point"). Many sentences in this 
persona] piece of writing begin with common linking words and linking words are found in a number of the 
complex sentences used in the sample. 
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Outcome Persona! & Imaginative Writing 
Level Junior 
Achievement Partial Acquisition 



<£3 




f?A^K/e-4 sports f^eMc^ 

4-/>c 5^,'6v^ce. center c*-j/ 



Analysis Vocabulary. Structure. Pla nning. Creativity 




. -■ * style that reflects his purpose and audience. He 

selects appropriate words and phrases in order to convey his mood. He is beginning to use linking words 
and phrases and a variety of sentence types, including compound and complex. 
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Outcome Personal & Imaginative Writing 
Level Transition 
Achievement Partial Acquisition 



OUR TRIP TO ST. DONAT 

Humans wcmft made to get up before the sud. But wc 
did anyway. Tbc bus was full of tirtd) teenage travellers. Sad 
faces (and some very happy faces!) waved (goodbye to tbelr 
parents as the bus pulled out of the lot. The bus ride seemed 
to take forever to Ret there. Images and pictures of St. Donat 
flashed through our minds. The excitement began as soon as 
we entered Quebec. Our welcome was a huge snowfall! At 
the first sign of ski hi Us, we peed our pants (just kidding). 

When we arrived, exhausted and hungry, the instructors 
were ready to direct us to our rooms. Xhe next morning, we 
hit the slopes! Then came the moment of truth, could we 
actually SKI? (That's for us to know and you to figure out) 

During our free time off the ski hill, S£mi and I ventured 
out into the little town of St. Donat to mix and mingle. Ya 
right. In the post Office we had one of our most 
embarrassing moments. Our goal was to buy some stamps. 
Seems simple > doesn't ill Not in Quebec 
"Timb-cr* seel voo play*" 

The woman looked at us as if we were crazy. Sarah and I 
tried to hide behind each other. 

"VCfould you like some stamps?" the woman said trying to 

hide a smile. 

Bingo. 

"We'll never forget that moment. But apart from that, we 
had a balL St. Donat was really fun and we all would gladly 
go back. These memories will be with us forever. 



Analysis Vocabulary. Structure. Planning. Creativity 

In this persona) account of a school ski trip the writers share with the reader their emotions and experiences 
in an expressive, conversational format. The writers have used a variety of sentence structures which they 
have organized into paragraphs. They have enhanced their writing by incorporating descriptive phrases, 
figures of speech, adjectives and adverbs. 
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READING EXEMPLARS - GRADES 4 - 6 SCRIPT 
OUTCOME: READS FOR ENJOYMENT 



INDICATOR 
Beginning 

- children sitting on cushions 



Partial 

- conferencing 



-DEAR 



Full 

- Gary & Ari reading 
poetry - discussion (Shawn) 



Reading Logs 

Queenie reading at night 



- Different Opinions 



EXEMPLAR 

Students in the beginning stages of reading for 
enjoyment use their free time to read and 
will ask for specific authors or topics 



Students are able to respond to questions and 
formulate their own opinions about the material 
they have read 

Students are able to sustain their reading for an 
extended period of time and will choose books to 
take home and read. 



Students who read for enjoyment seek out material 
by specific authors and favourite series or they 
ask for specific kinds of stories such as science 
fiction, humour, biography. They know what they 
like and readily share their discoveries in 
reading with their classmates. 

Students eagerly take books home or participate 
in sustained reading in school, when the opportunity 
is provided on a regular basis. They like to respond 
to the books that have been read through a variety 
of activities such as: character study, posters, letters, 
book talks. They enjoy sharing these with their 
classmates and teachers. 

Students reflect on the materials they have read and 
freely offer their own opinions. 



l.VG 
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OUTCOME: READS FOR INFORMATION AND UNDERSTANDING 



INDICATOR 
Beginning 

- classroom research centre 



EXEMPLAR 

Students who are in the beginning stage of 
reading for information and understanding are 
able to read one source for information and 
carry out the related activity or activities required by 
the teacher. 



Partial 

- drawing maps 



Full 

- Mike Kent (rap kid) 
talks about how to find 
information 

- poster (overhead) 

- booklet 

- talk of video 

- dramatization 

- video and books 



As students progress in their ability to read for 
information and understanding, they are able to 
read more than one source for information and 
complete more complex activities related to the 
materials as required by the teacher. 



Students who are able to read for information and 
who can show their understanding are able to gather 
and consult a number of sources to obtain 
encyclopedias, graphs, information such as: books, 
maps, data bases, etc. 

They know how to extract the information they need 
by using tables of contents, indexes, menus, and 
card catalogues. 

Students have the ability to organize and internalize 
the information and can show their understanding in 
a variety of ways. 

They may present the information orally in the form 
of interviews, dramatizations or even raps. 
They may present it in written form with pictures, 
graphs, maps, in a booklet or as a display. Thay 
may present it visually using videos or overheads. 
Students will be able to respond to questions and 
will actively participate in discussions related to the 
material read. 
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OUTCOME: READS ALOUD WITH MEANING AND EXPRESSION 



INDICATOR 
Beginning 
•Winnie (audio) 



Partial 

- Jordan, Marvin, Kenneth 
audio) 



EXEMPLAR 

Students are able to read familiar materials 
aloud with fluency and then with expression 



When they are faced with unfamiliar material, 
students have learned strategies to self-correct 
errors. 



Full 

- picture of Steven 
( audio - kimono) 



Ashley (audio) 



Students are moving toward fluency as they 
read aloud. When dealing with unfamiliar text 
they are able to scan the material, then read it 
aloud to convey the meaning. They will self- 
correct miscues in the process. 

When dealing with familiar material which they have 
had an opportunity to rehearse, students are able 
to read the text aloud with fluency and deliberate 
expression to emphasize the meaning. 
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FOR THE 21 st CENTURY 



York Mills Family of Schools north \okv 

Parent Conference - November S, 1 993 FnuSvnoN 
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PREPARING OUR 




FOR THE 21 st CENTURY 



WORKSHOPS c 

/ G young C r'r'c n cor Crime 

Wna: :s :^.e ~t. :rr :r>me op the schooi 
erv..'c~~£" *' w :an the s: r eet crime unit assist 



~™< 2 ~-~' .* :;e'evo n s a r e made within the 

75 P-cp?"" g Stents rb' a Multi-cultural, 

Mj ! t-- r ar <• ' Soc/^ry 



20 Outcomes, Evaluation and Accountability 
Presenter: Doctorovx - Consultant, Research and 
Evaluation Services. N Y.B.E 

How do teachers assess the skill level of their 
students? This session will demonstrate current 
practices. 

21 The Royal Commission on Learning: 
An Opportunity for Dialogue 

Presenter: D r . A\s G'aze - Commissioner, Royal 
Commission on Learning 

A forum for parents to discuss their views on the 
education system, both the positive aspects and 
the areas in which we can improve. (A single 2 
hour session) 

22 Healthy Mind...Hea!thy Body 

Presenter. 2 e Dc-^e-i - Program Leader, V. v.B.E 
An overview of the physical and health education 
program from K to OAC considering all related 
current issues. Time will be given for your 
questions. 

23 Looking Forward to a Career in Science 
or Medicine 

PrQsenter: 'udv LioTisr) - Academic LIb'SQp Qfficer 
Faculty of Pure and Applied Sciences, York University 
There are a wide range of new specialized jobs in 
this area. An overview of possibilities and 'try them 
on' suggestions will be presented. 

24 Keys to Success for the Learning Disabled 

Presenter P ±: He" - Speoa- Needs Prog-a^ Leader, 

What are the non-academic factors that enable 
learning disabled students to be successful? 

25 Peers, Parties and Parc-r, ts 

How may parents effectively sjppc't the changes 
> friendships which cccuf in the teenage yea's? 
Gear parental expectations can assist adolescent 
iifestyle choices. 



ER?C 



~rvs ivo'r.sro:. v\. !o. at Board policies and discuss 
parent 'espn^sib^t'os to enable their children to 
sheerer: 

79 H^.'p voi - Child Be Media Literate 

Th'5 soss Cf \. " hiMjhton you r awareness of the 
s^btirt o 4 " i "-rrii.i tori.iv and suggest oaivities 

YOU r iV (J" 1 \\ *** .'fvi' rhilfjrnn 



York Mills CI Ma*y Rosv: 
St. Andrews JHS Debbie Robetsc 
Windfields JHS Ga-1 Kauf r.?." 



Denlow ES 
Dunlace ES 
Harrison ES 
Owen ES 
Ripple ton ES 



Lu Jen^.«ns 
MtUjU" 1 1 ' '}• 



Trustee - Gerr/ Gershon 
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International Conference on Evaluation (I.C.EL): 

Assessing for Our 
Children's Future 



November 10, 11, 12, 1993 
The Sheraton Centre, Downtown Toronto 

Sponsored by 



The Learning Consortium 



ERIC 



The Learning Consortium- 



109 



Durham 

Board of Education 
Halton 

Board of Education 

North York 
Board of Education 



October 25, 1993 



Scarborough 
Board of Education 



Roz Dociorow 

North York Board of Education 
Faculty of Education 5050 Yonge Street 
University of Toronto North York ON M2N 5N8 



The Ontario Institute 
lor Studies in 
Education 

ETHNE CUUEN 

Coordinator 



Dear Roz Doctorow: 

The I.C.E. Conference is almost upon us. I waited as long as possible to write to 
you in order to give you an up-to-date number for your session. Your session, 
which is on Wednesday November 10th, from 10:00 am - 3:00 pm, has 28 
registrants as of October 21st. As registrations are still being received, this 
number will probably increase before the conference. Please bring enough 
handout material to allow for additional numbers. The participants include 
classroom teachers, administrators as well as central office persons and others. 

When you arrive at the Sheraton Centre, please check in at the registration 
desk. Wc will provide you with your conference materials which will include 
room locations. You will also be contacted by a facilitator who will direct you to 
your room and attend to any last minute details. A hospitality suite will be 
available for use by presenters during the day. 

Lunch will be provided on November 10th. You are welcome to attend the 
plenary sessions on that day as well. The Learning Consortium will reimburse 
you for parking expenses. Please save receipts and submit them to: Ethne 
Cullen, Learning Consortium, Faculty of Education, University of Toronto, 371 
Bloor Street West, Toronto, Ontario M5S 2R7. 



Last, but not least, if you have not indicated your audiovisual requirements as 
yet, please fax these as soon as possible. My fax number is (905) 648-9386; phone 
number is (905) 648-GGTi. -oJjo 



Sincerely, 



Dean Fink/^-^vX ft 
Conference" Chair 
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PC1 1 Tracking Student Outcomes. 



Anno Gibbon. Roz Doctorov.. 

Rick Douglas 

This session will highlight the development and assessment of Student Outcomes 
in Literacy and Mathematics in the North York Board of Education. A dynamic 
interactive software program that assists teachers to track student outcomes 
group students for instruction, record anecdotal observations and maintain data 
for each student will be presented. This session will focus on the concept that 
assessment and evaluation are the key to improvino student achievement and 
enhancing student success. 

Anne Gibson is a Superintendent. North York Board of Education Ontario 
Roz Doctorow is a Consultant. North York Board of Education, Ontario 
Flick Douglas is a Consultant. North York Board of Education. Ontario 

P£12 Tr>rrm+G finorrl n f c^„„i,i„„ D-v,,.w - .1,- >i 

• wwv^jv. i,uui.uiiuii wcuiisiMct! i\s riuuidllf) 

I'..'!'..':?! ! sr*fir */!->.•:!«..•. <;..::: •„• " - ... 

The Toronto Benchmarks are samples of student performances on a wide range of 
language and mathematics tasks. These Benchmarks are not tests. They provide 
information, in print and on video, to give a framework within which teachers can 
reflect on classroom programming, evaluate students and report to parents This 
session will overview the philosophy and methods of the Toronto Benchmark 
Program. 

Sylvia Larter has been a Research Officer with the Benchmark Program since its 
initiation six years ago. She was a 12-year member of the Research Department of 
the Toronto Board of Education. 

Marilyn Sullivan is the Superintendent of Curriculum with the Toronto Board of 
Education responsible for the Benchmark Program as well as evaluation policies 
and practices within the Board. . 

Ken Hanson is a secondary school vice-principal with a wide experience in 
curriculum and assessment. 

Peter Billingsley has been a - ■ nber of the Benchmark Team since the initiation o £ 
Benchmarks six years ago. v .hin the Language Study Centre, he haz served as a 
Language Arts Consultant K-12. 

Susan Daly is currently at W/iitney Public School. She was a member of the " 
Benchmark Advisory Committee and has been involved, with school staff in 
reporting the implementation of Benchmarks information to parents 
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International Reading Association 111 



Association Internationale pour la Lecture 
Asociacion International de Lectura 



800 Barksdale Road, P0 Box 8139 
Newark, Delaware 19714-8139, USA 



Promoting Literacy Worldwide 



January 1994 



Dear Program Participant: 

We are pleased that you will be able to participate in the 39th 
Annual Convention of the International Reading Association 
which will be held in Toronto, Ontario, May 8-13, 1994. 

A copy of the preliminary program is being sent to all IRA 
members directly from the printer. If you are not an IRA 
member and would like a copy of the preliminary program, please 
return the enclosed postal card. 

If you accepted your assignment or sent revisions to your 
program entry after October 1, your name or the revisions may 
not appear in the preliminary program. However, the 
information will be listed in the final program which will be 
distributed in Toronto. All information received by December 1 
will appear in the final program. 

Housing and preregistration forms are included in the pre- 
liminary program. Program participants are expected to register 
for the convention and pay the regular fees. 

Enclosed is an audiovisual order form for your use. IRA will 
provide one overhead projector and screen in each meeting 
room. If your presentation requires any special equipment, you 
will be responsible for ordering and pacing for the equipment. 

Also enclosed is an important letter regarding Canada Customs. 
Please read the letter and please carry the letter with you to 
Toronto. 

We sincerely appreciate your interest and consideration and 
look forward to seeing you in Toronto. 

Sincerely, 



President 

Dt. .D. Roettger 

Heartland Area Education Ageno 

Johnston, Iowa 

President-elect 

Susan Mandei Glazer 
Rider College 
Lawrenceville, New Jersey 

Vice President 

Dolores B. Malcolm 
State and federal Programs 
St. Louis Public Schools 
St. Louis, Missouri 

BOARD OF DIRECTORS 

Term Expiring Spring 1994 

Daniel R. Hittleman 
Queens College, CUNY 
Flushing, New York 

Donna M. Ogle 

National College of Education 
Evanston, Illinois 

Pehr-Olof Rbnnholm 
Cygnaeus School 
Turku. Finland 

Term Expiring Spring 1995 

Inaoel T. Edmonds 

St. Louis Public Schools 

St. Louis, Missouri 

Linda B. Gambrell 
University of Maryland 
College Park. Maryland 

Jerry L Johns 

Northern Illinois University 
DcKalb. Illinois 

Term Expiring Spring 1996 

Sandra McCormick 
Ohio State Univc-sttv 
Coiumbus. Ohio 

V-a»yLltcn vogt 
Californ.a Stutt Dr.. vers. 
Long Beach. Caiiforr.a 

Carmci.id Kirr.ber WY.l.ar.s 
No r? oik State U^v-s t\ 
N:. r Vk. V.rg.r. a 

Executive Director 

Alan t Parstfup 



ira 



An Incorporated Nonprofit 
Professional Organization 
Telephone: 302-731-1600 
Cable: Reading Newark. Delaware 
Fax: 302-731-1057 




Enclosures (4) 



1997C 

ERLC 



135 



session will focus on preplanning, procedure, and follow- 
up. 

ROYAL YORK, NOVA SCOTIA 
Special Institutes and Seminars Intended for all confer- 
ees. Choiring: Mary Jett-Simpson, Chair, Special Institutes 
and Seminars Subcommittee, Milwaukee, Wisconsin; 
Presenter: Judith Irvin, Florida State University, Tallahassee 
This session will be an open discussion for those interested 
in learning more about special institutes and seminars. 



Wednesday, May 11 - 9:00-10:00 a.m. 
FEATURED AUTHOR 

METRO TORONTO CONVENTION CENTRE, 106 
Confessions of an Enthusiast: On Reading, Writing, and 
Loving Picture Books 
Choiring:!*) Be Announced 

| Speaker:Joan Bios, Simon & Schu- 
ster, New York, New York 
Books include A Gathering of Doys: A 
New England Girl's Journal; A Seed, A 
[ Flower, A Minute, An Hour; and One 
Very Best Valentine 



Joan Bios 




Wednesaav. May 11 - 9:00-10:00 a.m. 
FEATURED AUTHOR 

METRO TORONTO CONVENTION CENTRE, 104 A/B 
The Picture Book Journey 
Cftatring: To Be Announced 

" Speaker: Jar.e Dye r , Little, Brown and 
Company, Boston, Massa- 
chusetts 

Books include My Father, The Snow 
Speaks, and Talking Like the Rain 




Wednesday, May 11 - 9:00-10:00 a.m. 
FEATURED AUTHOR 

METRO TORONTO CONVENTION CENTRE, 105 
Chairing:lo Be Announced 

{Speaker: Megan McDonald, Orchard 

Books, New York, New York 
'Books include Is This a House for 
iHermit Crab?, The Bridge to Nowhere, 
land The Potato Man 



Jane Dyer 




Megan McDonald 



Wednesday, May 11 - 9:00-10:00 a.m./" 
^ONTARIO SESSION ^ 

__^^ONTARIO SESSION 8 

METRO T0RT5NTOT0NVENT10N CENTRE, 201 D/C 
TVOntario Chairing: To Be Announced; Speakers: Jennifer 
Harvey, Ian Ritchie, Mathica's Mathshop; Bill Nimigon, 
North York Board of Education 



Wednesday, May 11 
SESSIONS 



9:00-10:00 a.m. 




BEST COPY AVAILABLE 



SESSION 64A 

ROYAL YORK, TUDOR 7/8/9 
Guy Bond Strand Second in g series of three sessions 
peving tribute to Guy Bond. (See Sessions 42 and 98A) 
Assessment: Understanding and Cherishing the 
Differences Among Our Students Choiring: To Be 
A-nounced; Speaker: Leo Fay, Past President, Internationa! 
Reading Association 

SESSION 65 

METRO TORONTO CONVENTION CENTRE, 201 B/A f. 
Implementing Student Outcomes in Literacy as a Basis 
for Setting Standards Intended for classroom teachers, 
administrators, consultants, researchers, and teacher train- 
ees, grades K-12. Chairing: To Be Announced; Speakers: 
Anne I. Gibson, Flick Douglas. Roslyn Doctorow, North York 
Board of Eduation, Ontario 

SESSION 66 

METRO TORONTO CONVENTION CENTRE, 201 F/E 
Creating Families of Readers: Three Programs That 
Connect Children, Parents, and Books Intended for 
Chapter 1 personnel, parent skills coordinators, and early 
< hildnood teachers, g r ades K-4 Chairing; Elizabeth Segel. 
■ imversitv o< Pittsbu r cjh, Pennsylvania 
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APPENDIX J 
REVISED EXEMPLAR FORMAT 
(sample) 



114 




COMPOSING 

With simple sentences and vocabulary, this primary student has written a story about her day 
with her grandpa. This writing is conversational and is an example of a spontaneous piece of 
work. 



Page 1 of 3 
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Primary — Page 




COMPOSING 

This list of favourite songs is a demonstration of this student's understanding of the list 
format. She was able to identify, number, and record in sequence the titles of a number of 
her favourite songs. 
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COMPOSING 

The illustrated list of items demonstrates the student's ability to record, in a list format, a 
number of items of importance to her. Each item is listed and illustrated separately. 
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COMPOSING 

The fairy tale is the model for this short, imaginative story. This primary student has written a 
story with a logical story structure, beginning with once upon a time and ending with a 
dramatic conclusion. The plot of the story is a familiar one that many children would relate 
to. 

TRANSCRIBING 

This primary student is beginning to demonstrate her knowledge of sentence structure by 
beginning some sentences with capitals and ending some of diem with periods. This is 
demonstrated inconsistently througout the story. Conventional spelling is used for most 
familiar words and easily decipherable approximated spelling has been used for unknown 
words ("fiary" for "fairy", "tchre" for "there). 
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COMPOSLNG 

Based on a model of a familiar poem, this primary student demonstrates her ability to create a 
poem using a known pattern. Her use of adjectives to describe "holidays" adds creativity to 
the text and demonstrates the student's understanding of how to paint a picture with words. 
The illustration is added to enhance the writer's message 

TRANSCRIBING 

The format of the poem follows the conventions of familiar children s poems. Every line 
begins with a capital and each complete thought b enJed with a period. Spelling is generally 
correct, although the title contains transposed letters ("holidays"). The writer makes good use 
of adjectives to bring meaning to her poem. 
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COMPOSING 

This late primary child demonstraies his ability 10 follow a familiar poem format and create 
his own poetry using repetition of words and ideas to create the images he is developing. The 
poem follows a logical sequence and format. 

TRANSCRIBING , ri 

Capital letters and periods arc used appropriately in most cases in this sample of late primary 
poetry writing. The student uses standard spelling for most familiar words and transitional 
spelling is used for unknown words ("gona" for "going 10", "front" for "front"). The use of the 
apostrophe for contractions is used inconsistently. 
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HOLISTIC SCORING SCALES 
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GRADE 3 HOLISTIC WRITING LEVELS OF PERFORMANCE SCALE 



LEVEL 6 GRADE 3 SUPERIOR WRITING 

The writing consistently demonstrates superiority in terms of skill and originality. 
Possible Characteristics 

• writing is revised independently after reflecting on self, peer and teacher 
assessment to improve writing 

• stories and information are developed around a cohesive storyline; 

more complex organizational strategies are beginning to be developed (e.g. 
chapter and "volumes"); a variety of types of sentences and unusual words 
are tried out with enthusiasm and imagination 

• uses charts and webs to plan writing with teacher assistance 

• information is recorded in a neat, flowing legible cursive script 

• an expanding repertoire of vocabulary is used with most words spelled 
correctly in the final copy and with increasing accuracy in the approximations of 
iess commonly used words 

LEVEL 5 GRADE 3 PROFICIENT WRITING 

The writing shows increased clarity in the communication of ideas, feelings and 
information. 

Possible Cha racteris tics 

• all phases of the writing process are engaged in, including basic revision with 
attempts to edit spelling and punctuation 

• informational writing is organized around a logical sequence of events; a variety 
of sentences, structures and patterns are used; paragraphing in written narratives 

is used to indicate changes in setting, time or character; writing contains increasingly 
explicit details 

• performs written tasks with increasing proficiency in cursive script 

• control of basic punctuation is demonstrated, experimentation and over- 
generalization is evident 

• most high frequency words are spelled correctly on final copy, approximations 
are used tor less commonly used words 

LEVEL 4 GRADE 3 COMPETENT WRITING 

The writing shows confidence. Involvement and skill in the communication of ideas, feelings, and 
information is demonstrated. 

■3. 

Possible Characteristics 

• basic revision and editing is attempted, using available resources 

• writing is based on familiar stories, poems and personal events, stories are written in the correct 
order of events, using simple sentences and linking words 

• pictures, lists and storytelling are used to plan writing 

• produces controlled cursive writing when required 

• capital letters and periods are used accurately; high frequency words are spelled 
with increased accuracy; unfamiliar words are spelled using reasonable sound- 
symbol approximations 



LEVEL 3 GRADE 3 ADEQUATE WRITING 

The writing is produced in a variety of forms. Personal pride is taken in sharing 
experiences and ideas with others. 

Possible Characteristics 

• some revision /editing (mainly conventions) is done based on feedback from teacher and peers 

• writing is patterned after predictable stories/poems or personal events, written 
in simple sequence or chronological order 

• uses pictures, lists and storytelling to plan writing with teacher assistance 

• uses both manuscript and cursive writing when required, but prefers to use 
manuscript, cursive writing is becoming more controlled 

• uses capital letters, periods, question marks, exclamation marks with increasing 
accuracy, demonstrates beginning control of standard spelling of frequently 
used words 

LEVEL 2 GRADE 3 LIMITED WRITING 

Writing is produced to recount personal experiences. Narratives are conversational. 
Possible Characteristics 

• makes few revisions, beginning to proofread/edit work, primarily for capitals 
periods with teacher direction 

• narratives are conversational, writing shows awareness of beginning, middle, 
end 

• uses pictures and ideas of others to plan writing 

• uses standard manuscript print, recognies and practices cursive script 

• uses capital letters, periods, question marks, exclamation marks with increasing 

accuracy, uses initial,, middle and final consosnats to represent words, uses vowels as place holders, 
sometimes incorrectly, uses easily decipherable approximated spelling 

LEVEL 1 GRADE 3 DEPENDENT WRITING 

Writing is spontaneous. 

Possible Characteristics 

• the initial draft is the final version 

• writing is telegraphic and representational, with simple vocabulary used to write ideas 

• an awareness of beginning and end is demonstrated; sentences patterns and models are used 

• uses random letters, initial and final consonants to represent words, uses correct letter choices 
for some words, experiments with punctuation 

• an understanding of directionality and basic features of print, including upper 
and lower case letters of the alphabet are demonstrated 
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GRADE 5 HOUSTIC WRITING LEVELS OF PERFORMANCE SCALE 
LEVEL 6 GRADE 5 SUPERIOR WRITING 

The writing demonstrates control of the conventions of writing using a repertoire of narrative forms. 

Possible Characteristics , . 

• often rereads to rewrite with assistance, using all available resources and references for revision 

and editing 

• well structured stories, with paragraphing, character development, complex sentences are created 
using a repertoire of narrative forms to express own and other's feelings, experiences and 
imaginative ideas 

• charts and webs are used independently to plan stories 

• legible script is used efficiently 

• accurate use of periods, commas, exclamation, question and quotation marks, standard spelling for 
words including terms from specialized subject areas, use of conjunction, clauses and phrases 

LEVEL 5 GRADE 5 PROFICIENT WRITING 

Proficiency in writing is used in a variety of narrative forms 

Possible Characteristics 

• beginning to revise and edit during drafting for accuracy 

• stories include some paragraphing a nd character development with the beginning use of complex 
sentences; a variety of narrative forms (story, drama, poetry) is used to express personal 
experiences and imaginative ideas 

• charts and webs are used to plan stories with little assistance 

• standard cursive or manuscript are used as needed, used script of choice 

• sentences are punctuated accurately; standard spelling is used for a large bank of words; nouns 
pronouns, verbs, adjectives, adverbs are used with skill and understanding 

LEVEL 4 GRADE 5 COMPETENT WRITING 

The writing demonstrates a coherent story line aroung a basic plot 

Possible Characteristics 

• writing is revised and edited independently after reflecting on self, peer and teacher assessment 
to improve work 

• uses simple narrative forms to express experiences and imaginative ideas; a clear coherent story 
line is developed with supporting details, using a variety of sentence structures 

• developing a personal style of cursive writing 

• consistently and accurately uses basic punctuation; uses standard spelling with increasing accuracy; 
regulary uses nouns, pronouns, verbs and ajectives correctly 

LEVEL 3 GRADE 5 ADEQUATE WRITING 

Basic story and poetry structures are used to express personal feelings and experiences 
Possible Characteristics 

• writing is revised and edited independently after conferencing with teacher and peers 

• a coherent story line is developed around a basic plot using different sentence types; basic story and 
poem structures are used to express personal feelings /experiences 

• performs written tasks with increasing proficiency in cursive script 

• demonstrates control of capital letters and basic punctuation; uses standard spelling for commonly 
used words and close approximations for less familiar words; correctly uses nouns and verbs 
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LEVEL 2 GRADE 5 LIMITED WRITING 

The writing is based on familiar stories, poems and personal events 

Possible Characteristics 

• some revisions and editing are made based on feedback from conferences with teacher and peers 

• uc-d simple sentences to combine the basic elements of a story, writing is based on familiar stories 
\K> r z and personal events 

• uses pictures/lists storytelling to plan writing 

• prefers to use manuscript, uses cursive script when requested 

• capital letters, periods, questions and exclamation marks are used with increasing accuracy; 
beginning control of standard spelling of frequently used words; uses nouns and verbs correctly 

LEVEL 1 GRADE 5 DEPENDENT WRITING 

The work is usually created for the writer who writes patterned stories/poems or personal events. 
Possible Characteristics 

• revisions/edits are generally for conventions and are completed with teacher assistance 

• writes events using simple sequence or chronological order using complete thoughts; writing is 
patterned after predictable stories/poems or personal events 

• uses pictures/lists/storytelling to plan writing with teacher assistance 

• manuscript print features appropriate upper and lower case letters 

• experiments with capital letters, periods, question and exclamation marks; spells simple words 
and uses initial, middle, and final consonants to represent words; demonstrates a limited 
awareness of nouns, verbs, adjectives 
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GRADE 7 HOLISTIC WRITING LEVELS OF PERFORMANCE SCALE 
LEVEL 6 GRADE 7 SUPERIOR WRITING 

The writing demonstrates a skilful and independent ability to create well-constructed pieces oi writing 
for a variety of purposes. 

Possible Characteristics 

• revises and edits for accuracy during drafting, independently proofreads/ edits 
writing using all available resources and references 

• narratives are well-constructed with well-developed characterization and setting, the literary 
conventions are used with increased skill to write imaginative stories 

• revises plan based on connected research, uses a variety of vocabularies for specific purposes 

• demonstrates skilful control of punctuation, including colons, semi-colons, apostrophes, 
abbreviation; demonstrates understanding and control of word spelling (regular and irregular); 
shows skilful control and understanding of grammatical structures 

LEVEL 5 GRADE 7 PROFICIENT WRITING 

Proficiency in writing for different purposes is demonstrated. Writing is valued for learning and 
enjoyment. 

Possible Characteristics 

• often uses the suggestions of others to add detail and delete unnecessary detail, often rereads to 
rewrite with assistance 

• writes well constructed narratives with consistent characterization, time and place; uses sentence 
structure for specific purposes; begins tc use literary conventions of mood, suspense and figurative 
language 

• researches detail in conjunction with planning 

• uses colons, semi-colons, apostrophes, abbreviations accurately; uses standard spelling for words 
used, including terms from specialized areas; recognizes and uses pronouns, conjunctions clauses, 
phrases, tense 

LEVEL 4 GRADE 7 COMPETENT WRITING 

The work shows clarity and independence in planning and creation. 

Possible Characteristics 

• the writing is planned, suggestions of others are beginning to be used to add detail and delete 
unnecessary detail, beginning to reread to rewrite with assistance 

• stories are well-structured, using paragraphing and character development; uses a variety of 
narrative forms to express own and other's ideas, feelings, experiences 

• lists, charts, and webs are used to independently plan stories 

• frequently uses colons, semi-colons, apostrophes, abbreviations with increasing accuracy; " 
standard spelling and grammatical structures are used with increasing accuracy 
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LEVEL 3 GRADE 7 ADEQUATE WRITING 

The work uses a variety of forms of narration including: story, drama, and poetry to express 
personal ideas/experiences. 

Possible Characteristics 

• writing is independently revised/edited after reflecting on self, peer and teacher assessment to 
improve work 

• stories include some paragraphing and character development using complex sentences; uses a 
variety of narrative forms (story, drama, poetry) to express personal experiences & imaginative 
ideas 

• uses lists, charts and webs to plan stories with little teacher assistance 

• punctuates sentences accurately including the use of commas and quotation marks; uses standard 
spelling for a large bank of words; udemonstrates a beginning use of conjunctions, clauses, 
phrases, tense 

LEVEL 2 GRADE 7 LIMITED WRITING 

The writing uses a clear, coherent story line with supporting details 

Possible Characteristics 

• writing is revised /edited independently after conferencing with teachers and peers 

• writing contains a variety of sentence structures; simple narrative forms are used to express 
experiences and imaginative ideas 

• lists, charts and webs are used, with some teacher assistance, to plan stories 

• increasing control of basic punctuation, experiments with commas and quotation marks; 
standard spelling is used for commonly used and less familiar words, nouns, pronouns, verbs, 
adjectives, and adverbs are frequently used correctly 

LEVEL 1 GRADE 7 DEPENDENT WRITING 

The basic story structure is used to write imaginative stories 

Possible Characteristics 

• some revisions/ editing is done based on feedback from teacher and peers 

• develops a coherent story line using different sentence types and the basic story structure to write 
imaginative stories 

• uses lists, charts and webs to plan stories with teacher input 

• inconsistent use of basic punctuation; demonstrates beginning control of standard spelling of 
frequently used words, shows a limited understanding and inconsistent use of grammatical 
structures 
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Transition 



Junior 

FULL— >■ 
PARTIAL— > 
BEGINNING— > 



Early 
Years 



Superior 

Proficient 

Competent 

Adequate 

Limited 

Dependent 



COMPOSING I TRANSCRIBING 

Early Years to Specialization Years 

On the upper corner of each page is a variation on 
the above graphic. A grey bar aligned with "Full", 
"Partial", or "Beginning" on the left of the column 
indicate the level of performance demonstrated by 
the exemplar for both composing and transcribing. 

The terms "Superior" ... "Dependent" on the right 
of the column reference Ministry of Education 
levels (See Section II). 
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APPENDIX M 
STUDENT WRITING EXEMPLARS BOOKLET 
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This document contains two collections of student 
writing samples. 

The writing in Section I, collected mainly from 
North York classrooms, includes pieces created by 
students from the Early Years through the 
Transition Years. Each piece has been assessed 
using "Analytic Scoring"— a process explained on 
page 8 and illustrated extensively by the examples 
that follow. 

The writing in Section II, provided by the Ministry 
of Education and Training, includes the anchor 
papers used as references in the provincial writing 
review for scoring grade 9 and grade 12 
submissions. These pieces are assessed using 
"Holistic Scoring". This is explained on page 107 
and illustrated by the Ministry samples. 

In the Fall of 1994, Section II will be expanded to 
include anchor papers from North York students 
in grades 3, 5 and 7. The Holistic Writing Levels of 
Performance Scales for those grades are included 
for your information at this time. 

Terms of Reference, on pages 8 and 9, defines and 
clarifies key ideas needed to use the materials in 
this document. As our source of "common 
language", consider it essential reading before 
venturing into the pages beyond. 
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Analytic Scoring 
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TERMS OF REFERENCE 
Section I: Analytic Scoring 



Modes of Writing: 

Personal, Imaginative, Functional 

1 ) Personal 

• writing tends to be about the writer's own 
experiences, thoughts, feelings and opinions 

• the language used is close to the writer's own 
speech patterns 

• the writing focusses more on the needs of the 
writer than on the effects on the audience 

2) Imaginative (Expressive, Poetic) 

• this mode is the language of literature 

• writing is imaginative 

• the writer considers words and their 
arrangement carefully, always with the 
intended audience in mind 

3) Functional (Informational, Expository) 

• the writing is task-oriented, designed to get a 
job done 

• includes lisls, instructions, reports, records 

• the writer may be required to use specialized 
vocabularies 

• accuracy and clarity are important 

N.B. Writing doesn't always fall neatly into one of 
these groups. Often writing overlaps and 
crosses over into more than one group. 

(from OAIP, Ministry of Education, 1989) 
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Writing Outcomes, 
Levels of Performance, 
Suboutcomes, Indicators 

1 ) Writing Outcomes 

Four writing outcomes have been developed 
for students from Junior Kindergarten to the 
end of the Transition Years in North York 
schools. The writing outcomes outline student 
expectation in the following areas: 

• Writes to Express Personal and Imaginative 
Ideas (Personal, Imaginative) 

• Writes to Record and Investigate (Functional) 

• Conventions of Writing (Conventions) 

• Revises and Edits Written Work 
(Revising/Editing) 

2) Levels of Performance 

• As students grow and develop their skills and 
competencies in the use of written English, 
they move to a higher level of performance 
along a continuum of growth. 

• For each division (Early Years, Primary, 
Junior, Transition Years) there are 3 levels of 
performance described (beginning 
acquisition, partial acquisition and full 
acquisition). 

• Most students are expected to be at the full 
acquisition level of performance by the end of 
their last year in the division. 

3) Suboutcomes 

• Each writing outcome is composed of a 

. number of elements (suboutcomes) which, 
when taken together, comprise the entire 
outcome. 

• Students may be uneven in their development 
of the skills and competencies contained in 
each of the suboutcomes. 

4) Indicators 

• Each suboutcome contains a written 
description that helps teachers know what to 
look for when analyzing a student writing 
sample. 

• The indicators develop along a growth 
continuum for each of the suboutcomes. 
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For example: 




OUTCOME: 


Conventions of Writing 


DIVISION: 


Junior 


LEVEL OF 
PERFORMANCE: 


Partial Acquisition 


SUBOUTCOME: 


Spelling 


INDICATOR: 

Uses standard spelling for a larger bank of 
commonly used words; shows increasing 
confidence and accuracy in spelling unfamiliar 
words 



Writing Process 

1) Composing 

• includes the student's ability to generate ideas; 
organize, information; express opinions; convey 
emotions; describe people, events, and scenes; 
use language effectively for different purposes 

2) Transcribing 

• includes the student's ability to communicate 
ideas and information in effective standard 
English, using conventional forms of 
handwriting, spelling, punctuation and 
grammar 

3) Revising and Editing 

• revision to the writing may involve additions 
to content, deletion of irrelevant material, 
reordering of information, rewording of 
sentences, selection of more effective words 

• editing includes making final decisions about 
layout and proofreading for spelling and 
punctuation errors. The writing can then be re- 
copied into its final form. 

(OA1P, Ministry of Education, 1989) 



Analytic Scoring 

Using the exemplars, analysis, und indicators of 
writing, completed samples of students' writing 
can be analyzed to determine their levels of 
performance in each outcome area. Information 
about the student's understanding and control of 
writing skills and processes requires the teacher to 
both observe the writer at work and analyze the 
finished product. 



Specialization 



Transition 



Junior 



FULL— >• 
PARTIAL— > 
BEGINNING — > 



Early 
Years 



Superior 

Proficient 

Competent 

Adequate 

Limited 

Dependent 



COMPOSING I TRANSCRIBING 

Early Years to Specialization Years 

On the upper corner of each page is a variation on 
the above graphic. A grey bar aligned with "Full", 
"Partial", or "Beginning" on the left of the column 
indicate the level of performance demonstrated by 
the exemplar for both composing and transcribing. 

The terms "Superior" ... "Dependent" on the right 
of the column reference Ministry of Education 
levels (See Section ID. 
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Early Years Writing Outcomes 



Early Years Writing Outcomes 



Vocabulary 



Organization / 
Style 



Form/ 
Purpose 

Planning 



Vocabulary 



Organization / 
Style 

Form / 
Purpose 

Planning 



Punctuation 



Spelling 



Beginning Acquisition Partial Acquisition Full Acquisition 

Writes to Express Personal Experiences and Imaginative Ideas 



writes mainly scribbles 



writes many recognizable letters 



is not yet aware of print / meaning shows becoming awareness of 
connection print/meaning connection 



does not chooses to create handwork creates artwork/handwork for 
or artwork personal pleasure 



begins to write simple sentences 



recognizes that own writing conveys 
a message 



creates artwork/handwork for 
personal pleasure and attaches 
meaning to work 



rarely writes 



writes stories when suggested by the seeks opportunities to write own 
teacher stories 



Writes to Record and Investigate 

writes mainly scribbles writes many recognizable letters begins to write simple sentences 



does not yet structure writing 



does not yet create writing for a 
specific purpose 



begins to use one or two writing 
forms to convey a message 



uses a number of different writing 
forms to convey a message 



rarely writes 



begins to create writing to enhance creates signs, cards, phone and 
play and classroom activities address lists to enhance play 

activities 

writes when suggested by the teacher seeks opportunities to write 



Conventions of Writing 



uses punctuation marks randomly places punctuation marks begins to use periods and capital 

spontaneously in writing to imitate in writing letters correctly 

writing models 



j uses drawings and scribbles to 
> represent words and ideas 



uses random letters, scribbles and uses scribbles, marks, random letters, 
marks to represent words and ideas initial and final consonants to 

represent words and ideas; uses 
correct letter choices for some 
sounds 



Revises and Edits Written Work 



Publishes |does not yet choose to publish work selects pieces of writing with teacher independently selects pieces of 

j support to be published or displayed writing to be published or displayed 
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Specialization 



Transition 



Junior 



Primary 



FULL— >. 



PARTIAL— > 
BEGINNING — > 



COMPOSING 



TRANSCRIBING 



EARLY YEARS 
Holistic Assessment 




Wavy lines and squiggles to which a child may not 
attribute any meaning or message but which he identifies 
as "his writing." 

Pictures have been embedded into the scribbles. 




PreoamimiTiirtftiTe Scribble 
Shi ra att Agt: 8t«*xs 8 months 



Wavy lines and squiggles to which the child identifies as 
"her writing." 




"My aunt is going home. Were saying good-bye." 

Wavy lines and squiggles to which the child attributes 
meaning and which he is able 
to "read." 

(Expressive writing) 
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EARLY YEARS 
Holistic Assessment 




Story Scribble 
Vanidk Agfe: 4ywurs 11 



"I am coming to school by myself. Butterfly is on my head. 
She stays and I like it." 

Many horizontal rows of scribbles that represent to the 
child a whole story. This story, by a Vietnamese child, 
includes orthographic accents. Note the first language 
influence in the written form. She is beginning to express 
emotion. 

(Expressive writing) 



Specialization 



Transition 



Junior 



Primary 

FULL — >« 
PARTIAL— > 
BEGINNING — > 



COMPOSING 



TRANSCRIBING 




Sentence SmbMa 
TT**liaA A^:4y**T5 10 months 



'This is my brother Lloyd. He is two. He plays in the 
mud. He washes his hands." 

Each row of scribble denotes a sentence or a complete 
thought to the child. This child understands the meaning 
of a sentence and writes in a left to right progression. The 
length of the scribbles matches the length of the sentences. 
There is a sequence of events expressed in this story. 
(Expressive writing) 



V7braScribble(K»j^)lel) 
Vicki A^;4y«tn 



"My Daddy shaves in the morning." 

Each scribble is short in length with a space between the 
boundaries of the scribble. These scribbles represent 
individual words. There are the same number of scribbles 
as there are words in the child's reading. This child shows 
an awareness of the concept of "word." 
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Specialization 



Transition 



Junior 



Primary 



FULL— >« 



PARTIAL— > 
BEGINNING — > 



COMPOSING 



EARLY YEARS 
Holistic Assessment 



Ward Scribble (Examples) 
Gordon Age: 8y&fexs 10 mcairhs 



"Once upon a time there was a princess. 1 ' 

Each scribble is segmented by a period instead of a space. 
This child has become aware of punctuation. The child 
identifies these scribbles as words. He uses some literate 
language of fairy tales, ie. "Once upon a time.... " 
(Poetic writing) 



TRANSCRIBING 



TY/yLPALC^ 

Won~Phon«t±c Letter String 
Him* Agfc:5y«axs Smooths 



Mom watch a movie. 
She like Chinese movie." 

This is a transitional stage between the scribble and 
phonetic stages of writing. Notice how this child's 
handwriting has developed. She has learned to form 
many letters. There is no letter-sound relationship as yet. 
The absence of tenses in the first language is transferred to 
the second language. (Expressive writing) 



XJ PNATN 



Consonant Spelling 

ti»^»i Age: 4yws8maEths 



"I'm jumping on a trampoline." 

This child begins to discover the relationships between the 
sounds and the letters. This child .uses mostly initial 
consonants and some final consonants to represent words. 
(Expressive writing) 
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EARLY YEARS 
Holistic Assessment 



^ MGf^e TACE. 



"My Mommy taking me bath/' 

This child begins to use vowel symbols in her writing. 
With the use of spaces between words she shows an 
awareness of what a word is. She is relating a personal 
event. 

(Expressive writing) 



Specialization 



Transition 



T 

Junior I 



Primary 

FULL— >< 
PARTIAL— > 
BEGINNING — > 



COMPOSING 



TRANSCRIBING 



HE /\ N h\ 
Ffc D Tc& ^ 

M 

I ntent t ed Scribble 



"Me and my sister read the Koran." 

This child writes so that the reader can easily understand 
the intended message. She uses a horizontal scribble after 
the "t" in the word "the" as a place marker. She prints in 
upper- case letters. 
(Expressive writing) 
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Ttmnsitiomail Spelling 
Christopher JLg£\5y**rz 



" 1 like to watch TV. I like to watch cartoons." 

This child uses conventional spelling most often but 
continues to approximate spelling for some words. 
He is beginning to use'punctuation correctly. Notice how 
the lower- and upper-case letters are interspersed. 
(Expressive writing) 
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Specialization 



Transition 



Junior 



EARLY YEARS 
Personal Writing 



This is an example of the beginning acquisition of 
writing in the Early Years. In this sample, the 
student uses drawings and scribbles to represent 
words and ideas. The child told the teacher that 
this was "writing". 



Primary 



FULL — a 
PARTIAL — > 
BEGINNING — > 

COMPOSING 



TRANSCRIBING 
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EARLY YEARS 
Personal Writing 



This kindergarten student uses random letters and 
marks to represent words and ideas. He does not 
yet have an understanding of the directionality of 
written text. Drawing is used to enhance his 
writing. 



Specialization 



Transition 



Junior 



Primary 

FULL — >« 
PARTIAL— > 
BEGINNING— > 

COMPOSING 



TRANSCRIBING 
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Specialization 



Transition 



Junior 



Primary 



FULL- 



PARTIAL-* 
BEGINNING — > 



COMPOSING 



TRANSCRIBING 



EARLY YEARS 
Personal Writing 



Drawings, scribbles, random letters, and marks are 
used to represent words and ideas. This four-year 
old is imitating adult writing in this Early Years 
sample. 
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EARLY YEARS 
Personal Writing 



COMPOSING 

In this piece of writing, this kindergarten student is 
beginning to develop an awareness of the 
print/meaning connection. This writing samples 
contains recognizable letters and uses the number 2 
to represent the word "to". 

TRANSCRIBING 

Random letters, initial and final consonants are 
used in this sample to represent words and ideas - 
as is the number 2 to represent the word to. 
Correct letter choices are used for some sounds and 
the word "we" is correctly spelled. 



Specialization 



Transition 



Junior 



Primary 

FULL— >. 
PARTIAL— > 
BEGINNING — > 



COMPOSING 



TRANSCRIBING 
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Specialization 



Transition 



Junior 



Primary 

FULL— >. 
PARTIAL — > 
BEGINNING — > 



COMPOSING 



EARLY YEARS 
Personal Writing 



"My mom has a dress. 
My mom has a head. 
My mom has hair." 

COMPOSING 

A beginning awareness of the print meaning 
connection in this sample of early years writing. 
The sample contains many recogizable letters and 
the child\ c drawing enhances the story and 
illustrates the young author's message. 

TRANSCRIBING 

This kindergarten student is beginning to use 
random letters, scribbles, and marks to represent 
words and ideas. She is beginning to use correct 
letter choices for some sounds (mo - mom) and uses 
scribbles and marks to represent words and ideas. 



TRANSCRIBING 
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EARLY YEARS 
Personal Writing 



"I eat breakfast" 
COMPOSING 

This 5 year old has created a story to describe his 
illustration. His story contains recognizable letters 
demonstrating the student's understanding that 
meaning is conveyed through print. 

TRANSCRIBING 



Specialization 



Transition 



Junior 



Primary 

FULL — >• 
PARTIAL— > 
BEGINNING — > 



COMPOSING 



TRANSCRIBING 
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Specialization 



Transition 



Junior 



Primary 

FULL— s 
PARTIAL— > 
BEGINNING — > 

COMPOSING 



TRANSCRIBING 



EARLY YEARS 
Persona! Writing 



"My Cat. Me see a stop/' 

Initial consonants and several correct letter 
choices have been used by this student to 
represent words and ideas. The words "cat" and 
"stop" are spelled correctly. The student uses 
periods to separate the different ideas represented 
in his illustration. 
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EARLY YEARS 
Personal Writing 

"I like pizza!" 

This 5 year old uses many recognizable letters to 
express he r thoughts, but still uses a scribble to 
"sign"his name. This sample illustrates the 
student's understanding that he can convey his ideas 
through print. 



Specialization 



Transition 



Junior 



Primary 

FULL— >. 
PARTIAL— > 
BEGINNING — > 

COMPOSING I TRANSCRIBING 
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Specialization 



Transition 



Junior 



Primary 



FULL— >. 



PARTIAL— > 
BEGINNING — > 



COMPOSING 



EARLY YEARS 
Personal Writing 



COMPOSING 

This example of Early Years writing demonstrates 
the ability of the student to compose a simple 
sentence to convey a message. The use of artwork 
enhances the writing and provides additional 
information about the message. 



TRANSCRIBING 

Random letters, initial and final consonants are 
used in this sample to represent words and ideas. 
The words "go to" are correctly spelled and this 
student is beginning to use periods placed 
randomly throughout the message. 



TRANSCRIBING 
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EARLY YEARS 
Personal Writing 



This Early Years writing sample is an example of a 
student who recognizes that her own writing 
conveys a message. She combines text with artwork 
and does not yet attend to the conventions of 
written work, breaking the word Jessica into two 
parts. She has created artwork to accompany her 
writing to add meaning to the text. 



Specialization 



Transition 



Junior 



Primary 

FULL — >« 
PARTIAL — > 
BEGINNING — > 

COMPOSING 



TRANSCRIBING 
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Specialization 



Transition 



Junior 



Primary 

FULL— >- 
PARTIAL — > 
BEGINNING— > 



COMPOSING 



EARLY YEARS 
Functional Writing 



This grocery list was written by Susan to 
enhance her play in the "store" that was set 
up in the dress-up area in the classroom. 
Each line of scribble represents an item on 
the shopping list. 



TRANSCRIBING 
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EARLY YEARS 
Functional Writing 



This kindergarten student has used animal stencils 
to create a number of different animal pictures that 
she then labeled, she is aware that writing is used 
to convey a message and demonstrates her ability 
to create meaningful text to match her illustrations. 
She used a picture dictionary to locate the correct 
spelling of each label and has labelled her page 
"SOME ANIMALS THAT IS ALL", demonstrating 
her understanding that such a page of text requires 
a title. 




Specialization 



Transition 



Junior 



Primary 



FULL— » 



PARTIAL — > 
BEGINNING— > 



COMPOSING 



TRANSCRIBING 
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EARLY YEARS 
Functional Writing 



The student demonstrates her 
understanding that text conveys a message. 
She has written an important message and 
illustrated it to emphasize her meaning. 



Specialization 



Transition 



Junior 



Primary 

FULL— > 
PARTIAL— > 
BEGINNING — > 



COMPOSING TRANSCRIBING 
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EARLY YEARS 
Functional Writing 



This number book is a senior kindergarten 
student's way of demonstrating his understanding 
of the relationship between numbers and objects. 
He has created a book that shows one-to-one 
correspondence of numbers and objects from 1 to 
22 and at the end of the book 
complete his work with 'THAT 
ALL' to let his audience know that 
he has finished. This book 
reinforces the mathematics being 
learned in the class and can be 
used by the child to enhance his 
learning. 



Specialization 



Transition 



Junior 



Primary 

FULL— >. 
PARTIAL— > 
BEGINNING — > 



COMPOSING 



TRANSCRIBING 
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Primary Division Writing Outcomes 



Primary Writing Outcomes 



Beginning Acquisition 



Partial Acquisition 



Full Acquisition 



Vocabulary 



Organization / 
Style 



Form / 
Purpose 

Planning 



Writes to Express Personal Experiences and Imaginative Ideas 



uses simple vocabulary to express 
ideas 



shows some awareness of beginning 
and end 



writes using telegraphic and 
representational form 



writes spontaneously 



i 



adds action verbs and common 
linking works (and, so, but) 

writes events in simple sequence or 
chronological order 



writes using predictable stories, 
poems, or personal events as a 
pattern 

uses pictures, lists and storytelling to 
plan writing with teacher assistance 



uses adverbs and adjectives and 
often uses linking words 

writes stories in the correct order of 
events 



writes stories based on familiar 
stories, poems or personal events 

uses pictures, lists and storytelling to 
plan writing ' 



Vocabulary 



Organization / 
Style 

Form / 
Purpose 



Plartning 



Punctuation 



Spelling 



Grammar 



Handwriting 



Revises 



Edits 



Publishes 



Writes to Record and Investigate 



uses simple vocabulary to write and 
account 



writes accounts showing awareness 
of beginning and end 



writes using telegraphic and 
representational forms 



writes spontaneously 



adds action verbs and common 
linking words (and, so, but) 



attempts to combine the elements of 
the modelled form in sequence 



Engages in simple types of 
informational writing to record and 
inform, using a modelled format 

uses pictures, lists and oral retelling 
to plan writing with teacher 
assistance 



experiments with functional 
vocabulary 



writes a sequenced account (or letter) 
coherently recording a series of 
events or learning activities 

uses familiar forms of functional 
writing for many purposes (notes, 
letters, memos, lists) 

uses pictures, lists and oral retelling 
to plan writing 



Conventions of Writing 



uses capital letters, periods, question 
marks, exdamation marks with 
limited accuracy 

uses random letters and initial and 
j final consonants to represent words; 
uses correct letter choices for some 
j words 

j does not differentiate parts of speech 



I demonstrates an understanding of 
j directionality and basic features of 
print including upper and lower case 
letters 



uses capital letters, periods, question 
marks, exclamation marks with 
increasing accuracy 

uses initial, middle and final 
consonants to represent words; uses 
vowels as place holders, sometimes 
incorrectly; uses easily decipherable 
approximated spelling 

is beginning to recognize and 
correctly use some parts of speech 
induding nouns and verbs 

uses standard manuscript print; 
recognizes and practices cursive 
script 



uses capital letters, periods, question 
marks, exclamation marks correctly 
in more than one sentence 

uses standard spelling for commonly 
used words and approximated 
spelling and transitional spelling for 
less commonly used words 

recognizes and correctly uses some 
parts of speech (nouns and verbs); 
fc*j$ins to use adjectives and adverbs 

produces controlled cursive writing 
when required 



Revises and Edits Written Work 



ERLC 



initial draft is the final version 



does not yet edit writing 



publishes work with little attention 
to audience and /or sdection criteria 



makes few revisions with teacher 
and peer assistance 



begins to proofread/edit work for 
capitals, periods, and spelling (with 
direction) 



publishes work with some attention 
to selection criteria and audience 
(with support) 

/A 3 



1 



uses peer and teacher assistance to 
add detail and revise writing 



frequently proofreads/edits for 
capitals, periods and spelling (with 
support) 



prepares selected pieces of writing for 
publication with greater attention to 
selection criteria (with support) 
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Specialization 



Transition 



Junior 

FULL— >■ 
PARTIAL— > 
BEGINNING — > 



Early 
Years 



COMPOSING 



Superior 

Proficient 

Competent 

Adequate 

Limited 

Dependent 



PRIMARY 
Personal Writing 



COMPOSING 

With simple sentences and vocabulary, 
this primary student has written a story 
about her day with grandpa. This writing 
is conversational and is an example of a 
spontaneous piece of work. 

TRANSCRIBING 

The student uses standard spelling to 
convey this simple message. Periods are 
over-used, almost as place holders 
between words. Upper case letters are used 
throughout the text, with some words 
containing a mixture of upper and lower 
case. 



TRANSCRIBING 
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PRIMARY 
Personal Writing 



COMPOSING 

This journal entry recounts recent events 
in the student's life. He has attended to 
the sequence in which the events 
occurred, using the word "and" to connect 
the events. 

TRANSCRIBING 

This student uses standard spelling for 
familiar words and easily decipherable, 
approximated spelling for unknown 
words ("cot" for "caught", "nrvs" for 
"nervous", "almos" for "almost"). 
Sentence stucture is still developing. 



Specialization 



Transition 



Junior 

FULL — >' 
PARTIAL— > 
BEGINNING — > 



Early 
Yaari 



COMPOSING 



Superior 

Proficient 

Competent 

Adequate 

Limited 

Dependent 



TRANSCRIBING 
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Specialization 



Transition 



Junior 

FULL— >' 
PARTIAL— > 
BEGINNING — > 



Early 
Yaars 



COMPOSING 



Superior 

Proficient 

Competent 

Adequate 

Limited 

Dependent 



PRIMARY 
Personal Writing 



COMPOSING 

This grade 2 student has created a poem 
(song) appropriately using rhyming words 
and other features such as repetition of 
the word "love" to create the poem. She 
often uses the word "and" to link ideas. 

TRANSCRIBING 

Upper case letters have been used 
appropriately for proper names and for 
sentence beginnings and standard spelling 
has been used consistently for common 
words. Transitional spelling can be seen in 
the use of "frends" for "friends". Correct 
use has been made for upper and lower 
case letters. Full stops (periods) have been 
used correctly in more than one sentence. 



TRANSCRIBING 



Sr 



j- We love to play 
o.ni 5/n<j and be gay 
Wt We +o Ziave no fpt n is 
X Lo^£ tr?y f rerds Alison 
a/id Elks a Qrtd £ynthi^ 
Q^d £|ys-e. 
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PRIMARY 
Personal Writing 



COMPOSING 

Although the structure of this familiar pattern is 
maintained by the student, she does not yet 
consistently demonstrate an understanding of 
the task. Verb agreement is inconsistent. 

TRANSCRIBING 

The student demostrates her understanding of 
many of the conventions of writing in this 
patterned piece. She begins each sentence with a 
capital and ends with a period, maintaining the 
beginning structure of each line of the text. 
However she does not maintain this parallel 
structure at the end of each line (predicate;, using 
either nouns or verbs to end her thoughts. 
Although conventional spelling is used, verb 
agreement is inconsistent. 
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PRIMARY 
Personal Writing 



COMPOSING 

This sample illustrates the student's ability to 
write a personal version of a familiar story 
pattern. His sentences are complex, creative 
responses to the task. The student clearly 
demonstrates his understanding of the pattern he 
is using to model his own writing. 

TRANSCRIBING 

This patterned piece of writing illustrates the 
student's ability to use the basic conventions of 
writing. Capitals and periods are used to begin 
and end most thoughts, and standard spelling is 
used throughout the piece. The student 
maintains subject and verb agreement in each 
sentence and maintains the parallel structure of 
each thought. 
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PRIMARY Sptciallzatlon 

Personal Writing 



ERLC 



COMPOSING 

The issue of racism is dealt with in this student's 
personal narrative writing. She demonstrates her 
ability to write a persuasive piece dealing with a 
controversial topic following a logical format 
Sentence structure is varied throughout the piece. 
The student defines the term, states why she thinks 
racism is a problem, and poses a solution to the 
problem with the "Things you can do" section of her 
narrative. 

TRANSCRIBING 

The student has good control of the basic 
conventions of written English. Capitals and 
periods are used appropriately and the student is 
beginning to use quotation marks and exclamation 
marks correctly. Standard spelling is used 
throughout, although a few errors are still evident 
("peoples" for "people's", "goverment" for 
"government"). 
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PRIMARY 
Imaginative Writing 



COMPOSING 

This sample demonstrates the student's 
ability to write a creative story in a clear 
and logical sequence. The story follows 
the familiar fairy tale pattern/ beginning as 
it does with "Once upon a time". The 
student writes using simple sentences and 
connects ideas using "and" to link his 
thoughts. 

TRANSCRIBING 

The writer inconsistently uses capitals to 
begin sentences and periods to end a 
complete thought. Many familiar words 
are spelled correctly, and approximated 
spelling is used for unknown words 
("hunted" for "haunted", "gost" for 
"ghost"). 
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PRIMARY Specialization 

Imaginative Writing 



COMPOSING Transition 

The fairy tale is the model for this short, 
imaginative story. This primary student has 
written a story with a logical story structure, 
beginning with once upon a time and ending 
with a dramatic conclusion. The plot of the story 
is a familiar one that many children would relate 
to. 

TRANSCRIBING 

This primary student is beginning to 
demonstrate her knowledge of sentence structure 
by beginning some sentences with capitals and 
ending some of them with periods. This is 
demonstrated inconsistently througout the story. 
Conventional spelling ; i used for most familiar 
words and easily decipherable approximated 
spelling has been used for unknown words 
Chary" for "fairy", "tehre" for "there). COMPOSING 
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PRIMARY 
Imaginative Writing 

COMPOSING 

This imaginative story follows a logical sequence demonstrating the 
student's awareness of the need for a beginning, middle and end to a 
story. His awareness of story structure is also evident through his use of 
the beginning "Once there lived..." Although he uses linking words to 
connect ideas, a number of his sentences are run-on sentences, requiring 
further editing. 

TRANSCRIBING 

The student uses capitals and periods with increasing accuracy 
throughout his story. Standard spelling is used for many words, 
although a number of errors are still evident in the edited piece ("new" 
for "knew"; "midle" for "middle"; "couldn't of" for "couldn't have"). 

This primary student, after conferencing with peers and the teacher, was 
able to edit his work with increased accuracy. The student would be 
required to reread his story and edit it once more to ensure that all the 
conventions of writing have been corrected in order to display his work 
publicly. The student does not yet revise work to add details or make 
other revisions to the content of the story. 
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THE SLEEPING GROUNDHOG 

Once there lived a groundhog that 
would not get up. He would sleep for 
millions of years. He had a friend 
named Sonec the hedgehog. He tried 
to wake up groundhog but no luck 
but he won't wake up but something 
happened. One day groundhog was 
gone. Sonec new that he couldn't of 
run away. So sonec went to find him. 
Finally he found him in the midle of 
the sewer hole so Sonnerbrought 
him back and now he was not 
sleeping again. He was awake. 
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PRIMARY 
Imaginative Writing 



COMPOSING 

The illustration serves as a plan for the student's 
creative writing below. The story explains the 
details in the illustration in simple sentence 
format. The story follows a logical sequence, 
outlining each event evident in the illustration 

TRANSCRIBING 

Sentences in this sample are complete thoughts 
which generally begin with capitals and end with 
periods. Subject and verb agreement is evident 
throughout and standard spelling is used 
consistently. The student correctly uses the 
apostrophe to demonstrate possession. 
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PRIMARY 
Imaginative Writing 



COMPOSING 

Based on a model of a familiar poem, this 
primary student demonstrates her ability to 
create a poem using a known pattern. Her use of 
adjectives to describe "holidays" adds creativity to 
the text and demonstrates the student's 
understanding of how to paint a picture with 
words. The illustration is added to enhance the 
writer's message 

TRANSCRIBING 

The format of the poem follows the conventions 
of familiar children's poems. Every line begins 
with a capital and each complete thought is 
ended with a period. Spelling is generally correct, 
although the title contains transposed letters 
("hoildays"). The writer makes good use of 
adjectives to bring meaning to her poem. 
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PRIMARY 
Imaginative Writing 



COMPOSING 

This late primary child demonstrates his ability 
to follow a familiar poem format and create his 
own poetry using repetition of words and ideas to 
create the images he is developing. The poem 
follows a logical sequence and format. 

TRANSCRIBING 

Capital letters and periods are used appropriately 
in most cases in this sample of late primary 
poetry writing. The student uses standard 
spelling for most familiar words and transitional 
spelling is used for unknown words ("gona" for 
"going to", "frant" for "front"). The use of the 
apostrophe for contractions is used 
inconsistently. 
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PRIMARY 
Imaginative Writing 



COMPOSING 

The writer demonstrates her awareness of story structure 
through her use of "Once upon a time" to begin her story. Her 
story maintains the narrative structure with a clear beginning, 
a middle section where a problem is described and an ending 
where the problem is resolved. Linking words are used to 
create complex sentences, and adjectives have been added in 
the revised /edited version to create a more descriptive story. 

TRANSCRIBING 

The edited version c c the story demonstrates the writer's ability 
to use the basic conventions of written English. Capital letters, 
periods, commas are used accurately throughout the piece and 
standard spelling is evident in the final version of the story. 

The writer has rewritten a draft with little description or detail 
and has tried to create a more imaginative, descriptive piece of 
writing through revision.The revised /edited piece 
demonstrates the author's ability to use adjectives to create a 
more descriptive story. 
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PRIMARY 
Functional Writing 



COMPOSING 

The illustrated list of items demonstrates the 
student's ability to record, in a list format, a 
number of items of importance to her. Each item 
is listed and illustrated separately. 

TRANSCRIBING 

This itemized list demonstrates the student's 
awareness of the conventional listing format and 
her ability to use standard spelling for the words 
in her list. Uppercase printing is combined with 
lower case in several words. 
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PRIMARY 
Functional Writing 



COMPOSING - BEGINNING 

This primary student's list is an illustration of a 
student experimenting with informational 
writing. The list format is one way to record 
ideas when planning or reporting information. 

TRANSCRIBING 

This sample of rhyming words, and words with 
double letters ("oo", "pp") illustrates the 
student's beginning awareness of phonics. It is a 
simple listing of words familiar to the student. 
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PRIMARY 

Functional Writing 



COMPOSING 

This list of favourite songs is a demonstration of 
this student's understanding of the list format. 
She was able to identify, number, and record in 
sequence the titles of a number of her favourite 
songs. 

TRANSCRIBING 

The student demonstrates her ability to use the 
basic conventions of written English in this list 
of her favourite songs. Most commonly used 
words are spelled correctly, although the use of 
the number "2" for the word "to", and "A. LIFE." 
for "alive" illustrate the use of easily 
decipherable approximated spelling in this list. 
Periods are used as place holders throughout the 
piece, and upper and lower case letters are used 
inconsistenly in the words in the list. 
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PRIMARY 
Functional Writing 



COMPOSING 

This report on octopuses is an example of a 
primary research report where the student 
relates a number of different facts that he has 
learned about the octopus. The facts are stated in 
simple sentences, with a drawing of the octopus 
to enhance the writer's thoughts. 

TRANSCRIBING 

This student uses capital letters to begin each 
sentence and periods to end complete thoughts. 
His ability to use standard spelling is for familiar 
words is evident, and he uses approximated 
spelling for unfamiliar words ("eeg" for "egg", 
"plasis" for "places"). 
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PRIMARY 
Functional Writing 



COMPOSING 

This questionnaire is an example of a primary 
child's version of a survey. Several different 
fruits have been identified and listed to elicit a 
response from the classroom teacher and other 
children in the class. 

TRANSCRIBING 

The student demonstrates his understanding of 
the survey format in this questionnaire. 
Although the fruits in the survey are spelled 
using approximated spelling, the words are easily 
decipherable, showing his awareness of initial, 
middle and final consonant sounds. His use of 
the question mark is appropriate for the task, 
although it is incorrectly placed in the survey. 
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COMPOSING 

This menu has been written for Zak's restaurant. 
It includes food items and prices and has been 
written to convey a message for the readers of the 
menu. 

TRANSCRIBING 

A primary student's awareness of the menu 
format is clearly demonstrated in this piece of 
functional writing. Many words are spelled 
correctly, and approximated spelling is used for 
unfamiliar words. The final "e" missing from 
the word "choclat" and "larg" illustrate the 
student's need to have this spelling rule taught to 
him during a mini lesson when conferencing 
with the teacher. 
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PRIMARY 
Functional Writing 



COMPOSING 

to be added 

TRANSCRIBING 

This grade 2 student has rewritten her Cake 
Time story to make it neater, more organized and 
easier for her audience to read. She has edited 
her writing so that upper and lower case letters 
are used appropriately and has modified the 
punctuation to fit her new format. 
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PRIMARY 
Functional Writing 



COMPOSING 

to be added 

TRANSCRIBING 

This edited version of the previous description 
illustrates the young writer's attention to the 
surface features of her work. She has, with 
direction, rewritten her story in final form 
attending to spelling and punctuation. The 
format has been revised to provide the reader 
with a piece of writing that is better organized 
and easier to read. 
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PRIMARY 
Functional Writing 



COMPOSING 

This primary student has written an explanation 
of his experiment in order to display it with his 
work. He lists the steps of his experiment in 
chronological order, recording for the reader the 
sequence of the task. The illustration - like the 
diagrams displayed in sophisticated science 
experiments, adds meaning to the text. 

TRANSCRIBING 

The student uses standard spelling for many 
words in this science experiment with easily 
decipherable approximated spelling for unknown 
words. Capital letters and periods are used to 
begin and end sentences, and upper and lower 
case letters are used appropriately throughout the 
piece. 
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PRIMARY 
Functional Writing 



COMPOSING 

This sample illustrates a creative writing format 
to convey information about the topic of pencils. 
It is an example of visual writing where the 
reader has to determine how to read the sample 
before being able to decode the message that has 
been written, 

TRANSCRIBING 

The student demonstrates his ability to use 
several of the basic conventions of writing in this 
creative piece of visual writing. Most words are 
spelled correctly. Punctuation, including the 
comma and period, and a capital letter to begin 
the piece are evidence of his beginning control of 
writing conventions. 
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PRIMARY 
Functional Writing 



COMPOSING 

This primary student uses her reading skills to 
find and then copy some technical information 
and adds her own information and illustrations 
to her report about Raccoons. 

TRANSCRIBING 

Capital letters and periods are used 
inconsistently in this writing sample. This 
primary student uses standard spelling for many 
words and easily decipherable, approximated 
spelling for unknown words ("fer" for "fur", 
"paly" for "play"). 
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COMPOSING 

This student demonstrates his ability to research 
information about fish and summarize it in his 
own words. The sample follows a logical 
sequence. The writer uses a variety of sentence 
types to make the report interesting for the 
reader. 

TRANSCRIBING 

In this sample, capital letters and periods are 
used correctly to begin and end sentences. 
Standard spelling is used throughout the piece. 
Subject and predicate agreement are still 
developing, as is the student's ability to use the 
apostrophe (fishes worst). 
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PRIMARY 
Functional Writing 



COMPOSING 

This grade 3 student has written a research 
project to record the attributes of various horses. 
In this example, one chapter of the project 
describing the attributes of the work horse is 
reproduced. The student, after collecting 
information about various kinds of horses, lists 
the characteristics of the work horse in simple 
sentences. 

TRANSCRIBING 

The student consistently uses capital letters to 
begin each sentence and periods at the end of 
each complete sentence. The contraction 
"they're" is correctly used to replace "they are". 
She uses standard spelling throughout the 
report. 
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PARTIAL — > 
BEGINNING— > 



Early 
Yaars 



COMPOSING 



M ill 



Superior 

Proficient 

Competent 

Adequate 

Limited 

Dependent 



TRANSCRIBING 



ER?C 



Work h+ors*S 

wor^ tf*j<?t~ -For* p>-eojpfz. 

TAey ^wi? o\ >^c\\ I of*. 

TTiey cqy) hof- ruiv\ c\ re&l I of. 

TA &y j / pr-e-hfy • 

Tk 
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Specialization 



Transition 



Junior 



FULL- 
PARTIAL — > 
BEGINNING — > 





Superior 
Proficient 
Competent 
Adequate 
Limited 
Dependent 



PRIMARY 
Functional Writing 



COMPOSING 

This student has chosen to write a thank-you 
note to her teacher correctly using some 
common elements of a letter (salutation, 
signature). The letter is a sequenced description 
of an activity participated in by the student. T he 
linking word "and" has been frequently used to 
connect the student's thoughts. 

TRANSCRIBING 

Standard spelling is used for common words and 
transitional spelling for less commonly used 
word ("scrached" for "scratched"). Capital letters 
have been used correctly for proper names and 
sentence beginnings. 



COMPOSING TRANSCRIBING 




Thahjsyou for /en^ny P* fur ^ ^ r ^n. 
I needed your black btccuse of Holloween . 
We tada pj>ce of pQp^r aftdthw wso>&ur 
trijfof colours and ran we used wr b\wk over 
Up very hard and ihen v/fi foofc our ruler 
and a;ra+cf)?d and made profanes ?f yo" 

from Nrrnna 
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Junior Writing Outcomes 



Beginning Acquisition 



Partial Acquisition 



Full Acquisition 



Vocabulary 



Organization / 
Style 



Form / 
Purpose 

Planning 



Vocabulary 



Organization / 
Style 

Form / 
Purpose 

Planning 



Punctuation 



Spelling 



Grammar 



Handwriting 



Revises 



Edits 



Publishes 



ERLC 



Writes to Express Personal Experiences and Imaginative Ideas 

begins to experiment with literary uses and expanded repertoire of uses an expanded repertoire of 



vocabulary 

attempts to combine the basic 
elements of story 



writes stories based on familiar 
stories, poems, and personal events 



with teacher assistance, uses listing, 
storytelling to plan stories 



vocabulary 

develops a coherent story-line 
around a basic plot 



uses basic story and poem structures 
to express personal feelings and 
experiences 

with teacher input, uses charts and 
webs to plan stories 



vocabulary to communicate clearly 
and accurately 

writes stories that include some 
character development; writes 
complex sentences and begins to 
develop paragraphs 

uses a variety of narrative forms; 
story, drama, poetry to express 
personal experiences and 
imaginative ideas 

uses charts and webs to plan stories 
independently 



Writes to Record and Investigate 



experiments with functional 
vocabulary 



functional writing is coherent 



writes to inform and explain; records 
information using various formats 



uses pictures, lists, and oral retelling 
to plan writing 



uses an expanded repertoire of 
functional words 



functional writing is coherent 
containing supporting details 

uses basic functional structures to 
report information in a clear, 
well-organized format 

uses diagrams, charts, webs, to plan 
writing (with teacher assistance) 



uses an expanded repertoire of 
functional vocabulary to 
communicate clearly and accurately 

writing includes some paragraphing 
and shows critical thinking 



writes to explain ideas, to make 
notes on topics 



uses diagrams, charts, webs to plan 
writing (with little assistance) 



Conventions of Writing 



begins to use commas and quotation 
marks (often inaccurately); uses 
other punctuation forms accurately 

uses standard spelling for commonly 
i used words; begins to spell 
I unfarniliar words accurately 



recognizes and correctly uses the 
j following parts of speech: nouns, 
! verbs, adjectives, adverbs 

! performs written tasks with 
increasing proficiency in written 
script 



uses commas and quotation marks 
with increased accuracy; uses other 
forms of punctuation accurately 

uses standard spelling for a larger 
bank of commonly used words; 
shows increasing confidence and 
accuracy in sp ellin g unfamiliar 
words 

writes subject- verb agreement; uses 
adjectives correctly to modify nouns 



developing a personal style of 
cursive script 



Revises and Edits Written Work 



begins to use suggestions of others to 
add detail and delete unnecessary 
detail; begins to re-read and re- write 
with teacher support 



proofreads and edits with teacher 
and peer assistance; does not yet 
revise or edit during drafting 



prepares selected pieces of writing for 
publication independently/ given 
selection criteria 



uses suggestions of others to add 
detail and delete unnecessary detail; 
often re-reads to re- write with 
assistance 



proofreads and edits with some 
assistance; begins to revise and edit 
during drafting 



prepares selected pieces of writing for 
publishing based on established 
criteria with support; beginning to 
articulate reasons for selection 



punctuates sentences accurately, 
including the use of commas and 
quotation marks 

uses standard spelling for a larger 
bank of commonly used words and 
for words encountered less 
frequently 

recognizes, understands and 
correctly uses -the following: nouns, 
verbs, adjectives, adverbs 

uses legible script efficiently 



adds detail, deletes unnecessary 
details after conferencing; re-reads to 
re- write with attention to ideas and 
expression 



proofreads and edits using a variety 
of references (eg., dictionary, 
thesaurus, word lists, peers, etc.) 
with little assistance; revises and 
edits some text during drafting 

prepares selected pieces of writing for 
publishing bas«.d on selection criteria 
independently; developing own 
reasons for selection 
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Specialization 



Transition 

FULL— >- 
PARTIAL— > 
BEGINNING — > 

Primary 



Early 
Years 



COMPOSING 



Superior 

Proficient 

Competent 

Adequate 

Limited 

Dependent 



JUNIOR 
Personal Writing 



COMPOSING 

The writer introduces her topic through the lead 
sentence of her story. She uses repetition for emphasis 
and incorporates phrases encountered in reading in her 
writing ("So at this point"). Many sentences in this 
personal piece of writing begin with common linking 
words and linking words are found in a number of the 
complex sentences use^ in the sample. 

TRANSCRIBING 

The writer uses capitalization and periods appropriately 
to begin and end her sentences. She demonstrates her 
ability to use an apostrophe when using a contraction. 
Standard spelling is used for most words, with 
approximated spelling being used for unknown words 
("ressece" for "recess"). Quotation marks for direct 
speech have not been used when direct speech. has been 
written. 



TRANSCRIBING 



re<xi|y b*My bc*-+ Sh«- Srrll l**t 

0 o<? ^cqJ^, rc^Wy (poio(ly 
ca+ -VhrS pcT^f X ums "Ce.osky -fo (Jet In 

3**4?!\7 r-\cd> €0 £A<s Sq?J[ *f*n£ go +0 

wash^co Sa-f be b*a(^ Jn o^e 
t~uY\u,ic. So r Tar, qs -fa 5-+ ^5 X couldt 

Tu'Meo I ^ c +* bqcK -fhe cfoss 

and if* fooK /AC +IA/0 rvtfruH c 5 
-the f^<A^A^ c*?dvfj- ^ q rc. 
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ERLC 



JUNIOR 
Personal Writing 



COMPOSING 

This writing sample was written to convey a message to 
the reader. In this piece of expressive writing the writer 
is able to reflect his feelings and emotions. He 
incorporates phrases a patterns observed in reading and 
listening ("Like I said") and uses a conversational style 
that reflects his purpose and audience. He selects 
appropriate words and phrases in order to convey his 
mood. He is beginning to use linking words and phrases 
and a variety of sentence types, including compound and 
complex. 

TRANSCRIBING 

The writer usually uses capitals and periods to begin 
and end his sentences. He is beginning to use commas 
with occasional accuracy and uses the apostrophe 
correctly. Standard spelling is used for commonly used 
words, with approximated spelling used for unknown 
words ("frind" for "friend"). Subject and verb 
agreement is evident in this writing sample. 



Specialization 



Transition 



FULL — >• 



PARTIAL — > 



BEGINNING — > 



Primary 



Superior 

Proficient 

Competent 

Adequate 

Limited 

Dependent 



COMPOSING TRANSCRIBING 



f n *nl f-T 1 M if) 

+ h<s fVcwVi fo London jW 
fo set VcKtyl- L-/'Ke, I ScKt'd 
h* y s my h&st -fyyod. uses cxlwqys 
£>/<*ye>d 5 ports fogeMt^ h/f 

\-hc 5C|'cvo<^«. center c*J/ 
fx^irtu*,*} on eV£,ny fr/p. 
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Specialization 



Transition 

FULL— >■ 
PARTIAL— > 
BEGINNING — > 

Primary 




Superior 

Proficient 

Competent 

Adequate 

Limited 

Dependent 



JUNIOR 
Persona! Writing 



COMPOSING 

This chant is an example of grade 4 writing. A poem has 
been written using a predictable pattern selected from a 
poem encountered in reading and listening. 

TRANSCRIBING 

Standard spelling, punctuation and capital letters are 

used consistently throughout this patterned poem. 
Good control of cursive script is evident, although 
manuscript printing is used for most capital letters. 

This student arrived from Sri Lanka in one year ago xvith some 
former English, This chant was written following an 
introduction and experimenting xvith the chant: JUNK FOOD, 
from Sonja Dunns book Butterscotch Dreams. 



COMPOSING TRANSCRIBING 





1 /cant 
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Specialization 



Transition 

FULL— >- 
PARTIAL— > 
BEGINNING — > 



Primary 



Early 
Years 



COMPOSING 



Superior 

Proficient 

Competent 

Adequate 

Limited 

Dependent 



JUNIOR 

Imaginative Writing 



COMPOSING 

This imaginative piece of writing is a descriptive piece 
of work by a grade 4 student. It demonstrates the 
student's ability to write expressively, using a variety of 
sentence types and descriptive words to create a picture 
of the setting in the reader's mind. 

TRANSCRIBING 

The student uses standard spelling for most words, 
although some words are still spelled incorrectly ("trial" 
for "trail", "bottem" for "bottom"). The student uses 
commas correctly to separate her thoughts and correctly 
uses capitals and periods to begin and end her sentences. 
She uses the apostrophe in "head's", but it is an 
incorrect use of the apostrophe. The story is an excellent 
example of the student's ability to use adjectives to 
enhance her writing. 



TRANSCRIBING 



When \ uwlfted c\oujn the tool high 
up on Yne mouoWtn,! saw big. 
ui^i-te Plu£Vy Cloudy pretfy pur^e 
c\n<4 red ftoioers and -fresW ^reen 
^roftS. The Season ujqs spring ajnc\ 
&s/ec\| •HVmg s me lied fresh, clean cxt\c\ 
svs/eef. Bee^ uere, \>uz-z.i every 

h&adfe in \he ?>voeef smeMmg flo^e^s. 
When \ reached Voe. WWm o-f 
moaVcun \ ^>aw/ \\\-\& pool of c\enr 
vJc\\e,r so \ VcoK of-P my <=jnoe<s c\nd 
wenV wading in ih& pool } otp+er 

V>ia¥ \ W\c\ a\o-V o£ ^un on my 
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EMC 



JUNIOR 
Personal Writing 



COMPOSING 

This narrative piece of personal writing demonstrates 
the student's ability to record his thoughts in a logical, 
sequenced chronology of events. Although a recent 
arrival to Canada, the student has created a story that 
defines a problem he is having and a resolution to the 
problem. He has also used this writing to express his 
feelings about wearing glasses. 

TRANSCRIBING 

This piece of writing is an example of a Junior E.S.L. 
student who is beginning to cvergeneralize the rules of 
written English prior to refining his writing skills. His 
syntax, grammar, and sentence structure are sometimes 
awkward, reflecting his stage of skill development in his 
second language. Standard spelling is used for 
commonly used words, approximated spelling is used 
for less familiar words ("laph", for "laugh''). 
Punctuation and capitalization is inconsistent, although 
the question mark has been used correctly. 



Specialization 



Transition 

FULL — >• 
PARTIAL— > 
BEGINNING— > 



O 1 r 



c*n\Z. +o reboot X/- *v<xs A*r<} +o Jt€ h^vrz/ 
fcrrt J°<nj lo /-/j-t fcoct&r giu£<J tnt, th* 

S° /o tht Joctor -/-Am T \~tn+ to -fK* 

X wpx so enbctrrarred T *et<) 4o 

f*Ki rhy ^/aSSas fo jv^o/. ^orry Hid 

me. fo ^ur^ uj> % U/he/> ± C f\t^ X was 

hcif QsiseryUi^ v^s f/ht, the*) * 
fhc^ht why £f H/qr Sc Aa.rc/ fos^**? 

it u^qs to Acty^/ to See ffiUi Yr\yn)Qtr\ 
To kyjo c/, icyT" fA fS. U^A ^' 



Primary 



Early 
Years 



COMPOSING 



Superior 

Proficient 

Competent 

Adequate 

Limited 

Dependent 



TRANSCRIBING 
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JUNIOR 

Imaginative Writing 



COMPOSING 

The writer shows her emotions and feelings in this 
piece of personal writing. She uses a variety of sentence 
types including complex and compound and also uses 
linking words such as "and", and "but" tc connect her 
ideas. The story is written in a logical sequence with a 
clear beginning, middle and end 

TRANSCRIBING 

Capitals and periods are appropriately used to begin and 
end each sentence. Standard spelling is used for most 
words, with easily understandable approximated 
spelling used for unknown words ("safisticated" for 
"sophisticated"). The writer uses the apostrophe for 
contractions, but incorrectly ("diden't") and does not use 
quotation marks when correct speech is indicated in the 
story. 



Specialization 



Transition 

FULL — >■ 
PARTIAL— > 
BEGINNING — > 

Primary 



Early 
Years 



Superior 

Proficient 

Competent 

Adequate 

Limited 

Dependent 



COMPOSING TRANSCRIBING 



ERLC 




Oo^ c\cxNj -f\rr\\j \dox <^ovncj +0 sclwl . SViC 
5ta jusA go-V fvCv/ gk$se$. NW^A" 
wW skt ZQxt\\. m4o V^er C 1*5 $ ev^ r s| 0 >c\e 

Wghmj . TV) 6 K.actar \o\\ 
^N^ryon^ ^0 sektyt down. Tke^ *f tangly 
d><k. f^y fdj so wWrtsstd sh^ 
a\wios+ s\*r\ c r }C n<y -f\*V o£ 
■^Kt day sV^ v4tTvV W^t c\y4 \o\A ker 
'f^&it r her £*H*r s*iA f+ $et\ V 
r*wtter \>ow yo* looV oh +hc oaisl^ on\-| 

+•14 o(l tbfc Us +V*+ cxni \Kty 
Ajie^l /^gh- 4£f<r scjyjol came 
\\oy<)Z arid VWay\keA V\er -ftxfher, 
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Specialization 



Transition 

FULL— >■ 
PARTIAL— > 
BEGINNING — > 

Primary 




COMPOSING 



Superior 

Proficient 

Competent 

Adequate 

Limited 

Dependent 



JUNIOR 

Imaginative Writing 



COMPOSING 

This grade 5 student uses the fairy tale genre in an 
original form. She supports her main character's 
mission by introducing a mystery (the missing ruby). 
The outcome of her story is a result of her character's 
uriousity with is introduced in her opening paragraph. 
Her purpose, which she fulfilled, was to write a "journey 
plot". The story shows logical sequence and resolution. 
Simple sentences are the main sentence format. While 
sometimes incorrectly, she is beginning to organize her 
thoughts into paragraphs. 

TRANSCRIBING 

Capitalization, punctuation, and quotation marks are 
used correctly. Nouns/verbs agree, and tenses are used 
correctly, as are pronouns. Although spelling is 
generally accurate, some errors are made ("villiage" for 
"village", "slidding" for sliding") 



TRANSCRIBING 



SeurdMr\g for -the ftoby 

In the villiage of Q,u<ib£c -there, li>fcd a 
little ojr\ nowed f*Wc^e. Monroe Wed 
Easter because she llhes 3earching for 
e$$5 and oiher things 0n& day in ttie 
villiage of Quebec a ruby vi(K$ rmV 
3^3. The, vi'Uia^e people wero talWng 
abou* t^e mi3?>m<^ red ruby. Monic^j& 

was evcited that 4he red ruby was 
missing. 

Wonic^ue Kre\ she. would -find the 
ttnissing rcci ruby. Monic^ue was searching 
for tne red ruby all nighh Day after 
doty fAonia^ue was looking for the red 
ruby. Monic^ue didn't give up she hept 
on trying fa find red ^ubN/- 

Monic^ue spoked a strange man fhat 
WOvS Suspicious. ^onic^vAc, followed him 
every he went. The wan w«ht to o> 
Stram^o P^Ce the man said "ft&d Ruby" 



Then fhe door Opened. There was cx 
iiiHc c/uC for Kon«c^c to find the ned 
ruby. 

Mon'ic^ue thought- the v^cd ruby was 
in the strange place because the 
secret- code j3 rtd ruby. Meniere, said 
u lhe code" The door opened. Mom'c^uc 
went ir>. Moni'que followed Kim. The rriar 
vvatHed -far. The man stopped. Meniere 
sow h>m go in another doon There w/qs . 
no secret code. He pushed c\ button 
then -the. door opened- ScxD^ed bacK * 
booause he- thought somebody y\t>s 
•following him. 8ut be didn't see nobody: 
He, went -father. Morv'c^ue savj h"^ +aKe 
oiAf a red ruby, ft snahe came sWddmo 
out. The snaKo* bit him because he 
stole the t>ed ruby. The Viliiafte c^ave. 
the red ruby to Mohic^Lie because stir, 
found it. Monic^ue and the ViiWa^e peopf 
liv/cd happfjy ever after. 
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JUNIOR 

Imaginative Writing 



COMPOSING 

This grade 6 student uses writing to express feelings and 
emotions. This short story illustrates her growing 
awareness of the issue of racism and how it affects 
children. She uses a variety of sentence structures 
including complex sentences and incorporates direct 
speech into her writing to develop the story-line. 

TRANSCRIBING 

This story demonstrates that the student has a good 
command of standard spelling. She uses commas and 
quotation marks accurately in complex and compound 
sentences. Some grammatical errors are evident 
("earned" for "came", "racism" for "racist"), that reflect 
the student's E.S.L. background. 



Specialization 



Transition 

FULL— >■ 
PARTIAL— > 
BEGINNING — > 

Primary 




Superior 

Proficient 

Competent 

Adequate 

Limited 

Dependent 



COMPOSING TRANSCRIBING 



Mo, 



ERJOT fOrV MAILABLE 



CUo- <Uy a. /Mi pint mamtcC TTfoJta&cu qa^ooC 

fou -Ar fly £r mJ^I^ Ms, JLuL> 

<M*t ML Ajw -fxmorJUs. JJd, Aaumt 

Jfe hid* Ufa CIUJ^ JbLMXh, tl<UJJ^rr% 

O^JtVX, b /TTVTSKtkv, lfltt*K6l> A6J*L MjUj 
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FULL — >■ 
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■ 
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COMPOSING 



Superior 

Proficient 

Competent 

Adequate 

Limited 

Dependent 



TRANSCRIBING 



ERLC 



JUNIOR 
Personal Writing 



COMPOSING 

This sample of personal writing demonstrates the 
writer's ability to express her thoughts clearly in logical 
sequence. She uses descriptive language and 
illustrations to enhance her ideas. 

TRANSCRIBING 

The student uses simple sentences that begin with a 
capital and end with a period to express her thoughts. 
Standard spelling is used throughout the piece. A few 
errors are evident in her use of conventions including 
the spelling of the word "neeling" for "kneeling" and a 
run-on sentence. 




Her I etter oXmxm^s Corned 
ploWc \5 usually Q — 
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JUNIOR 

Functional Writing 



COMPOSING 

This grade 4 student has written a report to describe his 
house. The account is correctly organized into 
paragraphs, although the writer still writes using 
mainly simple sentences. The report is written in a 
logical sequence based on the student's observations of 
his own home 

TRANSCRIBING 

The student is able to spell all words in the story 
correctly and uses capital letters to begin sentences and 
for abbreviations (V.C.R.) appropriately. Periods are 
consistently used to complete sentences. There is 
generally agreement between subject and predicate 
except for the last sentence where "is" is used instead of 
"are". 



Specialization 



Transition 

FULL— >■ 
PARTIAL— > 
BEGINNING — > 

Primary 



Early 
Years 



Superior 

Proficient 

Competent 

Adequate 

Limited 

Dependent 



COMPOSING TRANSCRIBING 



ERLC 



Jkd<Xisr>j t ^ffJ^Ji ^am$- 4As /(ra^^njfrvJc 

fi^JUL* /L07?yr^ . ^X^t -^XAA^J J^CKTVyj 

1L Ut 

XktAX, ^ <cW-f tr ^ oJi ujKf 
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Specialization 



Transition 

FULL— >- 
PARTIAL— > 
BEGINNING— > 



Primary 



Early 
Years 



COMPOSING 



Superior 

Proficient 

Competent 

Adequate 

Limited 

Dependent 



JUNIOR 

Functional Writing 



COMPOSING 

This research report is an example of a Junior E.S.L. 
student who has collected and synthesized information 
about a topic in order to write a report. The student is 
beginning to use complex, compound sentence and has 
separated his topic into a number of different categories 
in order to structure his writing. The report has a clear, 
logical format and structure. 

TRANSCRIBING 

This student uses punctuation and capital letters 
accurately in his report. Word order and syntax are 
sometimes awkward - a common feature of the writing 
of an E. S. L. student. Standard spelling is used for most 
words, with approximated spelling substituted for the 
word "vessels". The homonym "where" has been 
substituted for "were". 



TRANSCRIBING 



Goo<MnC is o, n*vtwr*l pTQ<k<Ac)c <K Coco* 

y£^f\s vi\\ere. c^ewiti^ cocoes W^e s 
T\r\t cocda powder \J W\aoV fWow^r +k*yi 

r*i 6** yevvr bU<d pressure. 
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JUNIOR 

Functional Writing 



Specialization 



COMPOSING 

This book report is an example of a grade 4 student's 
writing. She demonstrates the ability to synthesize and 
report the main idea of the story, and summarize the 
plot. The student uses a variety of sentence formats and 
has organized her ideas into paragraphs. She states her 
opinion of the book, but does not go into detail to 
support her opinion. 

TRANSCRIBING 

This writing sample illustrates the consistent use of 
standard spelling. Subject/verb agreement and the 
correct use of punctuation are also demonstrated. 
Although the student uses the apostrophe correctly in 
some places (Mary Kate's), she does not yet consistently 
use it appropriately (Best Friends Club). 



Transition 

FULL— >■ 
PARTIAL— > 
BEGINNING — > 

Primary 



Early 
Years 



COMPOSING 



Superior 

Proficient 

Competent < 

Adequate 

Limited 

Dependent 



TRANSCRIBING 



Jb^ xin^ ^/uvt^ , tkXx- ^ *f*^ Jmk> JtiJJU* 
J^<Lt Ay JLucor^ Tfl+su^ 



4 C&j&. 
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Specialization 



Transition 

FULL— >- 
PARTIAL— > 
BEGINNING— > 
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Early 
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COMPOSING 




Superior 

Proficient 
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Adequate 
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Dependent 



JUNIOR 

Functional Writing 



COMPOSING 

This persuasive piece of functional writing illustrates 
the writer's ability to construct an argument against 
driftnet fishing. He reports the facts in the case in 
descriptive, complex sentences. The writer uses linking 
words such as "because" and "and". He is able to 
construct paragraphs to separate his thoughts 

TRANSCRIBING 

The writer uses commas, apostrophes, capitals and 
periods accurately. He uses the exclamation mark for 
effect at the end of the letter. Standard spelling is 
generally used throughout the piece, although the 
writer seems to have overgeneraralized about when to 
double consonants e.g. "wastefull", "verry". Some 
approximated spelling is still evident ("mammels", 
"curtins"). Agreement of subject and verb, adjectives 
and nouns is accurate throughout. 



TRANSCRIBING 




Or»£*trwV fishing is <\ vzrry cv*s/"«/fu// 
method orf A$h»'n<^ ^OiD^ on fn CWftt* 
d>? "VH^ P^ci-f/c Oceo,n- Dnf/*ne.f h'oy i«5 
fc,/!/o<j thousands of sec\ kirfo /^^Wes 
& y^Qp Sonc people ~fh& ccrfj^s 

of d&aihj because they arc $\ro+*htot r/^f 
across 9 r * y * ' e to/g r«+ 1' o p ro 

so 4haf if- nzfaS '"+" &f*yyos+ iVnp*5 Ji'bJ* 
tor i Kem fo t>]i <yr*te uAffoouf geff»o^ 

o$ ar ( rv-iC*/s ge4- caught , n -f^ 

ocU »*)cj tv^n -fbntj qr* ^hrou/n 6<\ck /O ++7-6 
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JUNIOR 

Functional Writing 



COMPOSING 

The writer establishes and maintains a clear purpose in 
her writing. She has a good sense of audience and is 
able to express her ideas in detail. She uses a variety of 
sentence types, including compound and complex 
sentences. Her writing is descriptive and logically 
organized. Linking words like "because", and "and" are 
used to connect the writer's ideas. 

TRANSCRIBING 

Periods, capitals, commas and exclamation marks are 

used accurately throughout the story. The author uses 
the apostrophe correctly in the contraction "can't", but 
does not use it to demonstrate possession ("babies 
messes"). Subject/verb agreement is evident. 



Specialization 



Transition 

FULL— >- 
PARTIAL— > 
BEGINNING — > 

Primary 



Early 
Years 



COMPOSING 



w 



Superior 

Proficient 

Competent 

Adequate 

Limited 

Dependent 



TRANSCRIBING 



ERLC 



JxuX. 3 Sty Oat Jd ythL 
1*mt qav) VtWJ hjtk Xwk. 

p<*J n Jujl<& OrtJLprwiM. i^yCOUAXLL Jh^M. 
""to >C^a^ ILo-mSL Xo^tA. £J\t/ ibdb. • 

mjy^ Xx' r Y^ OULWaM -fy^orrfs (\ jpcKnXndA. 
/^Vxku s£&^. JiLe^ Xa-tYv J^Qj^ 
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Transition 

FULL— >■ 
PARTIAL — > 
BEGINNING— > 

Primary 



Early 
Years 




COMPOSING 



Superior 

Proficient 

Competent 

Adequate 

Limited 

Dependent 



JUNIOR 

Functional Writing 



COMPOSING 

This report, written in a clear and logical f ormat, was 
created by the writer to report on the information 
learned while completing a mathematics task. The 
report is the author's written interpretation of the 
information he compiled while creating a graph. 

TRANSCRIBING 

This junior student demonstrates the growing control 
he is developing over the conventions of written 
English. Spelling and punctuation are used correctly 
and handwriting illustrates a developing personal style 
of cursive script. 



TRANSCRIBING 




ft*, fat WoJ: off Jk ? a^di /0 

yuA. olJU- u/Vul tJ\L AAA*** Juju}Jc£. . 
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Functional Writing 



Specialization 



Transition 



COMPOSING 

This student has written a letter as a personal account of a 
school experience. In the letter she descrioes the experience 
and provides the reader with her own opinion of that 
experience. She has structured her letter to include A\ of the 
major components of a letter: the return address, date, 
salutation and signature. She has appropriately structured BEGINNING— > 
her writing into paragraphs and uses compound and 
complex sentences. The computer was used as a tool to create 
a neat, finished version of the letter. 



FULL— >• 



PARTIAL- 



Prlmary 



TRANSCRIBING 

The student has incorporated the appropriate structure for 
personal letter writing (salutation, date). Vocabulary is 
indicative of a personal letter. Punctuates sentences 
accurately including the use of brackets, commas, colons. 
Sentence structure includes phrases, compound and 
complex sentences. Uses paragraphs to structure writing. 
Composed and revised on the computer. Correctly uses 
parts of speech. 



m 



Early 
Years 



COMPOSING TRANSCRIBING 



Superior 

Proficient 

Competent 

Adequate 

Limited 

Dependent 



Monday November 30. 1 992 

Dear Mom and Dad 

ft. tN» year we era leamrvg V I P thii program ie about befttfcng.creatng 
impreepona deaewn makjng (oYuge). and peer preeeure We Save efreedy done 
befcttltng We learned about people end the*- teeenge. we neve afeo kerned about 
put'dovme 

Creating impreeetona wae my levourrte one We hed to create other people 
with fun tooting et them We hed to pick e pereon from eech group and oreete a 
per ton I wee one o4 the people who wa» poked. I wa« Me Know ft all) I had to drees 
up and people had to look at me and by my tmpreeewne they had to guee* who i 

We heve juai Imahed daemon making We had many people come to our 
deae to tafc to ua Nee e potee officer, an ex-dtjg addict and oehere had come We 
learned about our vaiuee and our tivea and about gceng on dtflerenx drecDone 
Oeoaton making realty hetpe me by domg the nght thing 

We are etartng peer preeeure and it ta nettt The ached nurae came to our 
daaaroom and ahowed ue vtdeoa about peer preeeura There reeJly ram a tot to tH 
because we juatataned but even though \%ty to keep you up to date 

Thank -you, 
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Specialization 



Transition 

FULL- 
PARTIAL-^ 
BEGINNING — > 

Primary 



Early 
Years 



COMPOSING 



Superior 

Proficient 

Competent 

Adequate 

Limited 

Dependent 



JUNIOR 

Functional Writing 



COMPOSING 

This report on dinosaurs illustrates how the writer has 
used writing to review the learning that took place 
during ar extended classroom project on dinosaurs. Her 
report is clearly written with key events in her learning 
highlighted. The writer outlines the process she used to 
complete her research in a logical, organized format. The 
writer uses compound and complex sentences and a 
number of adjectives to express her thoughts in this 
report. 

TRANSCRIBING 

The student demonstrates a good command of the 
conventions of writing. She uses punctuation accurately 
and uses standard spelling almost consistently 
throughout the piece. 

Adjectives are used to enhance the meaning of the text 
and to create a more expressive piece of work. 



TRANSCRIBING 



d i r\ c;a <*ur\5, roc tS and mirier*/^ ^/c«oo^ 

Mustuw,. Y\vs. Wolfs on n^of \oio{ us Mc*/ 

Hobbor'iV. ka*s *m 0»roA «c-o I ojt'&t 
who h tnd rrs c*r\y \ * "tar e % items <* t\ d 

Ar?4tr ?ewv ynf^f^ Mrs. Hcit"^ Jobber U yi 

Showed ^5 p»ciwr<S of volcanoes <*Y\<£ 
^hd I listened ^Ar6. Vfo ^ ber/An -f*u^h+ 

3Ke v\/o*s 



7 1 



Wt^ rnoved in "to 
O^co o^joi'n , X wot* 
/-fern* wkieA K^rc 
akclc'/ons , I ^ven hcsc4 ry»y 

f^e, .sfor, .sfo rV«S *P 

X */*s very />ifere.5fec{ 
1 



y 
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JUNIOR 

Functional Writing 



COMPOSING 

to be added 

TRANSCRIBING 

to be added 



£Q jjU ^<^v JuU ±*Arr&f> Xi^t afosmte 
&WAJff ytfy rmjjfc ^TTW^t jtKcuT^ o- /vniiAdTL 

2<r -Of &r CfOOO J+grmtcJs ^jurvtC^/LanU^ . 

a/re 

tfV*on yrim^ Vf> jfa *t$0 f^oJh^prJk&i "• 

^ J+JtJL. £TJL 

^p£Tft\ 6*tiJtA-> JUraf* Aufft thcJ^ 

QTLWiZ a+ Jfuytifc a* 1th* xKcfi 
&vu^ <VU >Z!©Tr ojjLr+xf ^um^ 
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Specialization 



Transition 

FULL— >- 
PARTIAL — > 
BEGINNING — > 



Primary 



Early 
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Superior 

Proficient 

Competent 

Adequate 

Limited 

Dependent 



COMPOSING TRANSCRIBING 



/mMiSTL Ad* -cist bum. Cj6 d+y 

IjfU sOiuM'i jULtJbcK Xt*. <4"AH Adt OSrxJi 
mpU/ Styru- XAsy\ <uAnJf, fkx 4t</n 
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Specialization 



Transition 

FULL— >■ 
PARTIAL— > 
BEGINNING — > 

Primary 



Early 
Years 



COMPOSING 



Superior 

Proficient 

Competent 

Adequate 

Limited 

Dependent 



JUNIOR 

Functional Writing 



COMPOSING 

This grade 4 student began his research by reading books 
about the topic of the telephone to gather data and 
information. He made jot notes about his research topic 
and then used these notes to write a rough draft of his 
report. 

TRANSCRIBING 

Paragraph form is beginning to be used, although 
sentence format is still simple. In the rough draft of the 
report several spelling errors are evident. After editing, 
the final copy demonstrates that the writer attended to 
the conventions of writing by proofreading and 
correcting spelling and punctuation. 



TRANSCRIBING 



Ttlephones Very iASfrfuW. Qv\t 

day ill July \oH -f\\exAnchr 
<?r»hw &ell ,7? %?fed the itltfbne. 
BCGmaS^ Before iei^?^ne5 theft 
W^re telcpPaphS') they were hard 
•fo \At\Jtrsi a no*. How every bod/ 
U)icJ£^Sf cifio'S 4e\ephon*S. But the* 
one c)^y 4iex#ftJer fifiham &e\ j 
JieJ. He died on kiaqiasI- 2, 
ffij. Buf \htft wert 
-telephones left behihd b^t 

Soon SOmionQ. f QUftd ©u-f \)qw to 
/h tt)t Wopld iVi^t you cc\fl phone. 

to. U iS tar far beftid 

SS,ooo,»oo places, Vn tht oi<J J*y3 

Would he Very iuty + 0 hav'C 
ca telephone. Bu-f- novv a/wosf 



everybody h«s e* font, -the fti^st 
company finowvi f a r \eleyhcnVS if 
fl€l/ C<xnc«bi t In ihe 2 0 +* century 
Someone made- cMtf iAvx)ef the 
Ce^ So parole Could talk over 
the Sec. 

rWWeSt 
are. «re 
phones it 

+eJe pUon 
c*V\d So 

iS ]he> 
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Transition Years Writing Outcomes 



2'M 



Transition Years Writing Outcomes 



Vocabulary 



Beginning Acquisition Partial Acquisition Full Acquisition 

Writes to Express Personal Experiences and Imaginative Ideas 



experiments with different 
vocabularies 



uses a variety of vocabularies 



uses a variety of vocabularies for 
specific purposes 



Organization / 
Style 



Form / 
Purpose 

Planning 



writes stories that include 
well-structured paragraph 
development and character 
development; uses complex 
sentences appropriately 

uses a variety of narrative forms 
to express own and other's ideas, 
feelings, experiences 

uses lists, charts and webs to 
independently plan stories 



writes well-constructed narratives 
with consistent characterization, 
time and place; uses sentence 
structures for specific purposes 

begins to use literary conventions: 
mood, suspense and figurative 
language in narratives 

researches details in conjunction 
with the plan 



writes well-constructed narratives 
with well -developed 
characterization and setting; uses 
repertoire of sentence structures to 
enhance writing 

uses the literary conventions with 
increased skill to write imaginative 
stories 

revises the L>n based on the 
connected research 



Vocabulary 



Orgariization / 
Style 

Form / 
Purpose 

Planning 



Punctuation 



Spelling 



Grammar 



Writes to Record and Investigate 



uses a variety of functional 
vocabularies 



writes using paragraphs, critical 
thinking and easily accessible 
organizational style 

writes functional pieces that are 
concise and well informed using 
appropriate formats skillfully 

uses diagrams, charts, webs to plan 
writing independently 



demonstrates some awareness of the 
appropriate use of registers 



demonstrates some awareness of 
how content and style are adapted 
for the audience 

independently selects and uses 
appropriate formats to present 
information (letters, logs, reports, 
summaries, news) 

plans using material from more 
than one source of information 



uses appropriate registers for 
communicating 



adapts the style and content to the 
needs of the audience 

demonstrates a repertoire of 
explanatory and expository forms to 
convey information 

routinely researches information as 
part of the planning process 



Conventions of Writing 



begins to use colons, semi-colons, 
apostrophes and abbreviations 
with some accuracy 

uses standard spelling for most 
words used 



recognizes and demonstrates a 
beginning use of pronouns, 
conjunctions, clauses, phrases and 
tense 



frequently uses colons, semi-colons, 
apostrophes and abbreviations, with 
increasing accuracy 

uses standard spelling for words 
used; spelling of terms from 
specialized subject ai* ,s becoming 
more accurate 

shows an increasing understanding 
and use of pronouns, conjunctions, 
clauses, phrases and tense 



uses colons, semi-colons, 
apostrophes, abbreviations accurately 

uses standard spelling for words 
used, including terms from 
specialized areas 



recognizes and uses pronouns, 
conjunctions, clauses, phrases and 
tense 



Revises and Edits Written Work 



Revises 



Edits 



Publishes 




rereads to rewrite with attention 
to ideas, structure, style, 
vocabulary, and expression, with 
support; begins to analyze written 
work independently 

proofreads and edits using a 
variety of references; begins to 
revise and edit words, ideas and 
expression during draft writing 

prepares selected pieces of writing 
based on self-selected criteria; 
articulates reasons for criteria and 
selection with support 



rereads to rewrite with increasing 
skill with attention to ideas, 
structure, style, vocabulary and 
expression, with support; analyzes 
written work independently using 
suggestions of others 

proofreads and edits using an 
increased bank of references; revises 
and edits words, ideas, and 
expression during draft writing with 
increasing skill 

prepares, with increased 
independence, selected pieces of 
writing for publication; articulates 
reasons for selection 



<~ J k) 



independently rereads to rewrite, 
analyzes written work incorporating 
ideas of others 



proofreads and edits independently 
using a variety of references; 
independently revises and edits 
words, ideas and expression dtiring 
drafting 

independently prepares selected 
pieces of writing for publication; 
clearly articulates reasons for 
selection criteria 
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Specialization 



FULL— >- 



PARTIAL— > 
BEGINNING — > 



Junior 



Primary 



Early 
Years 



COMPOSING 



Superior 

Proficient 

Competent 

Adequate 

Limited 

Dependent 



TRANSITION 
Personal Writing 



COMPOSING 

This expressive piece of writing, created to describe the 
personal experiences of the writer, demonstrates his 
beginning use of descriptive phrases, figurative language, 
adjectives and adverbs. The story has been organized into 
paragraphs where the writer deals with a number of 
events utilizing limited transitions between events. 

TRANSCRIBING 

The writer uses standard spelling and incorporates a 
number of clauses and phrases accurately in his writing. 
Although he uses a variety of punctuation forms in the 
story, he frequently inserts commas to set apart phrases 
and clauses when they are not needed. 



TRANSCRIBING 



Skating and a Salad Bar 

As I stepped out onto the ke, I felt the way that a baby 
must feci as they prepare to take their first steps.. I couldn't 
trust my feet alone, so I grabbed the arm of my skating 
companion, Anna, This wasn't my first time skating, but it 
had been three years since my last opportunity. 1 did a few 
Laps around the arena, slowly but cautiously, and managed to 
prevent myself from falling. By the end of the morning, I 
was racing around in circles as If my skates were on fire. 

Next, we were off to the bowling alley. When we arrived 
at ThornclifTe Bowkrama, the other half of the group wasn't 
there yet, so we decided to eat lunch. Somehow, I ended up 
in the small restaurant beside the Bowierama, with Mr. 
Henry and Anna. After I ordered what Mr. Henry called a 
typical teenage meaf of onion rings and a coke, he spent 
twenty minutes ranting and raving about how excellent the 
salad bar was. During all of this, all that I could think about 
was that I must look like a total nerd in the tacky, red and 
green bowling shoes with my shoe size that I was wearing 
on the back . 

After lunch, I went on to play five pin bowling. In my 
first game, I bowled a 98. Not too impressive. In the second 
game, I got a strike and I started to jump up and down. It 
took two people to make me calm. Unfortunately, this game 
was stopped halfway through because it was time to leave. 

Mr. Henry was still talking about the salad bar the 
next day. 
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TRANSITION 
Personal Writing 



COMPOSING 

In this personal account of a school ski trip the writers 
share with the reader their emotions and experiences in an 
expressive, conversational format. The writers have used 
a variety of sentence structures which they have 
organized into paragraphs. They have enhanced their 
writing by incorporating descriptive phrases, figures of 
speech, adjectives and adverbs. 

TRANSCRIBING 

The writers use a variety of punctuation including 
contractions and direct speech with increasing accuracy. 
Standard spelling is used for most words. The writers 
demonstrate their understanding of and ability to use 
pronouns, conjunctions, correct tense and phrases 
throughout the story. 



Specialization 

FULL— >- 
PARTIAL— > 
BEGINNING — > 



Junior 



Primary 



Early 
Years 



COMPOSING 



Superior 

Proficient 

Competent 

Adequate 

Limited 

Dependent 



TRANSCRIBING 



ERLC 



OUR TRIP TO ST DONAT 

Humans weren't made to get up before the sun. But we 
did anyway. Tbe bus was full of tired, teenage traw^llers. Sad 
laces (and some wry nappy faces!) waved goodbye to their 
parents as the bus pulled out of the lot. The bus ride seemed 
to take focever to get there. Images and pictures of St. Donat 
flashed through our minds. The excitement began as soon as 
we entered Quebec. Our welcome was a huge snowfall At 
the first sign of sld hills, peed our pants(just Iddofng). 

When we arrived, exhausted and hungry, the instructors 
were ready to direct us to our rooms. The next m oraing, we 
hit the slopes! Then came the moment of truth, could we 
actually SKI? (That's for us to know and you to figure out) 

During our free time off the ski hill, Simi and I ventured 
out into the little town of St. Donat to mix and m ingle. Ya 
right. In the post Office we had one of our most 
embarrassing moments. Our goal was to buy some stamps. 
Seems simple, doesn't ttt Not in Quebec. 
"Timb— ers seel voo play?" 

The woman looked at us as if we were crazy. Sarah and I 
tried to hide behind each other. 

"Would you like some stamps:" the woman said trying to 

hide a smile. 

Bingo. 

We'll never forget that moment. But apart from that, we 
had a balL St* Donat was really fun and we all would gladly 
go back. These mem oriel will be with us forever. 
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FULL- 
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BEGINNING — > 



Junior 



Primary 



Early 
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COMPOSING 



Superior 

Proficient 

Competent 

Adequate 

Limited 

Dependent 



TRANSCRIBING 



TRANSITION 
Personal Writing 



COMPOSING 

This wr *:ng sample is an illustration of the writer's ability 
to use the letter format to provide the reader with 
personal, anecdotal information about her life. The writer's 
ability to organize her thoughts into sentences and 
paragraphs, and her use of expressive language are 
evident in this letter. A variety of sentence structures 
incorporating a number of literary conventions have been 
used in this example. 

TRANSCRIBING 

The writer demonstrates her ability to use a number of 
forms of punctuation and grammar throughout this 
sample. She uses the apostrophe, quotation marks and 
parentheses in her letter as well as pronouns, 
conjunctions, and phrases with increasing understanding 
and accuracy. The writer uses standard spelling with 
increasing competence although errors are still evident 
("athelete" for "athlete"). 



September 15, 1992. 
Dear Mrs.Taguchi, 

I tra now in the eighth grade of Milne Viliey Middle School, soon going 
Into a Catholic school dose to me ruined O'Connor Secondary school* I'm 
already worrying about hips\ school when I'm Just starting grade 3. I am a bit 
of a worrier. Last year my grades hid gone a lot lower then I thought they 
would. This year I hope to be working much harder, but there is one thing 
that I it ally have my heart set on since grade six. That is female athlete of the 
year. Even if I don*t get it (since 1 probably have a lot of competition) it does 
not matter because I love to pity sports and! will haw run doing it. 

One of my favodue sports is hockey, I have been playing for six years, 
and on a boy*! team. The boys don't make run of menow. They treat me like 
one of the guys (except a few that grunt and say "uh! [fs a girU"). It's been 
kind of hard to get this reputation but since I've lived with two b rotters I 
know pretty much about guys, (and that they Like to walk around with only 
their boxers on!) 

Since I haw been t liking about brother I should tell you about the rest 
of my family. All of my family Is older. Robert who is 20 finally left to college 
in Ottawa. I ppess I miss him since I mostly lookup to him he Is very good* 
natured and funny but he is also very irresponsible. The next one up is my 
sister, Ana. who is 24 is a great cook, and who I can not stand!! She is getting 
nicer but she still bothers me but that's sisters for youtH Last but not least Is 
the married ond Ft ank, who is 26 and just got married this Aujpj it. My 
sister in4aw Is very nice and I am glad that my brother met and married her, 
her name is Sara. They have a wonderful condo up in Richmond Hill and I 
also miss him a Lot. My mother is soft-spoken, smart and is from England. 
My father is Columbian (South tm erica) is a good tennis player (I love to 
win!), and is a doctor. I loverny parents both very much (and they can Let me 
stay for another ten years). This has been a good year so far, and I hope it 
will be the best year in Milne Valley. 

Sincerely, 
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TRANSITION 
Personal Writing 



COMPOSING 

The writer has chosen to express his beliefs about 
conserving the rain forest in a well-crafted poem. He 
demonstrates his ability to use rhyming couplets along 
with free prose to create the mood and setting of his 
theme. The vocabulary in the poem is sophisticated with 
adjectives used effectively to describe the setting. 

TRANSCRIBING 

The writer has good control of the conventions of written 
language. He makes good use of conjunctions, pronouns, 
and clauses to create the poem. Punctuation in the form of 
commas and periods is accurate. Correct spelling is 
evident for most words, although there is a need to focus 
on the use of the apostrophe— incorrectly used in the word 
"it's" and not used, but needed, in the last line of the poem 
in the word "loggers". 



BEHUTV 

Long ago, 

The earth was green, 
The grass was lush, 
The air was clean, 
find the pinnacle of the earth was the rainforest. 

It's beauty was breath taking, 
find the sights were dream making, 
fill the animals filled with joy, 
With all the natiue girls and boys. 

But then one day the loggers came, 
find they became the ones to blame, 
For the cutting of those awesome trees, 
That carried so many luscious leaues. 

life now must join and try to stop, 
The mighty loggers deadly plot. 
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FULL—: 
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BEGINNING — > 



Junior 



Primary 



Superior 
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Dependent 



TRANSITION 
Personal Writing 



COMPOSING 

This personal narrative is a thoughtful analysis of the 
mission statement of the North York Board of Education. 
The writer demonstrates her ability to interpret an abstract 
idea in her own terms, using her own set of beliefs and 
values. The writer skillfully uses a variety of sentence 
structures in this well-planned, logically organized essay 
format 

TRANSCRIBING 

The student demonstrate good control of the conventions 
of written English. Phrases and clauses are used to enable 
her to create complex sentences. Punctuation, including 
periods, commas, quotation marks and apostrophes are 
accurately used. Correct spelling is evident for most 
words, although there is some confusion about the use of 
"their" for "they're" and "except" for "accept". 



COMPOSING | TRANSCRIBING 



The Importance of the 
North York Board of 
Education Mission 

The mission of the North York Board of 
Education is to empower every student to 
learn, to achieve success, and to 
participate responsibly in a pluralistic, 
global society. 

To me this mission is a very important 
one, to all the students in the Board and 
to their future. It means that the Board 
wants to give the power of learning to 
every student in North York and make sure 
that they're learning what their supposed 
to. This goal might be hard for some to 
achieve, but if they do, it will change the 
students future entirely. 

The Board also wants us to achieve 
success. This is also a very important part 
of our lives, achieving success. If we 
never know what success is like, we will be 
used to failing. Failing is good for 
learning lessons, but if we have already 
learned that lesson we shouldn't make the 
same mistake again. I think that the Board 
is trying to teach us that, to learn from 
our mistakes and to achieve our goals the 
next time around. 



I think the statement "participate 
responsibly" means that whatever you are 
doing, you do in a responsible manner and 
take responsibility i what you do. One 
thing that is very important to teachers 
and the school, is the safety of the 
students. If we are to participate 
responsibly in activities we can't 
physically or emotionally hurt anyone, 
ever! We also have to take responsibility 
in what we do, for example get homework 
done when we are asked, and do the 
recommended amount of homework we are told 
to do. 

The most important statement in this 
mission is responsibility in a pluralistic, 
global society. To me this is the most 
important because if there is one important 
lesson we have to learn in school, it would 
be to except people the way they are and 
not to judge people by their colour or 
race, but by the way they are inside. If 
you grow up learning that prejudice is 
right, then you will never survive in the 
real world. 

I think the Board could polish these 
skills up, but over all I think they are 
doing a good job. Things like racism are 
hard to teach, people have to build those 
kinds of skills by themselves. Good job 
Board! ! 
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TRANSITION 
Personal Writing 



Specialization 



COMPOSING 

This personal narrative exhibits the author's skill at using 
descriptive language. Many literary conventions including 
adjective and adverb phrases have been used to create the mood 
the writer is trying to convey. The author skillfully creates a 
variety of sentence structures to enhance his writing and engage 
the reader. The story is well organized with logical transitions 
evident between paragraphs. 

TRANSCRIBING 

Conventions of writing are well under control in this personal 
narrative piece. The student uses periods, capitals, quotation 
marks and commas accurately and most words are spelled 
correctly. Although there are some spelling errors, they do not 
interfere with the meaning of the text. Adjectives and adverbs 
are used to add interest to the text. The writer makes good use of 
pronouns, conjunctions, clauses and phrases throughout the 
piece. 
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Primary 



W X tvy ^W, juf^A^ off a div*^ txtrd 

ir^o • W PmJt. jm^ whtn X *r*y Sou' 4+*k W^h. *Th* 

^JCTr^y^ KOijtti *iU 16*** Co c\m*r m my 

TWfc youmi va»+ hot fco*% ^ (^M<1 I couici tt^ 
f ml tt* fck*4*ft ^ ^ "y iUi: 

u^v^ ^Wky A© \ht rtivinrj I u>ai*«d • ***** 

X Mi*k*»d * Wy <rff U** board aioki^ dU*p»* 

A— par to Hie V>cttotr. of Vfr* pool . U>«AxNf^ Km m*Jo m« trrmJt* 
It »»» Hp ^ 

smM \V* tofc A5 J u^t^ **w^ to **. tip of *ooM 

fi *A»H*4 to t*nA 6omt> to *>c u**«-v X rHcUa *ho. 

(.Wskio* u*» • *dk* irWos*^ ^ <jp oo**) 

Wt W^n ^ and lift *t*v»t WV my 
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Dependent 



COMPOSING TRANSCRIBING 



:*xwtad "7i»**py»<* t*o*..' F>o^ \K*. l»-., V »o *y b»«f^ 

*nd Mouy lt*n«a W^rrSt ^ del*- blue u*tar. for* * 
mcx^ni X o«^* m t r«#if 4pi*ea<i 0*1 m 6»r, To two 

atcoAds j *w ^C*Vfth »«d auddt^l ^3TlA3W * ana I o*w hcH, 

"W cold uMcr Wsv>«d et «bCia t Ap^»<i ovt 

my arms bo *S*cp from drow^. Wvv^ty X ««>v^cd ind jocH^* 
up W» luttUf, TV* oH*r\At aiur>3 rry tyti u>>*^% J « f t n «i II 

^ i^aj ^oir^ Vo die. X tittup* of ^ W»«d <y«* «nd X 
^uicky fncH^d uuUt ^b«ir l<v«9 vakmU be ^>Hh^A ^ 

All off * X fkft A ***ck ^-og «^id 

WUW^ w*t< *4 U« f««J W X <W%d ^ +Ha ao^4« X 

A* I ^o«*ited rty tyej op*o -tht tWl I 4*w w** my 

Iftftrt w«-% 4|ti*d irt lyw,*^ «be huyd Me **d rw^r^ 

to ►Ay rx^tmvc w*s firmly ovrr. 

r*al*m*d X ^W*Vii \->*» y**4wby n>r> W^>t«-omi Aj^ iotUy. 
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COMPOSING 
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TRANSITION 
Personal Writing 



COMPOSING 

The writer demonstrates her ability to plan and create a 
thoughtful piece of personal writing in a first person 
narrative format The essay is logically organized and the 
writer skillfully uses a variety of sentence structures and 
vocabularies to illustrate her points. The writer has a 
good command of written language and competently 
displays her knowledge in this writing sample. 

TRANSCRIBING 

This personal essay demonstrates the writer's ability to use 
the conventions of language to enhance her writing. 
Spelling, punctuation, paragraphing are all used 
skillfully. The writer incorporates pronouns, conjunctions, 
clauses and phrases into her writing to create a clear, 
logically organized piece of writing. 



TRANSCRIBING 



tflfcH IrtUAC AaI JtAJ*. <fMt*4 JU *Afl U^i*4W^i 

fUvd 4**t iW -mu4^. «G ***** 

**** ^ {uJ ~4 tSjvu* i*vt» 

C*ft«M*4 Jt* ukcjUAl^ TnJ <uvc/ V XOfUL JtX/Ut >tw^j^ 
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TRANSITION 
Personal Writing 



COMPOSING 

This book report, in the form of a personal letter to the 
author, is a Grade 8 student's sophisticated reponse to a 
novel, the student espresses his opinions in detailed, 
descriptive language, highlighting sections of the novel 
for elaboration in this report. The student demonstrates 
his control of both the letter format and written language 
in his analysis of the novel. 

TRANSCRIBING 

This Grade 8 student's book report, in the form of a letter, 
idemonstrates his ability to use punctuation, spelling and 
grammatical forms accurately. He espresses his opinion in 
coherent piece of descriptive writing, using clauses, 
phrases, adjectives and adverbs to enhance his report. 
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Charles L Grant 
Bun tarn Books 
666 Fifth Avenue 
New York. Nor York 
1CI 03 
USA 



Dear Mr Grant, 



October 1 , 1993 



I am an eighth grade student at Eha Middle School m Toronto, Ontario 
1 h r*e r«c«n try fin ish ed reading you movil tntitUd , "Fir« Mask" 

I fou nd th e book to be powerfully exci ting Sp ec ideally, 1 1 is 
astonishing how you combine the mystery and horror of a sorceress 
golden fire mask with the comedy of a wacky talking parrot and the 
romance of a seventeen 'year- old fall in g in love - all into on e 
exhilara ting book Fire Mask has been the most gripp m g n ovel 1 h ave 
read to date. 

The part of th e book I found most faicinatui g i* wh e#i Cliff and his 
friends quietly snoop through Kelvin Nunn's mansion and quickly escape 
down a dark and dirty secret passage to avoid detection However, 
they un expectedly walk into a deadly trap 



Cliff is my favourite character 
an d curious 



Ifmdhimtobem telligent, b rave 



Aj I was re ad in g you r novel, many of wye lass mates p ems ten tiy asked 
to borrow the book They were anxiou s fo r me to finish IX so that 
they could r*ad i* for themselves 

I en toy reading a lot because it opens up a wh ole n ew wor Id of 
adventure and excitement for me 

I look forward to re* din g manymorc of you r captivating n ovels I hope 
to read "For Fear of the Night" and "In a D»rk Dream" in the near future 

A faithful reader, 
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TRANSITION 
Imaginative Writing 



COMPOSING 

to be added 

TRANSCRIBING 

to be added 



USUI* wvtU> ^ -^^3 ■f»^ /J 3- 

xxW^ U^AjuWy . **** *~ 
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Tftere is Mis svoQrop in my back yon/- 
Qnd one day liflaaytffo ,my s>skr fybtisso 
oodX hoc/ nofanq 06, We sa/ (here 
and Sa/o£ *Ule ccu/d' ptay boaeba//, o toot/ 
<ywe Or go suoinrrv^* ku/ ojc ddnf UJQnf 
fo Ob a// some borTry f/wgs oue do 
everyday. 

So,1?7«sy SQid 'Lett gop/by /j? 
suMtrtp b«f ooe a// Hxxtohi ste 0005 jus/^ 
W satf/'fc,Jefe 90/ So ux> 
pu+ or? otf cmh and booh and Olooy w 

u>cn/. >7/My uo Me /coder because 

ste JbouQbi of /f so sbe ftougM She 
v-kxxs cocA. SVe qpV a skipping rope 
Qnc/ b ed Us M^€-W)«r So uog toould 
foi/ouo her. 

•ff'wrtf loos /og Qrxj/ Uien 
Q /iffte piece of Tslcrtd and under the 



log 4herr uuas uxi/er u*#> thirst 

uoer\\ ord she made if. 

^nn Q^y ^ /oartrd of &ch oV*r and 
iTsoid/er/n.yoay firsf." So oojay s/x? 
U^nV, really $/ou>/y, one/ Me /ocj -furrwy 
and grtn's fecf $e// /n and u# all jus^-. 
saf Vtere and didrfV so/ orry+V>g. 
puA- b<r fee* b** 00 ±b« /03 a*/ 
ujdktd Vo my aster and "W/ssy. 

3± uxfi my a/- /as/ Vfy 

my se/f/yxi u*U rmte if.you UHU rrckfi 
tf." Ore Sbof after qnofber,X vsqs on 
my Loay aaws. flbou/ ba/f cuay 
across -Htp \o^,r fe// ba*y f/rsf 
■Hie uxAcrr. a: ujqs o// coe/- and r 
suoomp/ fangs 00 me. Zujerrt- hon?e 
Ond never tuer4 V/)e sujanp? (XptD. 

Somocbys X took in my bockyprd 
OTA SOy, "V^VoIr 0 dby UXJs) UoWj 

drin'f uoe \^usV pia^ \)o9a\xJ(? 
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TRANSITION 
Imaginative Writing 

COMPOSING 

This grade seven student successfully demonstrates his ability to develop the 
opening paragraphs of this short mystery story using many conventions of this 
genre. Adjectives and adverbs are used to create the m^od of suspense and to 
build that mood as the story unfolds, enticing the reader lO read on the find out 
what happens next. 

TRANSCRIBING 

The writer demonstrates his understanding of the ability to use pronouns, 
conjunctions, correct tense and complex phrases and clauses through the slory 
Spelling, grammar, and punctuation are used accurately in the revised version 
of the writing. 

This imaginative piece of writing by a grade 7 student demonstrates the 
student's ability to use descriptive language and sentence structure to build 
suspense and create a mood, enticing the reader to read on and find out what 
happens next. His revision demonstrates his ability to proofread and analyze his 
work. He has corrected punctuation, edited keyboarding errors, and attended 
to paragraph structure after proofreading his draft. An analysis of t 1 3 original 
draft resulted in the student's reworking of the original sentences to create an 
edited, more coherent version of the story. 



Draft Vert Ion of the opening Ycrtion. of a chore ttcry. 



THE FORBIDDEN 
ZONE 

The du* and oobwebt dungto hi* face and handt it heputhedhii way 
through the <ia rk hall of the crumbling mantion. Soft, ikiaenng toundi - a 
multitude of rati echoed throughout the- houie. Cautioutry he approached the 
door, the wood, he coulu «e wai tpimteringfrom the inside out, by what 
appeared to be longdauw markt. ilowly, carefully, h« op*n*d the doot the 
door. One itep mto darknett and he plunged into nothingnett. Th* newt had 
tpread fatt about the gold. A normal p«r<on would hav*wait«d u.xfl morning, 
but Greg waint normal, in fact h« migjht be nut* to go into th« d Jett houie in 
Spring Fi^d alone, but then again, Greg alwayi laid that if he go. an 
opportunity like thii he would nevei pan it up. 



THE FORBIDDEN 
ZONE 

The duff in docbw«bi dungto hu face and handi at heputhed h it way 
through the dark hall of the. crumbling maniion. toft, tkctung toundi - a 
multitudeo/ rati • echoed throughout the houi*. A normal ptrton would h ave 
waited until morning, but Greg wain\ normal » in fact he mig^t be nuti to go 
into the oldctt houte in Spring Field alone. But then again, greg alwayt iaid 
that if l.« got an opportunity liketh* he would n*v«r pati it up. 

Cautrtuily. he approached the door. The wood, he could u*, wai ipiinter*d 
fiomt epnude out, bv what appeared to be lone daw mitkt. ilowly, carefully, he 
opened the door. One itep into d arkneti and he plunged into nothingneti. 
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TRANSCRIBING 



TRANSITION 
Functional Writing 



COMPOSING 

This piece of functional writing is a response to an 
assignment on the play Macbeth. The student 
demonstrates her understanding of Lady Macbeth's 
character through her interpretation of Lady Macbeth's 
actions. The student's analysis of Lady Macbeth's 
soliloquy, her ability to use direct quotations from the 
play, and her ability to paraphrase and analyze the text 
indicates a mature level of understanding of the play, 
Macbeth. 

TRANSCRIBING 

This student has good control of the conventions of written 
English. She uses phrases and clauses to enhance her 
writing and to enable her to create complex sentences. 
The student use apostrophes accurately in most cases, but 
incorrectly writes about the "witches prophecies". 
Adjectives and adverbs are used to create a more 
descriptive piece of writing. 



eric 



MACBETH 

Lady Macbeth, a strong wiled and highly determined woman definitely 
has a great hold on her husband. Her descriptive soliloquy displays much of her 
fierce character Lady Macbeth'* viewt about Macbeth and hit weak character 
a.e quite accurate since he reveals these qualities in his own toliioquy. 

L»dy Macbeth's soliloquy "Glamit thou art..." takes place liter she has 

read Macbeth'* letter to it i*<]«artt»at «h« knows about the witches prophecies 

and is already contemplating Duncan's deads. She s very anxious to talk to her 

husband, S ince her d ream '* to we Macbeth crowned king, she it willing to 

use any force necessary to mike this come true. There is only one thing that 

Lady Macbeth fears and that is her husband* weak side. She is aware that 

Macbeth is very loyal to Duncan and has much respect for him Lady Macbeth 

is a/raid that her husband's kindness will get in the way of him bsing crowned. 

She knows that Macbeth is ambitious yet he would be so much stronger if he 

w»s more determined and in some w*ys deceitful. All this is evident v^hen 

Lady Macbeth says: 

* Thou wouldst be great; 
An not without amtition, but without 
The illness should attend it " 

She also states that honesty and goodness ale not always the best policy since 

these do not always hejp a person succeed It seems as if lady Macbeth does not 
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TRANSITION 
Functional Writing 



COMPOSING 

In this book report the writer demonstrates her ability to 
summarize the key events in the book, describe the main 
character, and provide details about the book's setting. 
The writer develops her own criteria for judging the book 
and states her personal opinion regarding the book's 
merit. 

TRANSCRIBING 

The writer uses standard spelling and incorporates a 
number of clauses and phrases to develop her thoughts 
and ideas. Although she demonstrates her ability to use 
many of the conventions of writing, she incorrectly uses 
quotation marks to identify the title and the author of the 
novel. The writer frequently adds commaswhen they are 
not needed to set apart phrases. 
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J <Iaa*> AMMdty /u+* fa*- " Mo francos J?ft/rt?" 

imv <u4m*/ Actswu^ aa* MfUtJiAt j+< ifj, 
AH*msrrmUs fj*<4>> AUyJ+£L tfaXU dAc 

thlfc 4*fp**jut ak> 6U a*JL £Ly4& it £wjL 



OnL Wis 4iK AStyjfj^jLi, JM4* - £yti m tO 

ML- th, pAr*t. J* AyJitL, W. AAy ^ 

tydAHrtw ]fb*6> f**yuctn, fhX ftJfy iUti fi+r ^a^^ 
dud <fy4&-u*f Vu£ <Uy J~tf?S &d 4u £<~t 

p**t puU Ttvflu, fa jwdtnttki, A*> rrt, *£< VU, 

J XH*l4Aii/ j«l jav r*i, *fr it* fat yevnj *Mt 
ftitUn, J -fUot AMd maU. amHUjl&L. Jt 

duM^y (0 ffc tU Ar*Mvns *tf iko Ck^U^j Jf+y 
Oduit frul (s*mU fltf. 
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TRANSITION 
Functional Writing 



COMPOSING 

The overall impression of writing at this level is 
that it exhibits some sense of voice and a control 
of form, genre, language conventions and 
stylistic devices. It is clear, generally thoughtful, 
and at times may be imaginative. The content is 
supported by sufficient detail. There is focus and 
purpose. The ideas and insights expressed show 
thought. The organization is clear. The writing 
shows some command of the resources of 
language in vocabulary, sentence patterns and 
stylistic devices. The writing shows appreciation 
of the conventions of its genre. 

TRANSCRIBING 

to be added 
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JU 



Q . w 

^rt<, jftl Awn ^ n ^3 *^ 

jbLrr\ Jti fU^AMjtt- 
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Functional Writing 



COMPOSING 

to be added 



TRANSCRIBING 

to be added 
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Early 
Years 



COMPOSING 



TRANSCRIBING 



roc im4#r***nil -Hi* -f»vr H^n *yp#* *f 

i$N *lpt Aid JIY» cltllS *^Vt Hl» *MiUl<fc'*n 

mc true SM'w+ifrc •Vti*ic« »f tte «f>^*w 



/ 



{•mi v*nf •ft*n. F«t#tU k**"'*« h«*rfy ctHfM'* 

m»nfs *n4 life «n E*rth *vrt»'#nt. «f 
pr«U«MS «*i £»r^ foJUy. 

Uti if ft* -to km+ for tW. I ttKe Ufc^ #i 

iiTinj *s Unj tM»* 1+ li IiKa I«Ahj f#r 
tt^wre- y»u -^aI ^«#^4 y«u ^mJ 
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Holdan is a vr\ala Yars/o/v or rv>a 
in mij fimes of- daprasston Hold an 
do<z,sn>+ fhink +ha+ he's opod 
dnovofi for his parcn+s t txA+ iohaf 
ho, doesrvf Mnouo is -fhc^f you ' ,v<z - 
Jor youTSa/f and n 0 -/- -for anyone, 
<Ue$. ^<z- ma/n S//^ ilari+ios ba-fu)een 
Mo/dan and rr^salf fer on^ 

ha doo^r\+ cane UJ>hd-/- anyone? hds 
lo soy or loanfs 4o do qs /ong 96 
■/hay dorv-l- Off end h/m persona //y. 
Ihc&s an QUi-fuda -fha-/- ha- shou;s 
-toujorcfc paople. and I'm behind -fha+ 
\oa Cause mcj fhaortf As naver 
obli'^d+cz, \JourSalf +o a person if 

+h(2yre nof obligafaq/ -/o you. 3n 
O/yes Hol4<^n is an "aduif, trapped 
in a yaAnjg person's body, some <9£ 



8n</ pn^SaJf arvi 4Ka-f Holdan dots 
r\o\ Vuav<l arv-j in4-aras+ in School 
4>u4- I do. School is lite, flno+hcr 
•/hro^ »s 4hp/ Ho/dan Stood /hare 
ano/ aUouwJ *#>c adr*\n is4r a f#'on *o 
KicM Kim oc// Of Schdo/ Wv»*-S 

aga/ns+. Hoidan ^so is <* vart/ hard 
6moKar (ohi* ch r « sorv^hi'ny -fhd + 

a^ainsf. tt/So Ho'dan Seams 
like * i0"7-£a>l/ j/«*5 parson bacoosa 
on rv>dny ococrs/ons KC has 44kan 
4he fords nam£ in vain (ohich Trvi 
a/so a^amsl- baccuSa, I <*m very 
rah^ioOS paT5on anq) believe +haf /he 
ford's nowa is 4 YQry precious f\dr(\<l 
Uhi'ch Should y\6+ be rrv'SUSa*/- 
Whan I bigan to read «fht book Ho/den 
Sojzmad lite, b vttnj humorous pars<>i 



ERLC 



252 



North York Writing Exemplars, Transition Years— 



Pre-release Version: Do Not Photocopy 



Section II 
Holistic Scoring 



Pre-release Version: Do Not Photocopy 



TERMS OF REFERENCE 
Section II: Holistic Scoring 



Holistic Scoring 

Holistic scoring is a way to give rapid impression 
scores to a number of pieces of student writing. It 
can show where students stand in relation to their 
peers at a given grade level. 

It can be used to assess all the students in one class, 
or all the students at the same grade level across a 
school or across the board. It can be used with any 
mode of writing. All pieces scored in one group 
should represent the same mode, though not 
necessarily the same topic. (OAIP, Ministry of 
Education, 1989) 

Included in this section of the booklet are 6-point 
writing scales to be used to assess samples of 
student writing in grades 3, 5, and 7. These scales 
were developed using both the North York Writing 
Outcomes and the Ministry of Education Writing 
Standards. Included as well are the 6-point writing 
scales used by the Ministry of Education to assess 
student writing on a provincial basis in grades 9 
and 12. 



Anchor Papers 

The anchor papers included in this section provide 
teachers with samples of writing at each of the 
levels for the six-point scale. Anchor papers are 
accompanied by the raters' reasons for scoring the 
student's writing at a particular level of the scale 
using a holistic description to describe the main 
characteristics of the writing. Each anchor piece of 
writing is rated according to the overall impression 
it made. 
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GRADE 3 HOLISTIC WRITING LEVELS OF PERFORMANCE SCALE 



LEVEL 6 GRADE 3 SUPERIOR WRITING 

The writing consistently demonstrates superiority in terms of skill and originality. 
Possible Characteristics 

• writing is revised independently after reflecting on self, peer and teacher assessment to improve writing 

• stories and information are developed around a cohesive storyline; more complex organizational strategics arc beginning to be 
developed (e.g. chapter and "volumes"); a variety of types of sentences and unusual words are tried out with enthusiasm and 
imagination 

• uses charts and webs to plan writing with teacher assistance 

• information is recorded in a neat, flowing legible cursive script 

• an expanding repertoire of vocabulary is used with most words spelled correctly in the final copy and with increasing accuracy in 
the approximations of less commonly used words 

LEVEL 5 GRADE 3 PROFICIENT WRITING 

The writing shows increased clarity in the communication of ideas, feelings and information. 
Possible Characteristics 

• all phases of the writing process are engaged in, including basic revision with attempts to edit spelling and punctuation 

• informational writing is organized around a logical sequence of events; a variety of sentences, structures and patterns are used; 
paragraphing in written narratives is used to indicate changes in setting, time or character; writing contains increasingly explicit 
details 

• performs written tasks with increasing proficiency in cursive script 

• control of basic punctuation is demonstrated, experimentation and over- generalization is evident 

• most high frequency words are spelled correctly on final copy, approximations are used for less commonly used words 

LEVEL 4 GRADE 3 COMPETENT WRITING 

The writing shows confidence. Involvement and skill in the communication of ideas, feelings, and information is demonstrated. 
Possible Characteristics 

• basic revision and editing is attempted, using available resources 

• writing is based on familiar stories, poems and personal events, stories are written in the correct order of events, usir L simple 
sentences and linking words 

• pictures, lists and storytelling arc used to plan writing 

• produces controlled cursive writing when required 

• capital letters and periods are used accurately; high frequency words arc spelled with increased accuracy; unfamiliar words are 
spelled using reasonable sound- symbol approximations 

LEVEL 3 GRADE 3 ADEQUATE WRITING 

The writing is produced in a variety of forms. Personal pride is taken in sharing experiences and ideas with others. 
Possible Characteristics 

• some revision/editing (mainly conventions) is done based on feedback from teacher and peers 

• writing is patterned after predictable stories/poems or personal events, written in simple sequence or chronological order 

• uses pictures, lists and storytelling to plan writing with teacher assistance 

• uses both manuscript and cursive writing when required, but prefers to use manuscript, cursive writing is becoming more 
controlled 

• uses capital letters, periods, question marks, exclamation marks with increasing accuracy, demonstrates beginning control of 
standard spelling of frequently used words 

LEVEL 2 GRADE 3 LIMITED WRITING 

Writing is produced to recount personal experiences. Narratives ore conversational. 
Possible Characteristics 

• makes few revisions, beginning to proofread /edit work, primarily for capitals periods with teacher direction 

• narratives are conversational, writing shows awareness of beginning, middle, end 

• uses pictures and ideas of others to plan writing 

• uses standard manuscript print, recognises and practices cursive script 

• uses capital letters, periods, question marks, exclamation marks with increasing accuracy, uses initial, middle and final consonants 
to represent words, uses vowels as place holders, sometimes incorrectly, uses easily decipherable approximated spelling 

LEVEL 1 GRADE 3 DEPENDENT WRITING 

Writing is spontaneous 
Possible Characteristics 

• the initial draft is the final version 

• writing is telegraphic and representational, with simple vocabulary used to write ideas 

• an awareness of beginning and end is demonstrated; sentence* patterns and models are used 

• uses random letters, initial and final consonants to represent words, uses correct letter choices for some words, experiments with 
punctuation 

• an understanding of directionality and basic features of print, including upper and lower case letters of the alphabet are 
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GRADE 5 HOLISTIC WRITING LEVELS OF PERFORMANCE SCALE 



LEVEL 6 GRADE 5 SUPERIOR WRITING 

The writing demonstrates control of the conventions of writing using a repertoire of narrative forms. 
Possible Characteristics 

• often rereads to rewrite with assistance, using all available resources and references for revision and editing 

• well structured stories, with paragraphing, character development, complex sentences arc created using a repertoire of narrative 
forms to express own and other's feelings, experiences, and imaginative ideas 

• charts and webs are used independently to plan stories 

• legible script is used efficiently 

• accurate use of periods, commas, exclamation, question and quotation marks, standard spelling for words including terms from 
specialized subject areas, use of conjunction, clauses and phrases 

LEVEL 5 GRADE 5 PROFICIENT WRITING 

Proficiency in writing is used in a variety of narrative forms 
Possible Characteristics 

• beginning to revise and edit during drafting for accuracy 

• stories include some paragraphing a nd character development with the beginning use of complex sentences; a variety of narrative 
forms (story, drama, poetry) is used to express personal experiences and imaginative ideas 

• charts and webs are used to plan stories with little assistance 

• standard cursive or manuscript arc used as needed, used script of choice 

• sentences are punctuated accurately; standard spelling is used for a large bank of words; nouns pronouns, verbs, adjectives, 
adverbs are used with skill and understanding 

LEVEL 4 GRADE 5 COMPETENT WRITING 

The writing demonstrates a coherent story line around a basic plot 

Possible Characteristics 

• writing is revised and edited independently after reflecting on self, peer and teacher assessment to improve work 

• uses simple narrative forms to express experiences and imaginative ideas; a clear coherent story line is developed with supporting 
details, using a variety of sentence structures 

• developing a personal style of cursive writing 

• consistently and accurately uses basic punctuation; uses standard spelling with increasing accuracy; regularly uses nouns, 
pronouns, verbs and adjectives correctly 

LEVEL 3 GRADE 5 ADEQUATE WRITING 

Basic story and poetry structures are used to express personal feelings and experiences 
Possibk Characteristics 

• writing is revised and edited independently after conferencing with teacher and peers 

• a coherent story line is developed around a basic plot using different sentence types; basic story and poem structures arc used to 
express personal feelings /experiences 

• performs written tasks with increasing proficiency in cursive script 

• demonstrates control of capital letters and basic punctuation; uses standard spelling for commonly used words and close 
approximations for less familiar words; correctly uses nouns and verbs 

LEVEL 2 GRADE 5 LIMITED WRITING 

The writing is based on familiar stories, poems and personal events 

Possible Characteristics 

• some revisions and editing arc made based on feedback from conferences with teacher and peers 

• uses simple sentences to combine the basic elements of a story, writing is based on familiar stories poems and personal events 

• uses pictures/lists storytelling to plan writing 

• prefers to use manuscript, uses cursive script when requested 

• capital letters, periods, questions and exclamation marks arc used with increasing accuracy; beginning control of standard spelling 
of frequently used words; uses nouns and verbs correctly 

LEVEL 1 GRADE 5 DEPENDENT WRITING 

The work is usually created for the writer who writes patterned stories /poems or personal events. 
Possible Charactei istics 

• revisicns/cdits arc generally for conventions and are completed with teacher assistance 

• writes events usin^ simple sequence or chronological order using complete thoughts; writing is patterned after predictable 
stories/ poems or personal events 

• uses pictures/lists/storytclling to plan writing with teacher assistance 

• manuscript print features appropriate upper and lower case letters 

• experiments with capital letters, periods, question and exclamation marks; spells simple wnrds ^nd uses initial, middle, and final 
O consonants to represent words; demonstrates a limited awareness of nouns, verbs, adjectives 
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GRADE 7 HOLISTIC WRITING LEVELS OF PERFORMANCE SCALE 

LEVEL 6 GRADE 7 SUPERIOR WRITING 

The writing demonstrates a skilful and independent ability to create well-constructed pieces of writing for a variety of purposes. 
Possible Characteristics 

• revises and edits for accuracy during drafting, independently proofreads/edits writing using all available resources and references 

• narratives are well-constructed with well-developed characterization and setting, the literary conventions are used with increased 
skill to write imaginative stories 

• revises plan based on connected research, uses a variety of vocabularies for specific purposes 

• demonstrates skilful control of punctuation, including colons, semi-colons, apostrophes, abbreviation; demonstrates 
understanding and control of word spelling (regular and irregular); shows skilful control and understanding of grammatical 
structures 

LEVEL 5 GRADE 7 PROFICIENT WRITING 

Proficiency in writing for different purposes is demonstrated. Writing is valued for learning and enjoyment. 
Possible Characteristics 

• often uses the suggestions of others to add detail and delete unnecessary detail, often rereads to rewrite with assistance 

• writes well constructed narratives with consistent characterization, time and place; uses sentence structure for specific purposes; 
begins to use literary conventions of mood, suspense and figurative language 

• researches detail in conjunction with planning 

• uses colons, semi-colons, apostrophes, abbreviations accurately; uses standard spelling for words used, including terms from 
specialized areas; recognizes and uses pronouns, conjunctions clauses, phrases, tense 

LEVEL 4 GRADE 7 COMPETENT WRITING 

The work shows clarity and independence in planning and creation. 

Possible Characteristics 

• the writing is planned, suggestions of others are beginning to be used to add detail and delete unnecessary detail, beginning to 
reread to rewrite with assistance 

• stories are well-structured, using paragraphing and character development; uses a variety of narrative forms to express own and 
other's ideas, feelings, experiences 

• lists, charts, and webs are used to independently plan stories 

• frequently uses colons, semi-colons, apostrophes, abbreviations with increasing accuracy; standard spelling and grammatical 
structures are used with increasing accuracy 

LEVEL 3 GRADE 7 ADEQUATE WRITI NG 

The work uses a variety of forms of narration including: story, drama, and poetry to express 
personal ideas/experiences. 
Possible Characteristics 

• writing is independently revised /edited after reflecting on self, peer and teacher assessment to improve work 

• stories include some paragraphing and character development using complex sentences; uses a variety of narrative forms (story, 
drama, poetry) to express personal experiences & imaginative ideas 

• uses lists, charts and webs to plan stories with little teacher assistance 

• punctuates sentences accurately including the use of commas and quotation marks; uses standard spelling for a large bank of 
words; demonstrates a beginning use of conjunctions, clauses, phrases, tense 

LEVEL 2 GRADE 7 LIMITED WRITING 

The writing uses a clear, coherent story line with supporting details 

Possible Characteristics 

• writing is revised /edited independently after conferencing with teachers and peers 

• writing contains a variety of sentence structures; simple narrative forms are used to express experiences and imaginative ideas 

• lists, charts and webs are used, with some teacher assistance, to plan stories 

• increasing control of basic punctuation, experiments with commas and quotation marks; standard spelling is used for commonly 
used and less familiar words, nouns, pronouns, verbs, adjectives, and adverbs are frequently used correctly 

LEVEL 1 GRADE 7 DEPENDENT WRITI NG 

The basic story structure is used to write imaginative stories 

Possible Characteristics 

• some revisions/editing is done based on feedback from teacher and peers 

• develops a coherent story line using different sentence types and the basic story structure to write imaginative stories 

• uses lists, charts and webs to plan stones with teacher input 

• inconsistent use of basic punctuation; demonstrates beginning control of standard spelling of frequently used words, shows a 
limited understanding and inconsistent u^eof grammatical structures 
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GRADE 9 HOLISTIC WRITING LEVELS OF PERFORMANCE SCALE 

LEVEL 6 GRADE 9 SUPERIOR WRITING 

The work demonstrates a confident command and integration of all the elements of writing. The content is often strikingly creative and 

imaginative. 

Possible Characteristics 

• performance is equally strong on all writing tasks 

• the controlling idea and its development are insightful and original 

• the organization is subtle; the control is secure; the style reinforces the purpose 

• the voice is confident; there is a sense of engagement with the topic and an effective relationship with the audience 

• the control of written conventions of language is skillful; rare errors in spelling and minor errors in grammar and punctuation 
may exist but do not affect the overall impact; they may be the result of the difficulty of the writing task and/or risks taken by the 
student 

LEVEL 5 GRADE 9 PROFICIENT WRITING 

The work shows an effective control and integration of all the elements of writing. The content is thoughtful and thorough. 
Possible Characteristics 

• performance is strong on all writing tasks 

• the controlling idea and its development are thoughtful and imaginative 

• the organization is effective; the style is appropriate to the purpose 

• the voice is clear; there is a strong sense of audience 

• the control of the written conventions is sound; the few errors in spelling, grammar, an punctuation do not detract from the 
overall impact 

LEVEL 4 GRADE 9 COMPETENT WRITING 

The work shows control of the elements of writing. It is generally integrated. The content is clear and complete. 
Possible Characteristics 

• performance is generally effective on all writing tasks 

• the controlling idea and its development are clear but may be conventional or derivative 

• organization is capable; there is a clear attempt to connect style and purpose 

• the voice is apparent but may fluctuate; there is an awareness of audience 

• the control of the written convention is capable; infrequent errors may detract from the overall impact of the work but do not 
affect meaning 

LEVEL 3 GRADE 9 ADEQUATE WRITING 

The work shows control of most of the elements of writing. Some integration is apparent. The content may be simple or unoriginal. 
Possible Characteristics 

• performance is effective on some writing tasks 

• the controlling idea and its development arc apparent and show some balance or consistency; ideas convey surface meaning 

• organization is apparent; there is some attempt to connect style and purpose 

• there is a sense of voice with some control; there is an occasional awareness of audience 

• control of the written conventions of language is evident, errors occasionally detract from the impact and the meaning 
LEVEL 2 GRADE 9 LIMITED WRITING 

The work shows grasp of some of the basic elements of writing; the writing conveys simple ideas. 
Possible Characteristics 

• performance shows elements of strength in some of the writing tasks 

• the controlling idea and its development arc limited but discernible; ideas arc superficial 

• organization is attempted; style is simple and unconnected to the purpose 

• voice may be often limited to a personal, vernacular register, awareness of audience is limited or absent 

• grasp of the written conventions of language is tentative; errors are distracting and often interfere with the reader's understanding 
of the ideas 

LEVEL 1 GRADE 9 DEPENDENT WRITING 

The work shows a minimal grasp of some of the basic elements of writing. The content conveys unconnected or fragmented ideas. 
Possible Characteristics 

• performance demonstrates awareness of the basic requirements of some of the writing tasks 

• the writing expresses a simple idea 

• the writing displays a very limite^ >ense of voice or audience 

• grasp of the written conventions of language is minimal; errors limited expression and comprehension 
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GRADE 12 HOLISTIC WRITING LEVELS OF PERFORMANCE SCALE 



LEVEL 6 GRADE 12 SUPERIOR WRITING 

The overall impression of writing at this level is that it demonstrates a sophisticated command of the elements of writing. All elements of 
writing work together to convey a distinctive perspective and impression. 
Possible Characteristics 

• the controlling idea and its development demonstrate insight and maturity, and a creative command of the mode 

• organization is clear and forceful 

• the writer's voice is distinctive and the sense of audience secure 

• the syntax, use of rhetorical devices, and the conventions of language all reinforce the meaning 

• the overall style adds an element of artistry to the effect 

LEVEL 5 GRADE 12 PROFICIENT WRITING 

The overall impression of writing at this level is that it demonstrates a secure command of the elements of writing. Generally the writing 
is integrated and the elements reinforce each other to create a meaningful whole. 
Possible Characteristics 

• the controlling idea and its development demonstrate maturity and forcefulness 

• the writer has a clear sense of the conventions of the mode and of audience and anticipates the reader's need for sufficient detail 
and a clear and focused organization 

• the writer's voice is sincere, but the writer may not be fully engaged in the topic 

• a firm grasp of the conventions of written language is evident 

• any occasional slips in control or form arc not enough to distract the reader 

LEVEL 4 GRADE 1 2 COMPETENT WRITI NG 

The overall impression of writing at this level is that it demonstrates a command of the elements of writing but they are not fully 
integrated. Generally the writing exhibits solid communication but docs not come together as a secure whole. 
Possible Characteristics 

• a controlling idea is clearly evident and the writer demonstrates a sense of commitment 

• the writer has a general grasp of the conventions of the mode as well as organization and structure 

• the writer is aware of audience and provides some direction for the reader 

• expression, though reasonably clear, may be mundane 

• occasional problems with the elements of writing, particularly the conventions of language, may occur but they do not unduly 
interfere with meaning or distract the reader 

LEVEL 3 GRADE 12 ADEQUATE WRITING 

The overall impression of writing at this level is that it demonstrates both strengths and weaknesses in the fundamental elements of 
writing. However, the strengths outweigh the weaknesses and the writer's meaning is generally clear. 
Possible Characteristics 

a controlling idea is evident and the piece has some sense of direction and development 

• the writing displays the fundamental principle of organization; that is, the reader is able to discern a beginning, middle, and end 

• the writer's sense of audience may be weak or lacking 

• the application of the conventions of the mode and /or the conventions of written language may at times interfere with the reader's 
understanding of the ideas 

LEVEL 2 GRADE 12 LIMITED WRITING 

The overall impression of the writing at this level is that it demonstrates an elementary grasp of the essential elements of writing. 
Generally, communication occurs, but lack of command of one or more of these elements seriously affects the reader's response. 
Possible Characteristics 

• there is a controlling idea which cither conveys simple meaning, or a more complex meaning not clearly expressed, but the piece 
may not continually be governed or shaped by it 

• adherence to the conventions of mode is not secure and organization is flawed 

• the writer's voice may not be apparent or may be inconsistent, resulting in writing that is uneven or unclear 

• consistent and frequent misapplications of the conventions of language persistently interfere with the reader's understanding of the 
ideas, but do not prevent it 

LEVEL 1 GRADE 12 DEPENDENT WRITING 

The overall impression of writing at this level is that it demonstrates an awareness of some of the essential elements of writing. However, 
communication is either fragments 1 or prevented. 
Possible Characteristics 

• the piece lacks a controlling idea or purpose; this results in writing that has little or no meaning 

• there is scant evidence of organization, instead the writer makes a scries of random points that may or may not be related 

• the writer is indifferent to the mode of writing and to the needs of the reader 

, * the writing shows minimal control of the conventions of language, making the text quite difficult to read 
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LEVEL 3 ADEQUATE WRITING 

The work shows control of most of 
the elements of writing. Some 
integration is apparent. The content 
may be simple or unoriginal. 

Possible Characteristics 

• performance is effective on some 
writing tasks 

• the controlling idea and its 
development are apparent and 
show some balance or 
consistency; ideas convey surface 
meaning 

• organization is apparent; there is 
some attempt to connect style 
and purpose 

• there is a sense of voice with 
some control; there is an 
occasional awareness of audience 

• control of the written 
conventions of language is 
evident; errors occasionally 
detract from the impact and the 
meaning 



GRADE 9 

Level 3 Anchor Paper 



I Remember 

I think that this poem is about an adult 
remembering the past. Maybe when he lived in his 
village he must of been having some sort of a 
celebration . 

I think the whole pint of this poem is to 
remember the good times, times when a child 
could run freely at night without wondering or 
worrying of kidnappers. A time when you did'nt 
need alarms or locks on your windows, and doors. 

A time when your biggest worry would be the 
weather unlike now we wonder which mercedes to 
take or which car matches your outfit. It was a 
time long ago. 

When you did'nt have the slightest worry. 
When everything seemed perfect, when you could 
run around the streets. 

I think that this story took place long ago 
because of the way the author described some of 
the details. He talked about the parties, his 
father, who was a hunter, people gathering to 
feast on a goose. 

It seems sad but interesting. As though you 
are the one remembering. 



Summer Story 

This summer I went to Wonderland with my 
friends. The rides are very scary! I also went 
to Chicago. Chicago is a neat place. I stayed in 
a hotel that was downtown. I also visited the 
Sears Tower, it was huge! From the top you could 
see miles and miles of Chicago! 

Chicago also has much better movies, all the 
movies that are }ust coming out here, are ail on 
pay t.v. there! They also have some movies that 
haven' t even come out yet ! 

One of my most favorite things was the 
shopping! It was really good. This summer I 
bought a chain, a cross and clothes. 

During the day I would sleep in and talk on 
the phone, oh and I got to watch all the good 
talkshows . 

Other than that my summer was pretty ordinary. I 
went swimming and went to the beach. Most normal 
things but overall my summer was great! 
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GRADE 9 

Level 3 Anchor Paper 



Babysitting 

It was six o'clock and Ernie and Bert had 
to have their dinner. "Hmmm, what should 
we eat?" I wondered aloud. "Ernie, Bert, 
come down for dinner!" They were upstairs 
playing cops and robbers. 
I heard the pitter patter of small feet 
running towards me. 

I then saw the two round faces both 
identical come into sight. They both had 
had identical blue eyes, as blue as a 
summer sky. Two tiny round noses, blonde 
shaggy hair and dimples in each of their 
cheeks . 

They looked so CUTE! 

"So guys what do we eat?" I asked. 

"Ice cream!" Bert yelled. 

"Cookies!!" Ernie chimmed in after him. 

No, I mean what should we eat for 

dinner?" I asked once again. 

"We want junk food, we want junk food" 

They both chanted over and over. I was 

starting to get worried. 

"I'm hungry!" Ernie exclaimed 

"me too." Bert said. 

"Well then let's have some real food!" I 
said hopeful they might agree. But no 
such luck. 

"no, no, no, no, NO, NO, NO!!" They 
screamed both yelling at the same time. 
What do I do now? I wondered. "Hey how 
about some leftovers?" I asked 
"NO" They said. Again at the same time. I 
was getting mad. 

"Well that's too bad ok? Because that's 
all that's left, so you can eat it or you 
can just STARVE ! " I yelld. I had to 
controll myself especially my temper or 
they might start to 

" WAAAA AAAAAAAAA " They both began to wail 
and cry. 

I seemed to of spoke to soon. I felt 

really bad. I mean they are just kids. 

"Oh I'm sorry" I said feeling as though I 

may start to cry. "Don't cry I didn't 

mean to yell at you ,1,1 just lost my 

temper that's all." "Aw come on and snow 

me that you're big and strong!" 

They simmered down and to my surprise 

agreed "Yeah," Ernie said "we should' nt 

cry we ' re men ! " 

I tried not to laugh! 

"No problem" I said This was getting 

funny 

"So what do we eat?" I asked once again. 
We were all silent for awhile, when all 
of a sudden we all said at the same time 
"PIZZA! " 

At least we all ate! "I hope your parents 
don't get mad" I said. 
"Oh Well" They exclaimed. 
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LEVEL 4 COMPETENT WRITING 

The work shows control of the * 
elements of writing. It is generally 
integrated. The content is clear and 
complete. 

Possible Characteristics 

• performance is generally 
effective on all writing tasks 

• the controlling idea and its 
development are clear but may 
be conventional or derivative 

• organization is capable; there is a 
clear attempt to connect style 
and purpose 

• the voice is apparent but may 
fluctuate; there is an awareness 
of audience 

• the control of the written 
convention is capable; infrequent 
errors may detract from the 
overall impact of the work but 
do not affect meaning 



GRADE 9 

Level 4 Anchor Paper 



Response to Poem "I Remember" 

The poem "I Remember" refers to a person who 
remembers his childhood days. He compares his 
life no as to how it was in the past. The person 
makes his childhood sound alot happier and 
simpler. He remembers the long unending carefree 
days when the family would stick together 
telling stories and adventures to each other. 
Somehow the person is trying to express how he 
feels about what is happening now, by comparing 
the present with the past. For example, he says 
that there were "doors without locks." What I 
think he's trying to say is that there was not 
as much crime as now. "I Remember" is a very 
touching poem, which makes the reader remember 
about his or her own past. 

I remember when I was a little girl who went 
to kindergarten, there was not a worry in the 
world for me. All I did was paint, learn how to 
read, and play with my friends. As I went from 
kindergarden into elementary school, which at 
that time was very exciting, I realized how 
everything was starting to be more complicated. 
I was introduced with one important thing and 
that was "responsability" . When I used to come 
home after school, I ate my dinner and straight 
off I went to do my homework. At first I wanted 
to go back to kindergarden where I didn't have 
that much responsability . However I was 
beginning to get used to this at a slow rate. 
The elementary years went by very quickly before 
I could turn around graduation was a couple of 
days ahead of me . I couldn't believe it! 

It was going to be exciting going to 
highschool and starting a new environment, 
however I would remember the happy years of 
elementary school ! 
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Supported Opinion 

Dear Editor: 

I totally disagree on closing down the 
restaurant which we designed. First of 
all this restaurant was designed for the 
teens . Getting teen-agers off the streets 
is important these days when they know 
that there is some restaurant opened arid 
it's filled with excitment and fun, I 
think they would come. This restaurant 
also has healthy food, we don't agree 
with junk food these days. There is many 
teens that complaint about the service in 
some restaurants. Why not have a 
restaurant that makes sure a customer is 
satisfied with what they get or request. 
The restaurant is also maintained in a 
clean way so that the customers are fully 
satisfied. 

What about the fun? That is another point 
of opening such a restaurant. The 
teenagers would come more often if there 
was some fun involved. There are Saturday 
dances, and Kareoke nights organized 
especially for them. What this restaurant 
tries to do is not fill the customer with 
satisfaction by giving them great food 
only, but organizing new and fun things, 
so that the teens feel welcome and meet 
new friends. Do we want teenagers to sit 
on the streets doing drugs, smoking 
cigarettes, ang getting into trouble? I 
don't think we do, and I feel the 
restaurant is a great place to get that 
habit away, so that everyone has fun 
without getting in trouble. 

This is the whole point of why I'm 
writing this letter tc you. Why take 
something away from the teens? If you 
could ask them they would support my 
letter. Why dor/ 1 we do this for the 
teens sake. 

Sincerely yours, 



Adjusting to Highschool 

In this essay I'm going to talk about 
highschool and adjusting to it as a grade 
9 student. On the first day I was nervous 
and scared. Now I was entering a new 
enviroment and something I wasn't 
familiar with. However as soon as the 
first class started I was pretty sure 
that this wasn't as bad as I imagined. 
The classes are longer than in elementary 
school but you learn a lot more during 70 
minutes. There are also many activities 
organized to make highschool a better 
place to come to. I personally like the 
niner week. Students that are in grade 9 
get to be involved in many fun 
activities. This also gets grade 9 
students to meet many new friends and at 
the same time have a lot of fun. Niner 
week also gives an example to grade 9 
students about the school spirit Father 
John Redmont has. The friendly faces and 
fun activities make students want to come 
to highschool at hard times. Highschool 
isn't all that bad because it gives 
people the experience in society. Also 
students get the taste of aduthood in the 
highschool enviroment (such as 
responsability) so once a student find 
their place in highschool he or she will 
feel like they're a part of it! 
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LEVEL 5 PROFICIENT WRITING 

The work shows an effective control 
and integration of all the elements of 
writing. The content is thoughtful 
and thorough. 
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Oranges 

The poem oranges is about a girl named Kate 
who can peel oranges better than her bestfriend 
Emily. Kate likes the praise she gets from Emily 
in being able to do it so much better. Kate 
hopes her bestfriend never learns how to peel 
oranges. I think Kate likes to be better than 
Emily at something. 

My bestfriend can't do everything that I do 
and I can't do everything she does. It gives me 
a sense of accomplishment everytime she asks me 
to do something for her. If we could do 
everything exactly the same life wouldn't be as 
fun. You wouldn't have any initiative to push 
for something you really want. 



Possible Characteristics 

• performance is strong on all 
writing tasks 

• the controlling idea and its 
development are thoughtful and 
imaginative 

• the organization is effective; the 
style is appropriate to the 
purpose 

• the voice is clear; there is a 
strong sense of audience 

• the control of the written 
conventions is sound; the few 
errors in spelling, grammar, and 
punctuation do not detract from 
the overall impact 
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Supported Opinion 

Dear Editor, 

I am writing this letter as a response 
to something that was published your 
newspaper. It had to do with closing the 
restaurant that I co-own, called "The 
Joint . " 

I totally disagree with closing it. 
That restaurant is the # 1 spot that local 
teens hang-out at. It's gotten them off 
the streets. It's a place for them to go 
and have fun. They're in an atmosphere 
that gives them a great outlook on life. 

Since "The Joint" opened more than half 
the kids who use to abuse drugs and 
alcohol are now clean. Apart from 
supplying them a place to eat and have 
fun, we also have drug rehabilitation 
workers that come in and supply kids with 
the help they need to get a fresh start 
in life. 

If you close down that restaurant 
you're taking away a means in which we 
can reach alot of kids. 

In conclusion I would ask you to 
consider everything I've said. Remember 
in taking the restaurant away you 
wouldn't only be taking a building away, 
but you'd also be taking away a second 
chance for alot of kids. I ask you again 
to consider all of these points and with 
me and' my restaurant. My partners and I 
would really appreciate it and so would 
alot of teens. 

Sincerely yours, . 



The Light In The Storm 

Crash! Boom! Bang! That was all I had 
been hearing since the storm came. The 
radio said it would be one of the worst 
we'd ever get. For once they were right. 
Of course this had to be the night that 
my family was out of town, so I was home 
alone. On top of that, the neighborhood 
where I live isn't the greatest, there 
has been robberies, drug busts, and even 
an attempted murder. Being home alone, 
specially at night, isn't something you 
do often. 

In order to distract myself from all 
the terrifying thoughts that were running 
through my mind I decided to read a book. 
I went upstairs and picked out one of my 
favourites . 

Just as I was at the most interesting 
part of the book, one of the worst things 
that could have happened, happened. The 
lights went out. That was the last straw. 
I was totally freaked out! My imagination 
started to run wild. I could hear voices 
and footsteps in the house and I was even 
seeing shadows outside. The only thing 
that I could think of was lights, I had 
to get some lights on. I rushed into the 
livingroom to get the matches I had seen 
earlier. It was then that I noticed some 
sort of light outside. I went to the 
window to see what it was. As I looked 
out the window. I could see a hazy light 
that seemed to encircle the whole house. 
I couldn't see the light around anyone 
else's house, which made the light seem 
even weirder. I suddenly felt a very 
calm, peaceful feeling come over me. I 
felt like someone or something was 
watching or me . I then knew that 
everything was going to be alright. I 
headed to the livingroom couch and fell 
into an exhausted sleep. 



266 



ERIC 



Ministry of Education and Training Anchor Papers, Grade 9- 



Pre-release Version: Do Not Photocopy 



Specialization 



FULL- 



PARTIAL-^ 
BEGINNING — > 



Junior 



Primary 



Early 
Yaars 



Superior 
Proficient 
Competent 
Adequate 
Limited 
.Dependent 



COMPOSING TRANSCRIBING 

LEVEL 6 SUPERIOR WRITING 

The work demonstrates a confident 
command and integration of all the 
elements of writing. The content is often 
strikingly creative and imaginative. 

Possible Characteristics 

• performance is equally strong on all 
writing tasks 

• the controlling idea and its 
development are insightful and 
original 

• the organization is subtle; the 
control is secure; the style reinforces 
the purpose 

• the voice is confident; there is a 
sense of engagement with the topic 
and an effective relationship with 
the audience 

• the control of written conventions of 
language is skillful; rare errors in 
spelling and minor errors in 
grammar and punctuation may exist 
but do not affect the overall impact; 
they may be the result of the 
difficulty of the writing task and /or 
risks taken bv the student 
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Book Report 
Title: Brain Child 
Author: John Saul 
Classification : horror 
Pages: 342 

Brain Child, written, by John Saul, is about a 
horrible vengeance that had long, long ago began 
in the tiny town of La Paloma. Once a proud 
Spanish heritage, La Paloma has now become a 
thriving modern community high in the California 
hills. 

Alex Lonsdale, a sixteen year old boy from La 
Paloma, faced death in a terrible car accident, 
however, the intelligence, or should we say the 
evil of a doctor' s mind had brought him back to 
life...or had it brought the evil that still 
lingers on in the town back? Now Alex has become 
the instrument of this vengeance . He seems the 
same, but in his eyes there is a horrifying 
blankness and in his heart there is a coldness. 

The main character of this story was Alex 
Lonsdale. He was a sweet, well mannered boy, who 
was one of the most popular kids in La Paloma 
High, however, after the accident, his character 
totally changed. He was no longer the Alex that 
everyone knew and loved. He had become a person 
with no soul, feelings or love. He was selfish 
and did not care about anyone or anything nor 
his parents who he once cherished and adored. 
Alex was also involved with a caring, 
intelligent and very pretty girl named Lisa 
Standfield. She tried to help Alex and support 
him through everything. 

The conflict in this story was man versus man. 
The sadness of the Mexicans, that had once been 
the past, had again returned to destroy the 
Calif ornias . 

The main idea in which the author tried to 
convey was the fact that there were people in 
the past and still are people who use their 
wonderful gift of intelligence to destroy others 
and God's creations. 

In my opinion, this book was exciting, 
thrilling and filled with suspense. I find that 
the author used a series of intertwining events 
which captured by interest, however, at times he 
rambled at great lengths about insignificant 
details which I feel distracted from the plot. 
Like most 'John Saul' novels, it was well 
written and I enjoyed the author's style of 
writing. I plan to read many more of his books 
and I also recommend this novel to other 
interested readers. 



ERJC Ministry of Education and Training Anchor Papers, Grade 9 



Pre-release Version: Do Not Photocopy 



GRADE 9 

Level 6 Anchor Paper 



Narrative 

"»n November 19, 1993, "The Rock" 
restaurant and dance club hired a knew 
worker Tina, a sixteen year old girl from 
Delmount High was on her first day of 
work when the hard work already began. 

So far the day had been run and 
exciting. "The Rocks" decor and design 
was fabulous which made the theme of this 
restaurant even more extravagent. She 
enjoyed the activities and style in the 
restaurant. The customers who were also 
excited about eating at "The Rock" made 
the work for Tina pleasant. 

By noon she decided that the hours she 
was going to have to put into her knew 
30b would be worth it. 

"Tina. We have a slight problem. One of 
our waitresses have cancelled for tonight 
at six o' clock and we have a birthday 
party scheduled with twenty kids. The 
party will only last one and a half to 
two hours. So, I need you to cover. 
Okay?" the petite twenty-six year old 
manager, Elena, asked. 

"Sure!" Tina replied, not realizing 
what she was getting herself in to. 

By five thirty she had the dance floor 
and the upstairs dining are set up for 
the party. As six o'clock approached a 
few six year olds had arrived. Tina, as 
the host of the part, seated them and 
introduced herself. 

By six thirty all the kids arrived. 
Unfortunately all but one of their 
parents left. 

Tina prepared some music from the 
"Flinstone" sountrack for the kids and 
also projected a rerun of the 
"Flmstones" on the giant screen used 
only on the top floor cf the restaurant. 

Tina received the orders, which only 
consisted of ten kiddytaurus burgers,, ten 
kiddytaurus hot dogs and six baskets of 
fries . 

She then made the mistake of leaving 
the children alone while she placed the 
orders in the kitchen. When she returned 
to the top floor not one cf the little 
monsters were sitting where she left 
them. Now she found them jumping up and 
down screaming everywhere . Unbe 1 levably , 
she even saw one child hanging from on of 
the model dinosaurs m cne cf the mazes 
of caves. 

As she stared at the trouble going on 
around her she realized that the mother 
of the birthday girl was watching the 
children play or you could say causing 
noise pollution! 

The first thing Tina did was turn off 
the music. However, by doing this, they 
all began to cry! 



"Alright! Quiet!" she screamed, 
surprised that her scream was at all 
possibly louder than the children's crys. 

Luckily all the children stopped and 
they stared with blank and confused 
expressions at Tina . 

"Okay, how about if everyone goes back 
to their seats and while we wait for the 
food, you can all watch the Flinstones 
and take turns riding on dino." She spoke 
softly to them. 

"Alright then. On the count of five you 
all have to rush back to your seats. 
1...2...3..." as she called out the numbers, 
all of them, surprisingly, hurried back 
to their seats without making a sound. 

Finally, once they were all under 
control, Tina changed her mind. However, 
this time she decided to only work at 
"The Rock" part time! 



In My Backard 

"In My Backyard" was a poem written by 
a boy ashamed of his father. This Italian 
family used to do everything by hand, and 
when they came to their new land, his 
father had still made his own wine and 
slaughtered the Easter Lamb. His father 
was illiterate and this is probably the 
main reason why the boy's youth was spent 
in shame. 

I feel that this story can relate to 
many people coming to Canada from 
different countries . 

From a child's point of view, I know 
how important it must have been for the 
boy to want to live like everyone else in 
the vacimty around him. However, in my 
opinion, the father of this boy must have 
also had a rough time adjusting to his 
new life. He was used to doing everything 
himself and by hand, and then suddenly 
his son became ashamed of him. 

"I wrote the numbers on a sheet, so he 
could write his checks, pay the bills..." 

This quote states that in Italy, most 
cf his time was spent working, so there 
was no time for him to learn how to read 
or write. 

My grandparents, also from the Italian 
heritage, have similar stories about the 
way things were done, when they were 
growing up in Italy. 

When my grandmother was only nine years 
old, her mother died. She was the oldest 
of her three sisters so she had to begin 
to take care of the family. Now that she 
is living in Canada, there are still a 
few things that she does differently. 
However, I don't feel ashamed of this and 
I disagree that the selfish feelings of 
the boy were necessary. 
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Dear Sir, 

I'm writing to you because I'm sick of the 
envorement falling apart right under our noses. 

The garbage is getting out of hand, we must do 
something or the world is going to destroyed by 
us. I don't know what to do, but I know that 
somthing must be done. The great lakes are in 
trouble if you swim in the lake you get things 
that stick on you or get sick because the water 
is so bad. I like to swim, but I hate to swim in 
polluted water. I'm probably speaking for 
everyone. Well I hope somthing gets done. I must 
go know. 



LEVEL 1 DEPENDENT WRITING 
The overall impression of writing at this 
level is that it demonstrates an 
awareness of some of the essential 
elements of writing. However, 
communicationis either fragmented or 
prevented. 

Possible Characteristics 

• the piece lacks a controlling idea or 
purpose; this results in writing that 
has little or no meaning 

• there is scant evidence of 
organization; instead the writer 
makes a series of random points 
that may or may not be related 

• the writer is indifferent to the mode 
of writing and to the needs of the 
reader 

• the writing shows minimal control 
of the conventions of language, 
making the text quite difficult to 
read 
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Ozone Layer 

In addition to carbon dioxide, there 
are other greenhouse gases, consisting of 
chlorine, fluorine, and carbon atoms. 
Because these chlorof luorocarbons, which 
are responsible for the reduction of the 
ozone layer. Chlorof luorocarbons 
vapourize at low temperature they have 
become the essentials ingredients in 
ref ridgerators and air conditioner 
coolants, and as the propellant gases for 
aerosal spray cans. Chlorof luorocarbons 
deffinately make good insulate, because 
of the light weight, closed-cell bubbles 
they form. Styrofoam are poor conductors 
of both heat and cold, even the computer 
revolution is affected by 
chlorof luorocarbons, they are used to 
remove the smallest contaminants on 
microchips and other components of 
electronic equiptment. 

When chlorof luorocarbons escape into 
the atmosphere, they trap heat, in fact 
chlorof luorocarbons and halons, which 
release ozone depleating bromine are 
estimated to account for fifteen to 
twenty percent of global warning, because 
they are synthetic chemicals for which 
substitutes can be developed. They are 
the easiest greenhouse gases to control. 

The ozone layer is a pure form of 
oxygen found in the stratosphere ten to 
thirty miles above the earths surface, 
the ozone layer is more or less an 
umberella acting to protect the earth 
from the dangerous ultraviolet rays of 
the sun. It is the only gas in the 
atmosphere that limits the amount of 
harmful solar ultraviolet radiation 
reachingthe earth. 

Because the ozone concentrations coul d 
have dramatic effects on life and on the 
earth. Algae are particularly sensitive 
to ultraviolet radiation, raising fears 
that damage to the ozone layer, could 
upset marine ecology and lower fish 
population . For people ultraviolet rays 
cause sun burn and havebeen linked to 
skin cancer, cataracts, and weakend 
immune systems. The EPA predicts that 
over the next eight years more than one 
hundred fifty million more people will 
get skin cancer in the United States of 
America alone if nothing is done to save 
the ozone layer. More yet reduced crop 
yeilds could lead to losses, consisting 
of billions of dollars, and the climate 
could be altered. 

In the 1970' s, scientists have warned 
that emissions of chlorof luorocarbons, 
and other chemicals that convert 



protective ozone molecules into less 
useful oxygen molecules may ultimately 
deplete this essential ozone layer. 1978, 
the EPA banned the use of aerosal sprays, 
however ref ridgerators, air conditioners, 
and various solvents, have continued to 
increase . 

In 1985, a hole was found eating away 
across the sky above antarctica. It is 
now believed that this hole is as deep as 
Mount Everest is tall and as wide as the 
United States of America once you stop 
thinking abou the enrgy your 
ref ridgerator uses, think about it's 
compact on the ozone layer. 
Chlorof luorocarbon, the compounds that 
eat away the earth's protective ozone 
shield make up the refridgerant that 
cools both your ref ridgerator and 
freezer. Chlorof luorocarbons are also 
used to manufacture the foam insulation 
in the ref riderator . Unfortunately all 
ref idgerators on the market today contain 
Chlorof luorocarbons, so for the moment, 
the best you can do to control their 
release into the atmosphere is to keep 
your unit in top working order until 
chlorof luorocarbon free models become 
available. If your ref ridgerator does 
wear out, try to find a salvager who can 
both cart the appliance out of your 
house, recover, and recycle the 
chlorof luorocarbons prior to dismantling 
the ref ridgerator . 

You can help proect the ozone layer 
from damaging chlorof luorocarbons found 
elsewhere in your home by taking the 
following steps: 1- Avoid building 
insulation made with chlorof luorocarbons, 
use fiberglass, cellulose, or other 
materials that do not contain 
chlorof luorocarbons . Though they may have 
to be thicker to achieve the same level 
of insulation, if you have the space, you 
can use them without losing energy 
efficiency. 2- Do not buy halon fire 
extinguishers, halons also depletes the 
ozone layer. Even if you never have a 
fire, halons can leak out of the 
extinguishers and into the air. A 
traditional fire extinguisher using dry 
chemicals will do the the 30b. 3- Avoid 
aerosals that contain 
chlorof luorocarbons , such products 
includes cans that spray strings of 
plastic cof etti , aerosal dust removers 
used by photographers, boat horns, and 
cleaning sprays for sewing machines, 
VCP's and electrical equ*;jment . 4- 
Support legislation that will make 
chlorof luoroca rbon labeling, manditory so 
you will know what items not to buy. 
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LEVEL 2 LIMITED WRITING 

The overall impression of the writing at 
this level is that it demonstrates an 
elementary grasp of the essential elements 
of writing. Generally, communication 
occurs, but lack of command of one or 
more of these elements seriously affects 
the reader's response. 

Possible Characteristics 

• there is a controlling idea which either 
conveys simple meaning, or a more 
complex meaning not clearly 
expressed, but the piece may not 
continually be governed or shaped by 
it 

• adherence to the conventions of mode 
is not secure and organization is 
flawed 

• the writer's voice may not be apparent 
or may be inconsistent, resulting in 
writing that is uneven or unclear. 

• consistent and frequent 
misapplications of the conventions of 
language persistently interfere with 
the reader's understanding of the 
ideas, but do not prevent it 
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Dear Kayla, 

How are things going? I bet things are pretty 
hectic now that the baby is born. She's probably 
a real hand for you, day in and day out. But, 
that isn't the reason why I'm writing you this 
letter . 

As you might already know, I have started an 
"anti-pollutant" group that is trying to save 
the mammels that live in the St. Lawrence 
Seaway. Such as the Beluga whale, who is being 
killed off drastically by many different 
chemicals in the river. For we have studied and 
researched the causes of these whales to have 
blood poisoning. The conclusion we have come to, 
is, all the toxic waste the industries are 
dumping into the river, which is ccntaminatmg 
•the water with harmful chemicals. These 
chemicals are ones such as PCBs, DDT, mercury 
and cadmuim. These chemicals are not just 
contaminating the water, but the animals and 
mammels that are in the waterways also. 

Please help us in our attempt to clean up in 
stop the death of these beautiful mammels. To do 
this we have to stop the industries from dumping 
their toxic waste into the atmosphere. 

Yours truly, 



Pre-release Version: Do Not Photocopy 



GRADE 12 

Level 2 Anchor Paper 



The Environment, 
What are We Doing About It? 

Factories in Canada, and all over the 
world are a major cause of environmental 
problems, the average Canadian does not 
realize the problems we as Canadians and 
every other nation have to face. 

Pollution is one of the major issues in 
our society. Factories such as paper 
mills, or anything that makes any kind of 
product. Dispersion of smoke from the 
factories causes factors such as acid 
ram, causing the pollution of lakes, 
rivers, swamps, and streams. 

Plastic is also another environmental 
issue. What is the point of plastic bags? 
They clutter the cupboards and rip holes 
when you put anything in them, that 
weighs over 5 pounds. Plastic is as we 
know not bio-degradable . People should 
realize that recycled paper bags work 
just as well, maybe even better. 

There are many statistics that can show 
just what we as Canadians are doing, to 
what use to be a beautiful world. For 
example, garbage; In one year the average 
Canadian discards 620 kilograms of 
garbage. An average Canadian uses 95 000 
litres of water, 2000 litres of gasoline, 
193 kilograms of paper. In one year the 
average Canadian, takes home nearly three 
billion plastic bags from grocery stores. 
Does this ^ay something? We are going to 
have to find seme way of reducing waste 
disposal . 

Many companies are now just realizing 
the problems of waste disposal, and are 
doing a little to change it for example, 
the new enviro-paks, those limit the 
amount of garbage we dispose, by simply 
pouring the refill into the old bottle 
and throwing the package into the 
garbage. You simply re-use the old 
bottle . 



Automobiles are another major source of 
pollution . The automobile is responsible 
for about one-quarter of the pollutants 
that cause smog. Smog is a factor that is 
hazardous to your health. It causes eye 
irritation and respiratory problems. Smog 
is created in the atmosphere when auto 
exhaust emissions react with the 
sunlight. Cars that disperse gasoline let 
out carbon monoxide which is poisonous 
and is part of the smog. Another 
substance cars disperse are hydrocarbons, 
a known factor that causes acid rain. 

However, we are trying to do something 
about this environmental issue . The 
government is telling car manufacturers 
to clean up tailpipe exhausts by 
dictating standards governing how much 
pollution each automobile can emit. To 
cope with continually changing 
legislation, automakers have developed 
emission controlled devices and systems 
to prevent pollution caused by car 
pollutants . 

We as Canadians must realize what we 
are doing to our world. These factors 
show just exactly we are doing to change 
this. Maybe someday we will reach another 
leap for mankind. 
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LEVEL 3 ADEQUATE WRITING 

The overall impression of writing at this 
level is that it demonstrates both 
strengths and weaknesses in the 
fundamental elements of writing. 
However, the strenths outweigh the 
weaknesses and the writer's meaning is 
generally clear. 

Possible Characteristics 

♦ a controlling idea is evident and the 
piece has some sense of direction 
and development 

♦ the writing displays the 
fundamental principle of 
organization; that is, the reader is 
able to discern a beginning, middle, 
and end 

♦ the writer's sense of audience may 
be weak or lacking 

♦ the application of the conventions of 
the mode and /or the conventions of 
written language may at times 
interfere with the reader's 
understanding of the ideas 
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Are Plastics Really So Bad 

Yesterday I was standing at a checkout counter 
in a grocery store when the cashier asked "Paper 
or Plastic." I had done some looking into it, so 
I said plastic. 

You might ask me why did you not take paper? 
Plastic is bad for the environment. It doesn't 
biodegrade, is not recyclable, and takes up a 
whole lot of space in our dumps. 

Well if you haven't looked into it you would 
believe that. 

If we eliminate plastics and go back to paper 
it would mean wiping out whole forests to keep 
up to the demand for paper. Paper doesn't 
biodegrade as well as it should. When it is 
burried under tons of dirt it gets little oxygen 
which is required for the biodegrading process. 
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Time for Change 

"Nature is the art of God." Dantes 
statement summarizes the whole esence of 
the world. The world is a piece of art 
developed by God, a beautiful piece of 
art of which destruction would not be 
justifiable, and a beautiful piece of art 
that is fragile, and is deteriating as a 
result of human selfishness . 

Firstly, the main problem in our 
society is the production of garbage. 
MacLaren engineers concluded that each 
average Canadian discards 620 kilograms 
of garbage each year, and our residential 
garbage adds up to thirty-three percent 
of our total waste as a country. Canada 
as a nation disposes of almost seventeen 
billion kilograms of garbage last year. A 
major step towards cutting this 
outrageous number would be to recycle all 
of our paper. Five billion kilograms of 
paper is disposed of each year alone, so 
this would really cut one third of our 
waste production if we were to recycle. 
After three years of recycling, a years 
amount of garbage would be saved, and 
this number would constantly increase on 
the positive side, because everything 
would be re-used. These statistics are 
all very realistic, as well as the goal 
of recycling is equally realistic. 

Although wastes such as garbage are 
greatly affecting the environment, the 
hazardous wastes produced each year are 
equally abundant, but their ecological 
downfalls arrive at a greater velocity, 
and are much more dangerous to our health 
and the health of the environment. 
Environment Canada stated that Ontario is 
the leading contributor of toxic waste at 
a whopping fifty-nine percent, with 
Quebec taking second at twenty-one 
percent. Some will argue that this is due 
to their position relative to the Great 
Lakes, or their sheer size, but these are 
both unacceptable, and the average waste 
of six and a half million tonnes must be 
drastically cut. Many diseases can be 
linked to these chemicals. Ts it going to 
take massive deformities of newborns 
before people start to open thoir eyes 
and regain their senses? 



Another major downfall that goes along 
with toxic wastes is global warming 
caused by the greenhouse effect. This 
greenhouse has been blamed on the 
discharge of aerosols, and other gases, 
but no greater of a burden falls in car 
emissions . Carbon monoxide, Hydrocarbons, 
Nitrogen oxide, and Carbon dioxide are 
all wastes that enter the atmosphere out 
of the exhausts of vehicles. All four of 
these chemicals react with the ozone to 
form smog, produce a higher acidic level 
in our precipitation, and finally causes 
global warming, because the gases are not 
allowed to escape into the upper 
atmosphere. These chemicals not only 
affect the environment, but they affect 
us directly. Carbon Monoxide is very 
harmful , and sometimes lethal when it is 
submitted to the human transport system. 
Carbon Monoxide attacks the hemoglobin in 
the blood stream, and because it absorbs 
into the red blood cells much easier than 
oxygen, oxygen is not permitted in. When 
oxygen is not permitted into the blood 
stream all of your body parts suffer. The 
amount of Carbon Monoxide in the 
atmosphere on the ratio with the oxygen 
is not lethal, but neither is a diluted 
glass of whisky . 

As a result of the above information, 
it would be safe to say that the world is 
in global termoul, and that a drastic 
change must occur before the negative 
effects are insurmountable. We, the new 
generation must take the initiative and 
make the change ourselves, because the 
environment is calling us to do so. 
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